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ABSTRACT 

This report describes the 1969-70 activities of the 
joint teacher education program of San Francisco State College and 
the San Francisco Unified School District which began in 1966. This 
year the program has been expanded and the STEP-TTT Training of 
Teacher Trainers is based on a career ladder of participants at the 
following levels: 1) TTT-10 college instructors and demonstration 
supervisors trained mutually for supervision and instruction focused 
on general strategy and the Taba Curriculum Project; 2) TT — 15 
district supervising classroom teachers who are trainers of the 
teacher candidates and are trained by the TTT instructors; 3) T — 2*i 
first year teachers, graduates of the 1968-69 STEP program; 4) TC- — 3h 
teacher candidates trained by TTT staff and supervising classroom 
teachers. Training at all levels took place primarily in the schools 
and often on a one-to-one basis in the classroom. The program also 
involved liberal arts faculty, community leaders, and parents. (A 
separate volume of appendixes contains materials used in the training 
program.) (RT) 
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I. OVERVIEW OF STEP-TIT 



History 

STEP started in 1966 as the Sausalito Teacher Education Project, funded by the Calif- 
ornia State Department of Education, office of Compensatory Education. It was a 
cooperative effort of San Francisco State College and the Sausalito School District. 
The Sausalito School District was selected since it had desegregated its schools in 
1965. The goal of the program was to develop ways to prepare teacher candidates to 
be more effective with students in desegregated classrooms. From Spring 1966 through 
the Spring of 1969, three groups of teacher candidates completed their credential 
through the STEP program. 

The program was a combination of college instruction and school classroom experience. 
There were changes in' methods for each of these groups, because we tried to improve 
each year. For example, we realized that we should have a program for classroom 
teachers who would he working with our student teachers so that they could help us 
in training student teachers. This was added to the program in 1967-68. Suburban 
Sausalito schools had few vacancies for hiring our graduates, and we needed to add 
experience in urban classrooms. Thus the program was expanded to include having 
student teachers in the San Francisco Unified School District in 1968-69. It then 
became apparent that we should have a supportive program for our graduates who had 
been placed as First Year Teachers in the San Francisco District so that these 
teachers would have an opportunity to be even more effective with the children in 
their assigned classrooms. Therefore, during 1969-70 the program was moved into the 
San Francisco Unified School District and involved about 24 First and Second Year 
Teachers . 

We also became concerned about the effectiveness of instructors who help to train 
teachers. We felt that we should have a combination of college personnel and master 
teachers right out of the classroom in a team program of training to be teacher 
trainers. That program was also begun this year. 

STEP-TTT 1969-70 



The various aspects of the program are discussed in some detail in the following 
sections of this report; however the following condensed overview might help provide 
a brief summary picture of the project. 

The 1969-70 program is called "STEP-Triple T" (STEP-TTT). The "S" in STEP now 
stand s f or San Francisco State College and the San Francisco Unified School District. 
The "TTT" stands for Trainers of Teacher Trainers. Actually, this year we included 
Teacher Candidates into a prospective career ladder: 



TTT 



10 Trainers of Teacher Trainers (Who also 
worked with IT, T, TC) 

1 15 Teacher Trainers (Classroom Teachers 
Training Teacher Candidates) 

T | 24Teachers (First 8 Second Year Teachers) 

TC [ 84 Teacher Candidates (Assigned to TT in pairs) 
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"TC" - The Teacher Candidates were SFSC students who had completed their four years 
of college for the BA degree and were in a fifth year program to fulfill require- 
ments for the Elementary Credential. Their training was a combination of: instruc- 

tion at the Center, participation in the classroom in relation to their instruction, 
then student teaching four full days a week during second semester, with Friday 
devoted to seminars and small group sessions with their instructors. The student 
teachers were in pairs in the classrooms of the "Double T." They were placed in 
pairs to give them experience in the team approach to teaching and to demonstrate 
the value of sharing ideas and problems. : "> 

"T" - The "Single T"were the STEP graduates placed in the San Francisco .Unified 
School District. This program was a helping relationship of the instructors with 
the "new" teachers. They discussed problems, did some planning and evaluating to- 
gether, and at times the instructor taught a session in the classroom. This program 
was to help the "new" teacher to become an even better teacher. 

"TT" - The "Double T"' (TT) group were classroom teachers who wanted to improve their 
own knowledge and ability and help train student teachers. This group had one 
three-hour training session each week and also worked with the instructors and the 
student teachers to give the children a better education in the classroom. 

"TTT" - The "Triple T" component (TTT) was to train master teachers from the District 
and personnel from the College to be effective teacher trainers. This group of 
trainers had special training sessions in teaching strategies. They also trained 
each other by sharing their special knowledge and experiences. In addition, they 
acted as a team in training teacher candidates and in working with. the classroom 
teachers who had STEP-TTT student teachers in their classrooms. 

Community - Another part of the STEP-TTT program was community involvement. There 
was a full-time person in Community Services and two half-time parent representa- 
tives. The community activities were varied but included work with community or- 
ganizations and activities, and an attempt to bring parents and teachers to closer 
understanding. • . ’« 

Liberal Arts - An attempt was made to bring in more involvement from arts and 
sciences. Representatives were brought in for our open learning sessions, such as 
a Professor in Architecture at the University of California at Berkeley who dis- 
cussed and showed slides on how dull, boxy, school buildings and classrooms can be 
made bright, exciting learning centers through imaginative use of places and spaces. 
Cooperation with the Exploratorium on a program for Museum as a Classroom was begun. 

770 Center - An off-campus Center was established at 770 McAllister Street, a vacant 
third floor which had been used primarily for storage. In this Center classes, 
workshops, and open learning sessions were held. 
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II. TRAINING PROGRAM 



A. INTRODUCTION 

1. Participants . The STEP-TTT Training of Teacher Trainers is based on a career 
ladder of participants at the following levels: 

a. TTT - College instructors and demonstration supervisors trained mutually 
for supervision and instruction focused on general strategy and the Taba 
Curriculum Project; 

b. IT - District Supervising Classroom Teachers who are trainers of the 
Teacher Candidates and are trained by the TTT instructors; 

c. T - First year teachers employed in the San Francisco Unified School 
District who were TC's during 1968-69; 

d. TC - Teacher Candidates trained by TTT staff and Supervising Classroom 
Teachers . 

The TTT staff team was comprised of 19 participa; ts, full and part time, who 
participated in teacher training at all steps of the TTT ladder. The full- 
time staff members, including the two media specialists, bore the primary 
responsibility for training and for being trained-to- train all levels of 
participants. The eight part-time staff members shared the decision-making 
responsibilities and brought to the training their special perceptions as 
representatives of the Western Addition and Haight -Ashbury communities, the 
San Francisco State College Elementary Education Department and Department 
of Interdisciplinary Studies, and the School Districts of San Francisco and 
Sausalito. 

The total team brought a variety of backgrounds and a diversity of interper- 
sonal and teaching styles. Four came directly from classrooms largely. com- 
posed of minority pupils; one had just returned from a year's investigation 
in the British primary school system and teacher canters after eight years 
of teaching in the inner city; three were returning after one, two, or three 
years of STEP training and prior extensive teaching experience in elementary 
classrooms; two were returning as Director and Coordinator of Communications 
for the four years of the project. The majority was Black, the balance was 
, Caucasian with one Japanese. There was a range of ages and academic status. 

At the TT level, fifteen supervising classroom teachers participated in the 
training for the entire year; two participated for one semester and then 
were assigned by their Principal to other positions in their school. These 
teachers worked in five schools in four community settings: desegregated 

Sausalito/Marin City (Black-Caucasian) ; Chinatown/North Beach (Oriental); 
the Mission District (Chicario 40%; Caucasian 32%); and the Western Addition 
(Black). They too presented a variety of ages, styles, and classroom 
settings which ranged from teacher-centered structure to student-centered 
openness. Most were Caucasian, one was Chinese and two were Black. 



0 




G 



- 4 - 

At the T level, eighteen fwst year teachers worked in six schools in San 
Francisco communities: the Western Addition; Chinatown; Haight-Ashbury (75% 

Black); and Ocean-Merced-Irigleside (largely Black). Of these T's, most were 
Caucasian, two were Chinese and one was. Black. They too represented a variety 
of personal teaching styles and strategies, but in general, as STEP-TTT grad- 
uates, they included more innovations, , open. structure, manipulative and 
multi-ethnic materials than did the mqre experienced supervising classroom 
teachers. 

to the TC level, thirty-one preservice candidates were selected out of 
eighty applicants by means of "stress" interviews of strength and sensitivity, 
conducted by three 5-member teams in a role-playing situation. Of these 31, 
three withdrew for personal reasons during the year and two others will be 
extending their student teaching into 1970-71 in order to develop their 
classroom performance to a satisfactory level of competency. 

2. Place-Time . Participants at each level trained in a different locale and at 
a different time, as determined by the focus and objectives of their train- 
ing. In all instances, training shifted to a place and time conducive of a 
more intensive, workshop or direct experience -- that is, to the 770 Center 
or school classrooms. The TTT staff were trained individually and as a group 
both at San Francisco State College and the Center, as well as on the job in 
the TT and T schools on a 1:1 basis with veteran staff members. The TT 
teachers (Supervising Classroom Teachers) were trained in a weekly seminar 

at one of the participating schools, and ih their own classrooms on a 
1:1 basis with a TTT instructor assigned to that school. For the first 
semester the T teachers (First Year Teachers) were trained on the job in 
their individual schools one and a half days a week by the TTT instructor 
assigned to that school, both in the ongoing classroom setting and after 
school in individual conferences or group seminars with other first year 
teachers. For the second semester, they assumed responsibility for their own 
training, which included voluntary conferences in the schools with TTT staff 
members and participation in ongoing TTT activities. The TC (Teacher Candi- 
dates) were trained at San Francisco State College, in the off-campus Center, 
and in several TT classrooms. They commenced this school classroom training 
at individual times from November to January, depending on their level of 
competency demonstrated in microteaching. By January, TC training was pri- 
marily in the classrooms and at the Center, although many also took courses 
required in Subjects Commonly Taught in Elementary Schools, on the college 
campus. As Teacher Assistants, the candidates were in schools four mornings 
a week and at the Center one morning and two afternoons. As Student Teach- 
ers, they were in the classrooms four days a week and at the Center one 
morning. 

3. Parity. The preservice-inservice training operated within the parameters of 
the TTT guidelines which have, in fact, been components of the STEP program 
since its inception four years ago. TTT training involved the participation 
of college, school, and community members on an increasing parity basis. 

Media specialists trained, helped train, and recorded training at all levels. 
In February, for example, they presented a multi-media workshop for TC's and 
T*s. When possible, community representatives participated in training 




7 



5 



sessions of TTT, TT, and T and helped train the T with on-the-job relation- 
ships in the school. They were responsible, for example, for gathering and 
disseminating STOP-TTT district community information through six issues of 
a STEP-TTT Newsletter (see Appendix A) . 

4. Training . Training at all levels followed a common sequence, although there 
was a variety of personal and teaching styles, procedures, format, and empha- 
sis. A calendar showing the sequence of the seven major sections of instruc- 
tion -- Objectives, Diagnosis, Content, Materials, Teaching Strategies, 
Learning Activities and Evaluation -- is included in Appendix B. 

The training thrust was more than a programmed sequence of competencies. It 
was rather developmental training aimed at developing "human" teachers with 
self direction, sensitivity, strength, openness, and trust; a task in which 
we did not always succeed to the degree we had hoped. 

In general, the training by and for each level was aimed toward the develop- 
ment of interpersonal skills; practical application in a multi-ethnic class- 
room; relevant curriculum content, objectives, and rationale; sensitivity to 
pupils' needs; manipulative learning activities based on an active learning 
principle; multi-ethnic materials; inductive teaching strategies; and sound 
evaluation practices. The major outline within which the training at each 
level took place at the appropriate degree of expected competencies is shown 
in Appendix C. 

Performance competency was assessed by a Teacher Evaluation Scale (TES) based 
on the Sections of Instruction and the Personal Teaching Characteristics 
which underlay the initial screening of Teacher Candidates -- sensitivity and 
strength. (See Appendix D for the Teacher Evaluation Scale) 

B. TTT TRAINING 

TTT training took several forms: on-the-job training, communication, and TTT- 

guided, formal training. The training of the fourteen staff members began in 
Summer 1969 and focused on preparation for the Fall tasks of work with First Year 
Teachers (T), Supervising Classroom Teachers (TT) and preservice Teacher Candi- 
dates (TC) . The Summer training consisted of learning how to conduct and evalu- 
ate team role-playing interviews for screening the incoming teacher candidates 
and how to use and interpret tho Research and Evaluation STEP-Observation Sched- 
ule (STEP-OS). The staff also began to formulate objectives, procedures, 
patterns of professional relationships with First Year Teachers, and the teaching 
evaluation scale for each level of participation. A unique product of the 
Summer training was the concept of team planning, with the implementation left 
to individual conditions. 

The staff defined team planning as: "The FYT and TTT working together in plannin 

units, immediate planning, classroom climate, environment, room organization, 
sharing materials — making a commitment to work together ." This set of criteria 
and expectations later became the training model for use with Teacher Candidates. 
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On the Job Training . When the TTT staff reassembled in the Fall, training re- 
sumed largely at the informational and on-the-job level. This kind of training 
involved the exchange of information necessary jo make decisions ot provide in- 
formal counsel in response to problems with resistant FYT's and concerned Prin- 
cipals. The practical perceptions of the staff members who had come most recently 
from the classroom served to train the other staff members regarding matters 
such as the development of relationships with Principals, while the supervisor- 
ial experience of staff members who had already forked in STEP-TTT helped to 
train the newcomers. 

l 

In sharing insights and methods, the staff members, were in effect training each 
other to make the "team” approach work despite interpersonal concerns or class- 
room crises. 

The following running account of one of the staff members fresh from an inner- 
city classroom illustrates the range of responsibilities assumed and the result- 
ing on-the-job training: ; :l v . ; 

Fall - Assistant to R/LA instructor 

Conducted micro -teaching lessons 

Demonstrated transformational grammar and conducted session 'tn 
communication skills project • - 

Supervised FYT in Chinatown 1 day a week 
Supervised 6 TC in small reading groups in .Sausalito and in 
Reading/Language Arts class teaching in Sausalito 
Attended Elementary Education Committee 
Participated in weekly decisions >■;■■■-• 

Participated in weekly management development session 
Kept abreast of new and current materials in Reading and 
Language Arts curriculum 
Took graduate course 

Spring - Supervised 6 student teachers in the Mission District 
Held seminars in home and Teacher Education Center 
Taught total group session on Phonics 
Trained in Taba Curriculum and strategies 2-1/2 days 
Participated in staff decisions 

Participated in Internship Committee, Elementary Education Depart- 
ment, San Francisco State College 
Kept abreast of current R/LA materials 
Participated in professional conferences: ASCD, NEA 

After several months of FYT training, a staff assessment regarding FYT deficien- 
cies and ideal expectations served to help the TC instructor set realistic goals 
and priorities for the TC training. Similarly, individual staff responses to 
the curriculum meeting formats, goals, and "business" helped to train the 
Curriculum Coordinator in making the team training more stimulating, relevant, 
and task oriented. 

Similarly, reactions to the structure of TT seminars led to increased time spent 
in interaction among group members vis-a-vis professional problems, video tape. 
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and supervising concerns. Again, negative reactions of the TC's to the TTT , 
staff's expressed "point of view" regarding classroom and public standards of 
speech and behavior served to train the staff to examine their procedures, tim- 
ing, and audience needs in order to achieve their training objectives in the 
future . i 

On-the-job training had a cumulative effect which reinforced the total training 
program. After the individual demonstrations in the College class instruction . 
and the development of team trust and on-the-job experience, the new st&ff mem- 
bers from classrooms were able to assume responsibility for Student Teaching - 
seminars and workshops in the Spring. 

Communication as Training. Communication began largely at the informatiohal 
level emanating from the central coordinator. Gradually, as team members began 
to understand the goals and personalities of one another, communication was two- 
way, , operated on the feeling and intellectual level, and served as a training 
device. By January, staff-sessions became lively exchanges of anxieties and 
aspirations. , r - 1 

Guided Training . By October, the staff had decided ,to emphasize the training 
aspect of our curriculum meetings. To this end, information was exchanged by 
memo, leaving meeting time for training and decision making. 

By November, the pressures" on individuals to be involved in many activities made 
it impossible to continue training without setting priorities among these 
^pressures, namely: Community, District desegregation, FYT, Taba Teaching Strate- 

gies, renovating the 770 Center to usable level, current students, college in- 
volvement, involvement of Arts and Sciences faculty in TTT, immediate cm- the- job 
tasks . Working subcommittees were formed to make recommendations regarding 
priorities of training. These recommendations became training documents as to 
desired principles and practices (see Appendix E) . 

The TTT sub-committee, for example, recommended that top priorities be set for 
training in principles of supervision, role of the teacher, control techniques, 
classroom management, planning, and classroom environment in order to meet the 
objective of training the Teacher Candidates through and in those areas. 

The Student Teacher Committee, recommended that there be a set of common expecta- 
tions for Student Teachers, Supervising Classroom Teachers and Supervisors drawn 
up from the expressed expectations of each of the 3 groups regarding the "team" 
interaction of the Spring ST program, to be sent to the :&> groups plus the school 
Principals; a planned Sequence of weekly Supervisors' seminars for the students 
devoted to ST problems and needs; periodic workshops for the total student group 
and Supervisors concerning such matters as planning and discipline; common 
requirements for the students (such as written lesson plans for all subjects for 
the first 3 weeks of Student Teaching); TTT training in Supervision including 
use of TES in relation to the "Sections- of Instruction"}, scheduled conference 
time between each ST and his SCT; and a. common sequence of seminars and workshops, 
video schedule, etc. 
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The sub-coromittees served as recommending groups with the TTT staff responsible 
for training decisions. When the community sub-committee reported that there was 
a need for a half-time Community Services Coordinator, several members of the 
TTT staff expressed the opinion that this position would require a full-time 
work load -- with the result that one of the staff assumed the role of a full- 
time Coordinator of Community Services in the 4 schools where the Community 
Representatives worked . 

There was an unsuccessful attempt in January to provide a common background for 
training through readings because of time pressures. More successful was an 
attempt to develop a STEP-TTT personal/professional point of view. This process 
involved three kinds of activities: individual position papers on "STEP- TTT as 

it is and as I'd like to see it" (Appendix F); a team brainstorming session on 
"What I'd like to see in a school" (Appendix G); and finally team decision-making 
based on these data and focused on the direction of the project for Spring 1970. 
As a summary which served as self-evaluation necessary for professional growth 
and self-awareness of the TTT training staff, the Teacher Education Coordinator 
prepared a memo tracing the steps of this decision making (Appendix H). 

The product of these sessions was a team decision to focus on inservice training 
in two areas: 1) inductive teaching strategies and sccial studies unit (Taba 

Curriculum Project in Social Studies), and 2) Active Learning Center for volun- 
tary teacher exploration of activities and materials leading pupils to interact 
with their environment. The decision to focus on Classroom Teachers was based 
on the rationale that 1) it is difficult to integrate preservice instruction 
with classroom participation, and 2) many teachers, particularly in inner-city 
classrooms, are amenable to new innovative approaches to teaching, but they and 
the Principals require a considerable amount of ongoing assistance in implement- 
ing these innovations. 

By May 7, when the sub- committees had identified the objectives, procedures, and 
timing foT the 1970-71 four training strands, they also could identify the parti- 
cular training skills and interests of the individual members developed by train- 
ing, and divide the labor to accomplish the 1970-71 training task. Through the 
on-the-job process, it became apparent that the multiple training tasks of the 
staff could best be implemented by a division of labor and accountability for 
training. 

Direct Training . Direct training operated for several purposes and in different 
formats. For the first semester, the staff was trained in interpersonal rela- 
tions in weekly management development group sessions conducted by a trained 
group leader. The media specialists trained the staff explicitly in the effec- 
tive us© of media for teacher training -- both the equipment and procedures for 
videoing, photographing, and editing training tapes and pictures. In December, 
the video specialist ran a training session for use of the cameras and monitor 
in the ST classrooms and prepared an operation manual for their use. In Febru- 
ary, the video and photography specialists ran a multi-media workshop in the use 
of several visual media for the staff and other participants. 
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The first explicit training on supervision was a seminar conducted by one instruc- 
tor on role expectations, relationships with SCT's, relationships with self, 
classroom observation, follow-up interview, and judging one's own effectiveness. 

A second session, called outside the regular schedule to meet an expressed need, 
was planned as a panel of experienced STF.P-TTT supervisors to explore effective 
practices for changing teacher behavior as a Trainer of both TC and TT. 

By early Spring, the decision to focus 1970-71 TTT training at the inservice level 
necessitated the focusing on training for that task. To this end, the decision 
to alternate Taba Teaching Strategies to Develop Children's Thinking with training 
to meet current needs had to be retracted. The need for training for immediate 
tasks, therefore, took place via memos and special meetings structured to elicit 
concerns about handling individual TC problems, practices of SCT which helped or 
hindered TC growth, use of TES, and future training needs. Memos as instructional 
tools sometimes directed the follow-through for training decisions responding to 
the pleas from all levels for communication and involvement, or providing instruc- 
tional content, materials, and procedures. Fliers were prepared covering s’ich 
items and events as: college student educational panel. School District Creative 

Environment Center, classroom meetings, videos, and ESEA projects. 

From February on, one morning and one afternoon a week were devoted to the Taba 
training conducted by the two staff members from Interdiscipl inary Studies and 
the Director. The Media and Community participants were invited but could not 
always attend. The six instructors were training to be Trainers for the six TT 
participants on site in Anza School, and to facilitate the use of the Taba Strate- 
gies for Developing Children's Thinking in both the cognitive and affective 
domains. The Spring sessions, February through June, involved observing, discus- 
sing, planning, and conducting their own discussions and describing their own 
rationales. Content focused upon: 

a) teaching strategies identified as cognitive (developing concepts, inferrin 
and generalization, applying generalizations) and affective (exploring 
feelings, interpersonal problem solving, analyzing values); 

bl structure and organization of the sequence of learning activities describ 
in the Taba Units (input/organization/expression); 

c) socio-drama as a way of diagnosing, utilizing, and assessing pupil parti- 
cipation in classroom activities. 

The format generally followed was: For each strategy there was an "awareness" 

demonstration followed by team tryout on the other members. Each staff member 
had a chance to teach the group using one or part of the strategies. Then the 
team analyzed the teaching, identified weakness and loopholes for training, and 
explained the refined strategy in vocabulary of the Trainees. At the end of the 
strenuous 4 months, the training staff had the trainees recall the questions of 
the 6 strategies, identify similarities and differences, and generalize as to the 
value of the two types of strategies. 

The strengths of the training sessions included: 

a) staff team decision to select the Taba Strategies as a major thrust in T 

b) staff team responsibility for achieving a high level of competence in 
order to train TT's the following year; 
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c) availability of extensive inservice training material from the Institute 
for Staff Development (e.g., training manuals, films illustrating many 
of the tasks, audio tapes of Taba resource people); 

d) previous experience of one participant in a Summer NDEA Title XI Institute 
encompassing a similar thrust; 

e) expertise of the TTT Trainers, each of whom had either worked with 
Dr. Taba or attended 4 full weeks of training to handle the inservice 
training. 

The weaknesses of the direct training sessions included: 

a) a competition for scheduled time by crises related to preservice-inservice 
refunding, community, school, and college problems; 

b) disagreement concerning interpretation of Taba inservice program emphasis 
among the TTT Trainees and Trainers (e.g., relating the activities back 
to direct life experience of the pupils; psychological opposed to a logi- 
cal approach to the analysis of values); 

c) anxiety around the level of achievement within the training sessions and 
the level of personal expectation held by the staff regarding their acting 
as Trainers for TT sessions; 

d) lack of opportunity to practice the strategies with pupils in order to 
assess the validity of the training's applicability to a classroom. 

Recommendations for future TTT training sessions: 

a) time for study outside the training sessions (e.g., read training materi- 
als, prepare team tryouts, etc.); 

b) close adherence to the written training materials during the sessions 
before personal interpretations create unclarity in the Trainees (e.g.. 

The Interpersonal Problem Solving Strategy required an explicit focusing 
question related to a personal confrontation; without this clarity the 
strategy could have taken another direction in the discussion); 

c) more extensive use of film and TTT Trainer demonstration in classroom 
during the training period; 

d) assignment of TTT Trainees to TT classrooms in order to apply the train- 
ing sooner and assess the TTT training's validity sooner; 

e) development of the self-concept of the TTT Trainees as competent teachers 
and Trainers of TT's while a continuing learner regarding the strategies 
and curriculum development should be stressed. 

In keeping with the second proposed thrust for 1970-71, the start of an Active 
Learning Center, there were voluntary training sessions in Active Learning 
designed for all levels of the career ladder — TTT, TT, T, TC — plus District 
and Community. Many staff members participated in one or more of the following: 

a) working at School District Complex conference focused on "integrated day" 
and British infant schools; 

b) showing of slides from School District Complex conference; 

c) presentation on use and transformation of space by Sim Van Der Pyn of the 
Center of Urban Environment, U.C. , Berkeley; 

d) video tapes of Glasser's classroom meeting; 
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e) presentation of tape and carrousel of Leicester (England) Infant School; 

f) TTT staff "Space Walk" - to identify learning possibilities in 770 space 
(walls, ceiling, etc.) and ways to create stimulating environment. 

Explicit TTT training was extended into the Summer, when two staff members went 
to England to study British infant schools and Teacher Centers; three staff mem- 
bers went to a month-long workshop on the "integrated day" in Connecticut; one 
member went to Japan to study and gather apparatus for science and math activities 
in 770; another member used Taba Strategies in a sixth grade San Francisco Uni- 
fied School District Summer school; another attended, a three-week National 
Training Lab IABS; another acted as research counsellor at the University of 
Wisconsin; another member went with a teachers' group to study African cultures 
and bring back materials for Taba teaching; another member conducted research .on 
the principles and practices of the British Primary Schools and Language Develop- 
ment. Remaining staff members analyzed and evaluated the 1969-70 program in 
order to identify and organize more effective learning at all TTT levels in 
1970-71. 

During the year, individual staff members took courses as needed to contribute to 
their level of training competencies in supervision, formal coursework, curriculum 
development, demonstration teaching, and coordination of a community adult educa- 
tion program— in that order. These graduate courses included instruction in 
supervision, linguistics, research, counselling, contemporary problems, and 
administration. 

Individual members also sought extra training in special workshops or conferences 
consistent with TTT priorities. These experiences included the New Schools Con- 
ference in Santa Barbara, a series of evening discussions regarding curriculum 
innovations such as the "integrated day," observation of a teacher using Taba 
inductive cognitive teaching strategy in an integrated classroom, and math work- 
shop sessions. Several members accompanied the Director to TTT meetings to gain 
insights into effective organizational structure and program components. Others 
investigated the Exploratorium, a working center for apparati in Art, Science, 
and Technology. 

The greatest strength of the training lay in the personnel, the variety of their 
experience and information, their ability to work together to establish common 
goals and division of labor, and their unceasing efforts to maintain articulation 
among the components and team work with other components: College, Community, 

District, professional organizations. There were, however, several weaknesses 
inherent in the complex nature of the TTT project: 1) the competing obligations 

of staff members (College, Community, current training, future planning, District): 
2) the lack of time for communication of information about all components, expla- 
nation of decisions, activities, guided training in supervision; and 3) Community, 
College, and District crises affecting program. One of the clearest statements 
of recommendations for alleviating theso problems came from a staff member, part 
of which follows: 
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"More regularized communication between supervisors and coordinators 
(or entire staff) to continuously spell out the expectations and 
goals of the program so that we can at all times be working toward 
the same ends. Too often, supervisors were stating divergent, con- 
flicting and individual points of views. 

’’Staff meetings should have been a time for the instructional staff 
to inform the supervisors of the content of that part of the instruc- 
tional program which the supervisors J, 'ould be expected to help the 
students implement in the classroom. Or the instructional st$ff could 
make classroom observations giving suggestions and help as did." 

Tr aining Product . The concurrent training in so many places pnd the complexity 
&F meeting expectations from the School District, the individual schools, the 
College, the Community, and individual Trainees resulted in the development of 
noteworthy skills of coordination and team work. The goal of strong, sensitive 
Teacher Trainers was reached through on-the-job training and mutual TTT staff 
response and recommendations. The two staff members responsible for coordinating 
the training in the District and College teacher education program developed 
their skills to a high degree as shown by their final report of activities (out- 
lined in Appendix I). 

Evaluation . The major recommendations for TTT staff training focused on: 

a) increased participation of Community and College on parity level; 

b) concentration on inservice training for TTT, TT, and T competencies; 

c) focus of efforts in one school; 

d) further development and articulation of "STEP-TTT approach”; 

e) division of labor and accountability with persons so that specific 
persons be actually responsible for implementation. 

C. TT TRAINING 

TT training of the Supervising Classroom Teachers (Fall N * 17: Spring N = 15) took 
two forms: a weekly (1 to 1-1/2 hour) seminar with one TTT Instructor assisted 

by another; and on-site 1:1 training by a TTT Instructor. In the Fall, the semi- 
nar followed the sequence of all the training strands, but at a level higher than 
that of preservice instruction in view of the greater experience of the Classroom 
Teacher. Although using the same materials as the preservice syllabus, the in- 
structor geared his teaching to the teachers’ knowledge of curriculum materials 
and experience with pupil reactions. In line with the STEP-TTT thrust toward 
developing inductive thinking, strategies to explore affective areas, multi-ethnic 
materials and non-verbal activities, the course differed from the usual inservice 
course of content and "how-to” skills. At the same time, it was hoped that the 
teachers not only would implement the TT training in their classrooms but also 
would reinforce the preservice training of the Teacher Candidates when they were 
under their supervision. 

Seminars . In the first seminars, the teachers studied the Social Studies curricu- 
lum model, practiced the stating of instructional goals for their pupils, identi- 
fied test items which matched objectives, identified main and contributing ideas, 
studied diagnostic devices, analyzed TTT lesson plan forms, and analyzed the 
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structure of the Social Studies unit form which the Teacher Candidates would be 
using in the TT classrooms in the Spring. They also studied selected materials 
from the other three TC training courses in Math, Reading/Language Arts, and 
Generic Curriculum and Instruction, in order that they be able to help the Teacher 
Candidates meet expectations. By knowing the goals of the Math Workshop, for 
example, they became aware of the Candidates' developing attitude toward open 
student-centered classrooms. By studying the chart of Reading and Personal De- 
velopment (see Appendix J), they could expect that the Candidates were aware of 
the reciprocal relationship of Reading and Personal Development. and they would be 
sure that their classrooms allowed the Candidates a chance to try out learning 
activities appropriate to stages of personal development of the pupils. In addi- 
tion, it was hoped that these curriculum materials could serve as training mate- 
rials for the teachers themselves. To illustrate the function and value of 
affective teaching strategies, for example, they received the following assign- 
ment given to the Candidates and based on their actual observation of TT class- 
rooms: 

"Identify an aspect of one selection (from a California State Reading 
Test) as content for you to use (or extend or contrast) for the pur- 
pose of having the pupils identify a feeling or attitude or personal 
problem which they have experienced. Describe the class behavior of 
the pupils whom you observed as evidence that your selection is 
appropriate." 

Another such training model was the Candidates' assignment of a 5-day learning 
sequence of pupil -made geoboards (see Appendix K) . 

For the Spring semester when the TC's were in the classroom, the TT seminar for- 
mat was one of input and discussion. Films of teaching provided most of the 
input followed by questions eliciting the TT perception of the questioning 
sequence and level of children's thinking. Discussion focused on cognitive and 
affective teaching strategies. The schedule for the Spring semester seminars is 
shown in Appendix L. 

Concurrent with this formal and indirect training in Social Studies, the Teacher 
Education Coordinator arranged for additional training in supervision. This 
training included information about expectations, roles and activities for the 
Teacher Candidate, for the Instructors, for the TT's and for the Media Special- 
ists. At an early seminar, the Video Specialist explained the procedure for •*.. 
using video effectively for TC evaluation: 

Monday - introduce video equipment to pupils 

Wednesday Payback of Teacher Candidates 

Thursday - select video tapes for training 
Friday - edit selected video tapes 

In the seminar, he instructed the TT in the use of the video toward meeting the 
behavioral objective that the TT's be able to explain (and some use) the machine, 
and be able to analyze a videoed lesson using the Teacher Evaluation Scale. For 
this analysis, they role-played a conference with a Student Teacher, and stated 
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and explained their evaluations in a hypothetical critique. At a second session, 
the TT's not only evaluated and analyzed the video tape of another FYT but also 
stated alternatives for the teaching strategy and activity viewed. 

The Community Representative participated in another TT seminar for the purpose 
of explaining how Teachers could help the Teacher Candidates relate effectively 
to parents. As the Teachers realized the value of this training role for them, 
they in turn offered a recommendation that the STEP-TTT Newsletter be tri- lingual 
to reach parents in the Mission and Chinatown TTT schools. 

In preparation for the start of each phase of the classroom experience of the 
Teacher Candidates (pre- teacher assistants, teacher assistants, and student 
teachers), the Teacher Education Coordinator presented specific guidelines for 
supervision, relationships, curriculum expectations in response to the questions 
asked by the TT's (see Appendix M). The TT's agreed to share supervision of 
lesson plans and plan books with the TTT Supervisor .and to share control of 
routines and teaching responsibilities with the Teacher Candidates. In turn, the 
Teachers presented critical information about the preservice Candidates to help 
the staff evaluate and place Candidates. They also helped to develop definitions 
and categories for the Teacher Evaluation Scale and to recommend preparatory 
activities for the First Year Teachers (see Appendix N). 

A questionnaire was designed by one of the TT's and the Teacher Education Coordi- 
nator to stretch their perception of the role of a teacher to include not only 
skills of basic room preparation, materials storage, and bulletin boards, but 
also the techniques of mutually planning, establishing the psychological climate, 
and creating centers of interest. Other assignments, too, served as guides to 
extend their perceptions and self-analytical abilities. They were asked, for 
instance, to contribute teacher-made materials used in their Reading and Language 
Arts activities. This task caused them to select, prepare, and demonstrate 
manipulative aids, for these areas are often limited to texts and paper- pencil 
skills. 

On-the-Job Training . In the schools, the TTT Instructors and Coordinator of 
Teacher Education served as on-the-job Trainers as they discussed and planned 
Teacher Candidate activities within the five schools. Gradually there was an 
increasing exchange of anxieties and hopes for Candidate performance and TT 
supervision. In January, one TTT instructor assumed on-the-job training responsi 
bility for each school. This training included explanation of teaching assign- 
ments, helping the teachers use the Evaluation Scale and to communicate critiques 
to. the Candidates, and keeping communication open between the Candidates and 
Teacher. 

Evaluation . In reviewing the year, the TT highly regarded the helpfulness of 
the instructor/Supervisors assigned to their schools. They recommended more 
training sessions with the total STEP-TTT staff and Candidates, more opportunity 
for active participation in the seminar, opportunity for classroom follow-up 
from the seminar, and Fall training in the Taba teaching strategies so that they 
could have a living model from which to evaluate the strategies performed by the 
Candidates. They also expressed a desire for more of the same training as 
Candidates (e.g. , geoboard workshop), and for increased provision for two-way 
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communication. In addition, the TTT staff recommended that there be more use 
made of the 770 Center for TT training and a more appropriate time provided 
for inservice (probably released time). 

D. T TRAINING 

The TTT staff planned the FYT training program in the Spring and Summer of 1969. 
It was hoped that the SFUSD would place First Year Teachers in the same schools 
with the TT participants and upcoming Teacher Candidates to achieve maximum 
utilization of the staff resources. Because of lack of tenured openings in the 
training schools, however, the District had to assign First Year Teachers in 
six schools other than the five TT-TC schools. These assignments were made in 
late August, and some grade placements were not made until the weekend before 
school opened. 

T Training was designed to take two forms: 1) one Instructor working with 1 FYT 

in the classroom 1*1/2 days for a 2- week period, and 2) one Instructor meeting 
with the FYT's in one school in a weekly after-school seminar, for one semester. 

The training proceeded toward the objectives and expectations formulated by the 
staff: 

a. Curriculum - makes curriculum relevant to pupils 

• selects multi* ethnic materials 

* relates all parts of curriculum 

b. Planning/Procedures * establishes behavioral objectives 

" • plans for individual needs and individual interests 

• groups according to pupil needs 

• plans sequence of learning activities to behavioral 

objectives 

• uses appropriate method (strategy is appropriate 

to pupil, content) 

- can actively participate in team planning, share 
materials and work 

c. Climate * establishes classroom climate (interpersonal relations, group 

dynamics) 

d. Learning Environment (includes interest centers) - bulletin board 

e. Diagnoses - assesses individual needs and interests 

f . Classroom Organization - record keeping 

- routines and procedures 

* can devise a usable filing and storage system 

g. PTC (Personal Teacher Characteristics) * involvement in what is going 

on with pupils 

• maintains atmosphere in which 
learning takes place 
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h. Evaluation - self 



- teaching 

- personal growth 

- pupil progress 



i- Teaching Competencies - (see Teacher Evaluation Scale, Appendix D) 

As an innovative trainir^ program, the First Year Teacher training operated from 
the several explicit definitions worked out by the staff in the Summer: 

Criteria for STEP-TTT Staff: Definition of Relationship with FYT: 

1. Maintains balance of working time among all FYT's. 

2. Participates in common team planning. 

3. Individualizes implementation in the classroom of each FYT as needs change. 

4. Continually works out relationship with FYT. 

5. FYT h as u ltimate responsibility for what happens in the classroom. 

6. STEP-TTT staff assists, helps, demonstrates, suggests, and teaches. 

7. Functions with FYT in a professional relationship. 

8. Emphasizes to FYT that interpersonal relations with rest of staff are 
important 

9. Maintains professional relationship with total faculty. 

Expectations for STEP-TTT Instructors /Supervisors for FYT: 

10. Evaluates and is evaluated by FYT with Teaching Evaluation Scale and 
conference. 

Written notes of observations. 

Duplicate notes (good, ineffective, alternatives). 

Teaching Evaluation Scale (turned in Friday a.m. - filed with Curriculum 



11. Uses audio recorder at least twice a semester - early and late - confer 
together. 

12. Uses video recorder at least twice a semester - early and late - confer 
together. 

13. Informs TA-ST or FYT of District Resources. 

14. Helps find information about schedules, routines, regulations, lesson plans, 
etc. of school. 

The T training focused on survival techniques; practical suggestions for class- 
room organization, management, and control, and ongoing help in developing com- 
petencies in all curriculum areas. While the T training was to have followed 
the sequence of instruction of the other three training groups, the crises of 
the beginning teacher demanded other emphases on such practical matters as how 
to form lines for recess and dismissal, put the daily schedule on the blackboard, 
and make lesson plans. 
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Team training included concerns such as the sharing of materials, the setting up 
of instructional goals, and the sharing of routines and control methods, specifi- 
cally, the following: 



Use of STEP-TTT field trip bus 
Location and procurement of 
materials 

Classroom environment (e.g. , 
instructional areas) 
Organization of reading groups 
Teaching environment 
Interpersonal concerns 
Room procedures 
Discipline methods 
Use of STEP-TTT facilities 



Grouping -- assigning work to 
different groups 
Planning objectives 
Planning learning tasks vis-a-vis 
pupi l*s self-concept 
Sensitivity to all pupils 
Adjustment to school conditions 
(no space, too short instruc- 
tional blocks) 

Use of manipulative materials 

Housekeeping 

Fighting 



The seminars varied according to the instructor, the FYT, and school needs. 
Seminars focused on curriculum aids and often reached the feeling level. Semi- 
nars also dealt with the role of the Instructor/Supervisor with the FYT and the 
ongoing classroom activities. Often clarification of STEP-TTT policies, proce- 
dures, and events was the major concern. In many cases, it was sheer survival. 

As one T-Instructor wrote in her week ly journal, "I sense that at this early 
stage (their third week) they are bogged down with routines and getting a workable 
room (structure of day, routines, monitors, environment) going so that they are 
unable to think of content of the day and plan for that." 

In the classroom, instructors worked with individual pupils, or Reading/Math 
groups, or total class as a means of helping meet the FYT's objectives or of 
demonstrating discipline methods. Others helped the FYT set up classroom envi- 
ronment. Math area of rods, tangrams, geo-boards. All the Instructors observed 
and evaluated Teacher/Pupil behavior. In many cases, moral support for the 
First Year Teacher was the primary training function. 

After observing lessons, once a week or more, the Instructors evaluated tech- 
niques, presentation, and results. They checked lesson plans to help the FYT's 
reach the objectives they desired. Often they would demonstrate an effective way 
of presentation. Meanwhile, the FYT's were encouraged to utilize the resources 
of the District, although the Instructors themselves brought in films, silkworm 
leaves, manuals, etc. 



The TTT Instructors all used the TES in the classroom once a week for the purpose 
both of self-evaluation and guided instruction in areas of strength or weakness. 
To these ends, the Video Specialist also worked closely with the Insturctor in 
videoing First Year Teachers in action, and prepared the pupils for the video 
session the day before the videoing. Then while he videoed the action of the 
teacher and pupils, the Instructor tracked the action on the Teacher Evaluation 
Scale, immediately after the lesson, he would play back the video while the 
Instructor related the video to the recording of the TES, pointing out the 
strong and weak points. Following this viewing and diecking, the Video Special- 
ist himself would offer helpful suggestions. 
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These tapes were then reviewed by the Teacher Education Coordinator to see if 
any other use could be made of them for training in the other components of the 
training ladder. Several, indeed, were used in TTT, TT, and TC training sessions 
in use of the TES. A fifth grade lesson in Reading/V/riting and a first grade 
lesson in Reading were especially helpful in training in the identification of 
dynamics of Teacher/Pupil interaction, classroom routines analysis, and Personal 
Teaching Characteristics. In addition, two were used in Elementary Education 
Department meetings and one was kinescoped for a training film. 

Through the team-planning, team- teaching, and training, the FYT classrooms showed 
innovative relevant curriculum methods and materials and noteworthy sensitivity 
to Pupils. Instructors reported outstanding lessons using: Cuisenaire rods; 

BRL phonics; field trips used as basis for oral language and movement activities; 
measurement activities using manipulative objects; Active Learning areas in room 
environment; and food provisions available for hungry children (carrots, fruit 
pudding) . 

Not all the First Year Teachers, however, saw the value in the training or its 
results. While, as Teacher Candidates, the First Year Teachers had known of the 
FYT training possibility when they entered the TTT program in 1968, they had not 
known the specifics of instruction until late Spring 1969. At that time, not all 
of them expressed positive opinion that it would be a beneficial program for 
them. This lack of conviction of professional or personal benefit was aggravated 
by the late assignment to school and grade level, lack of time to prepare for the 
assigned grade level, unfamiliarity with the newly hired TTT instructors assigned 
to the FYT training, and the anxieties of being a First Year Teacher. As a re- 
sult, several did not wish to be observed, criticized, or helped. 

Yet there was a difference in attitude depending on the school in which the FYT 
worked. Those in three of the schools eagerly sought advice and showed a desire 
to have team-planning and materials. Those in the other three schools resented 
"compulsory attendance" at the FYT seminars and did not perceive a value in the 
seminars. Teamwork in one school reached the point where the FYT's would plan 
together and share the responsibility for preparing and duplicating instructional 
materials. Despite the resistance to the training idea and/or ITT personnel, the 
TTT Instructors persisted in the task of helping the FYT's to survive and to 
develop themselves and their classes into effective teaching/ learning models. 

In January, the TTT subcommittee on First Year Teachers recommended two options 
for Spring training: 

a) If a First Year Teacher desired continued supervision and/or the present 
Supervisor felt that further supervision was needed, the Supervisor could 
provide such training during the time available on his schedule. 

b) If a First Year Teacher wanted additional help from another Supervisor, 
it would be up to him to contact that Supervisor. If that Supervisor 
were not available, he would have the responsibility of contacting another 
available Supervisor. 





In making up the Spring schedule, some time periods were left available for 
accommodating the few First Year Teachers who desired additional supervision. 

As the semester progressed, there was no consistent pattern of regular training 
requested. 

In the June evaluation of the training of the First Year Teachers, the staff 
identified three major strengths: 

a) Intense support and guidance. 

b) Identification of resources and ways to get the resources by themselves. 

c) Demonstration by experienced teachers. 



The staff analyzed the weaknesses in the training as springing from the resistant 
attitude of some First Year Teachers and the lack of time both for training the 
staff in FYT training and for the coordination of FYT activities. On the basis 
of the resulting deficiencies, the staff recommended that the 1970-71 FYT train- 
ing focus on the following aspects of training: 



a) Concept of team planning through group seminars and/or individual plan- 
ning conferences. 

b) Team teaching. 

c) Identification of teaching resources and encouragement of the sharing of 
materials 

d) Demonstration of certain techniques and teaching strategies in the class- 
room and in group seminars. 

e) Continuous evaluation using the following instruments: 

1) Teacher Evaluation Scale 

2) STEP-Observation Scale 

3) Video tape analysis 

4) Tape recorder 

f) Help in diagnosis of pupils' needs, group them, organize materials, 
organize games, keep records. 

g) Help in interpersonal staff relations. 

h) Assistance in organizing and planning for field trips. 



E. TC TRAINING 



Fall: Formal Instruction and Direct Experience . The 1969-70 TC's were selected 

on the basis of sensitivity and strength in stress role-playing interviews which 
took place in the Spring and Summer 1969. Through this screening process, 31 
out of 80 were selected on the basis of 1) sensitivity to others' perceptions 
and behavior while maintaining one's confidence and 2) strength to set up rules 
of conduct in a fifth grade group of role-playing Instructors and STEP Graduates. 
Many of these sessions were viedotaped. Some were photographed. All were audio- 
taped. For each specific curriculum area (Social Studies, Reading/Language Arts, 
Mathematics, and Generic curriculum), the staff had prepared specific course 
objectives which followed the common sequence of objectives but revealed differ- 
ent behavioral objectives, diagnoses, content, materials, activities, strategies, 
and evaluation according to the discipline concerned. Appendix 0 outlines 
course objectives in R/LA, Social Studies, and Math. 



Because of the controlled setting of the college-based workshop classes, the 
formal training of the Teacher Candidates followed the common sequence of TTT 
instruction the most closely of all the training ladder components: TTT, IT, T, 

and TC. For six weeks the Teacher Candidates worked in college and the 770 work- 
shop three days and one evening each week in the four curriculum blocks: R/LA, 

Social Studies, Math, and Generic curriculum. 

The TC training calendar slowly changed throughout the year as the candidates 
became increasingly involved in direct TT classroom experience: 
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Then, as individual students demonstrated their competency in Reading and Lan- 
guage Arts through written plans and microteaching in the areas of behavioral 
objectives, diagnosis. Personal Teacher Characteristics, content, and small group 
control, the Teacher Candidates entered TT classrooms to teach Reading grbups as 
early as November. 

Specific Courses : 

Social Studies . The Social Studies sessions on Tuesdays provided the model of 
TC instruction. The/e, the Instructor set the stage with explanations and demon- 
strations of the seven sections of instruction: behavioral objectives, diagnosis 
content, materials, teaching strategies, learning activities, and evaluation. 
Training in R/LA, Math, Generic curriculum reinforced this instruction with the 
particular activities and content of the particular discipline and instructional/ 
personal format. For this reason, TTT Instructors as well as the Teacher Candi- 
dates were required to attend this course with or without college credit. 

These sessions included the study of written models of curriculum, demonstration 
of teaching strategies, the viewing of overhead projections of samples of curri- 
culum units and training films, the analysis of teaching strategy both cognitive 
and affective, and the microteaching of the strategies based on real classroom 
experiences. Social Studies assignments were designed to demonstrate the Candi- 
dates ability to formulate instructional goals, behavioral objectives, main ideas 
a sequence of learning activities, a course outline, and a unit outline. 

The Social Studies objectives were met by 95% or more of the Teacher Candidates. 
Some needed considerable rewriting of the assignments in order to achieve the 
desired level of performance. In evaluating the course, the Instructor found 
the most successful achievement of his objectives during those sessions in which 
the students were actively involved in some type of "doing" activity (mental or 
physical). A major weakness was the fact that there was no formalized procedure 
for follow-up in the classroom by the Instructor himself. The TTT Instructors 
assigned to the TT schools, however, did work with the Candidates in preparing 
and evaluating the teaching Qf their Social Studies units. 

Reading/Language Arts . R/LA was taught by two Instructors, one experience^ in 
step- itt and college instruction and the other, experienced in recent teaching 
in an inner-city school. The pair represented a model of team teaching by two 
persons who differed in age, race, and teaching style. With the goal of extend- 
ing the repertoire of a teacher, they varied their strategies, references, group- 
ing and format. They presented a multiplicity of approaches to th teaching and 
learning of Reading and to Language development. The main foci were Active 
Learning activities, development of relevant lessons, and identification of 
philosophical assumptions underlying elementary school Reading texts and tech- 
niques. 

Candidates examined and used California State texts. They analyzed demonstration 
by Instructors in Roach-Van Allen's Language Experience in Reading and in a Ginn 
Reader adapted to inner-city classrooms. They observed and evaluated two FYT's 
on videotape. They engaged in three workshops: 1) . diagnostic devices; 2) TT 

Teacher-made manipulative materials; and 3) communication skills (Title X Project 
San Gabriel School District). Most important, they planned, taught and evaluated 
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microlessons to groups of peers. The two-fold aim of these microlessons was 
1) to list the effectiveness of their written lesson plans and 2) to become aware 
of personal characteristics (voice, language pattern, posture, gestures) that 
helped or hindered the communication between "pupils" and teacher. The first 
microteaching was based on assigned Summer readings that had been designed to 
provide necessary background and attitude toward multi-ethnic classrooms and 
cultures. The second microteaching required the Candidates to adapt a selection 
in a State text to the children in an observed TT classroom based on the children': 
behavior they had diagnosed as deficient in the area of Reading skills or feel- 
ings. This microteaching was a major consideration in determining the Candidates' 
competency to enter the TT classrooms in the pre-Teacher Assistant phase of the 
preservice program. 

The minimal level of performance was an average rating on the TES in the aspects 
of organization, diagnosis, and the selection and creation of materials and 
activities. Written assignments based on actual observed classrooms supplemented 
this evidence of competency. Several Candidates had to reteach their microlesson 
and thereby increased skills of lesson organization and Pupil/Teacher interaction. 

The TIT Media Specialist in photography took pictures and audiotaped each of the 
microteaching lessons in order to reveal personal teaching styles which helped or 
hindered non-verbal communication in a Teadier/Pupil situation. Contact prints 
of these pictures and the audio, tapes were later used in a lS-minute audiovisual 
analysis interview with each Candidate. One of the Instructors and sometimes the 
photographer helped the Candidate to identify how they sounded and looked to 
Pupils, in particular 1) "atmosphere" of the teacher; 2) behavioral mannerisms; 
and 3) particular style for this kind of lesson. 

On the basis of these evaluative indices six weeks after instruction began, nine 
Candidates had demonstrated a competency in small group teaching which promised 
development of sensitive, strong classroom teachers. Accordingly, these nine 
entered TT classrooms for the pre-Teacher Assistant phase. By December all but 
a few had entered TT classrooms to teach Reading groups. In these classrooms, 
the Candidates had to demonstrate competency in the same aspects of teaching 
performance shown in microteaching plus competency in the use of appropriate 
teaching. strategies and activities in order to qualify for entrance int o th e 
Teacher Assistant phase. To determine this level of performance, each TTT In- 
structional staff member observed one or more of the Candidates and conferred 
with him. This conference provided another training viewpoint. 

During the pre-Teacher Assistant period, the Video Specialist began videoing the 
students to provide them the opportunity of observing and evaluating themselves 
in a classroom setting. During these playbacks, only the Video Specialist was 
present. He pointed out only the strong points and offered suggestions of how 
to reinforce these strengths throughout the lesson. The Candidate then had the 
option to share the tape with his Instructor or to erase it. The fact that none 
wanted tapes erased indicates the strength of their motivation to learn to be 
the most effective teachers. Meanwhile, following the single morning of pre-TA 
teaching, there was formal class follow-up and instruction in linguistics, 
transformational grammar , and Making It Strange (creative writing) . 



The last weeks of R/LA took two forms: 1) classroom teaching three morning 

sessions of Reading and Language Arts as weM as Math and other subjects. For 
R/LA, they had to follow a sequence specified by the Instructors to include four 
skills: . grammar (written and oral); speaking and listening; spelling and writing 
(handwriting and creative writing) ; and to comprise a 3- day lesson sequence com- 
bining ar.y two of the skills, this lesson was to include Generic skills, and to 
present a multi-disciplinary content,: ' The following model was provided: 

1. behavioral objective and another subject area included in one day 

2. Materials related to the Pupils’ own lives (e.g., in Chinatown^ food, 
street name, school name, their own name). 

3. Strategy - initiated with questions only. 

I First day, output/intake. 

Second day, group according to needs - at least 2 groups. 

Third day, combine groups for a "wrap-up" exercise. 

5. Pupil texts and teacher's manual for 3-6. 

.. Sentence patterning for lst/2nd grades or something similar. 

The second form of activity in the last weeks of R/LA was an individual contract 
drawn up by each Candidate and based on self-evaluation. The varying aims of th 
these contracts included specific curriculum skills (10), personal skills, sensi- 
tivity to Pupils' needs (7), discipline (S), personal skills such as voice pro- 
jection (4) , and organization (4). This self-contract reevaluation was to serve 
as a model for setting short range goals and identifying success in small areas 
for their own pupils. The Candidates pursued their individual objectives in the 
TT classrooms and evaluated their own growth in late January. All felt they had 
met minimum levels and several specified areas of further work on new objectives. 
Most wanted further training in teaching strategies, evaluation, learning activi- 
ties, content, and materials, in that order. All but five felt that they had 
attained the objective of communicating Behavioral Objectives clearly. 

Followtup classroom implementation of R/LA occurred in the Spring semester in ST. 
For the first TT classroom assignment, the Candidates had to teach a "mini-unit" 
in Reading or Language Arts basied on the format prescribed in Social Studies — 
that is, the rotation of unit activities, leading to a main idea, and inclusion 
of evaluation measures — plus the use of multi-ethnic materials and manipula- 
tive activities. For the second TT classroom assignment, they had to teach a 
2-3 week unit on Language Arts including the same 4 components as before but im- 
plemented at a higher level of performance, and adding record-keeping and pre- 
post testing. 

Math Workshop . The Mathematics course was taught as a workshop in which the 
emphasis was on Active Learning. TYro instructors, a practicing classroom teacher 
and a College Instructor together guided the TC through "readiness" and primary 
experiences such as the Nuffield Foundation series and geoboards. There, the 
Candidates made their own graphs, geoboards, calendar. (See Appendix P.) 

■ , V . . 

Based on the teaching rationale, "I do and I understand" the Candidates learned 
by doing the structured Mathematical experiences, making their own graphs or 
geoboards, for example. The calendar in Appendix P shows the full range of 
concerns. The sessions provided a model of team teaching, Active Learning by 
the potential teachers, and an opportunity for an immediate application of the 
learning. (See Appendix Q for a sample lesson plan.) 
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Generic Curriculum . The course on Generic curriculum focused on personal/profes- 
sional growth of the Candidates, alternative curriculum patterns such as the 
British Infant Schools and New Schools movement, and community experiences in the 
Western Addition. Assigned reading included Jersild's When Teachers Face Them- 
selves , Glasser's Schools Without Failu e, and Biggs* Freedom to Learn ! firo ses- 
sions focused on evaluation through use of the video for self-evaluation and 
STEP-OS used by the Research and Evaluation assistants. Several sessions were 
used to explain parts of the program, such as the TTT concept. The "community 
experiences" were, in effect, real experiences such as applying for welfare, 
waiting in hospital emergency room. (See complete description in Appendix R.) 

Often the Candidates used sessions to explore their own feelings of anxiety, 
frustration, and anger about instructional or administrative practices in the 
schools, college, and project. By October some requested group counseling, but 
the TTT staff felt that these feelings, normal for this time in the preservice 
sequence, could be met on a voluntary basis outside of the program. They decided 
to reconsider the request if such feelings persisted, inasmuch as previous Candi- 
dates had needed such a formalized structure for exploring their feelings during 
Student Teaching Phase. 

During the Spring, as an extension of Generic Curriculum, a group of students and 
the Instructor participated in a weekend conference on New Schools at Santa 
Barbara. 

Evaluation . Each Instructor evaluated the level of the students' work, and 
recommended overall quality at periodic evaluation sessions by the total staff. 

In eadi course, TC's met minimum levels of competence which were stated as 
Behavioral Objectives and "testes" by specific assignment in writing or in action. 
In Reading/Language Arts and Math Workshop much of the competency were demonstrate 
by action - microteaching, making graphs or magic tricks, or making instructional 
materials - even handwriting. In Generic there was a major community experience 
report, and contribution to class discussion. In Social Studies there was a 
programmed sequence of written assignments of specific skills which culminated 
in a unit due in the Spring. In December there were a number who were deficient 
in quantity or quality in some Social Studies so that only a few entered Student 
Teaching Phase I on a conditional basis. By Student Teaching II, all but one 
had met the Social Studies criteria but two were evaluated by the staff as 
deficient in classroom skills — one of control, the other for extended Student 
Teaching in the Fall of 1970. The other worked in a special language skills 
laboratory until her level of performance was appropriate for classroom teaching. 

Spring: Direct Experience and Formal Instruction . Direct experience assumed top 

priority over formal instruction or microteaching. For direct experience in the 
classroom four full days a week, the staff placed Teacher Candidates on the basis 
of expressed preferences for grade, school, and partner, and on the basis of ob- 
served personal teaching characteristics and performance competencies. The staff 
set certain expectations for their supervision of the Teacher Candidates for the 
direct classroom teaching experience as follows: Every Candidate was to be ob- 

served a minimum of once a week, by means of a formal observation with the 
Teacher Evaluation Scale, a written evaluation, written suggestions, and a con- 
ference to discuss the observation. Serious deficiencies observed in a student 
were to be presented to the staff for discussion of alternatives when first 
noticed. 
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For the Teacher Candidates, the staff established certain professional expecta- 
tions related to their role in the school and classroom (see Appendix S). Of 
the original 32 Candidates, 29 entered the 15 TT Classrooms as Student Teachers. 
In the two teaching assignments in the semester, each Candidate worked in two 
different grade levels, two different communities, and insofar as possible, two 
different classroom environments. The first assignment of seven weeks offered a 
chance to teach all they had learned and practice with increasing responsibility 
for planning, teaching, and evaluating their lessons and short units. In the 
second assignment, they had to demonstrate a higher level of competency in be- 
havioral objectives, diagnosis, content, materials, strategies, learning activi- 
ties, and evaluation. At the end of each assignment, each Candidate had a week 
of two to teach alone while the other observed, planned, or studied. 

The incorporation of all aspects of the STEP-TTT program into training was 
especially evident in the direct experience phase of the TC training. The Candi- 
dates taught Reading/Language Arts, Math, and Social Studies, and applied the 
attitudes and strategies in Generic Curriculum in the TT classrooms, adapting the 
classroom materials and on-going curriculum to the STEP-TTT thrust toward be- 
havioral objectives, inductive strategies, multi-ethnic materials, and manipula- 
tive activities. For example, in most of these TT rooms one could see the 
pupils' pictorial representation of their counting experiences the Candidates had 
introduced: graphs on skin color, family size, favorite TV programs. In many, 

one could observe inductive teaching strategies --■ cognitive and affective — 
by which the pupils were encouraged to express their own concepts, generaliza- 
tions, hypotheses, feelings, attitudes, and values. Bulletin Boards showed 
examples of sentence patterns, making it strange exercises, photographs of the 
classroom activities, etc. There were units on drug use and misuse, interper- 
sonal relations based on Shaftel's "Ideas in Action," individualized Math with 
pupils handling hand computers and Cuisenaire rods; units on Afro-Americans; 
individualized reading programs with individual diagnostic cards and games. 

The worksheets in Appendix T show the creative adaptation of the Math Workshop 
training to the second grade classroom "computers" and rods. 

Media . While there were plans to follow the growth of individual Teacher Candi- 
dates to record stimulating room environments, the Photographer selected instead 
examples of effective sequences of learning. Photographically, he traced one 
fifth-sixth grade unit on ecology which, with the materials, will be used as a 
TTT training packet in 1970-71. He helped two Candidates in a fourth grade 
in preparing a photo carrousel of pupil drawings they had done to illustrate a 
poem on "the environment" which they had read and to which they had responded on 
audio tape. This audio-visual package is now available for training in Language, 
Art, and Social Studies. 

The Video Specialist videoed almost all of the Teacher Candidates. The TC Train- 
ers worked with him as they had for the FYT Media work. By reason of the Fall 
"team" experience, the Video Specialist, Trainer, Classroom Teacher and Candidate 
all knew what was expected from the videoing. The major purpose was self-evalua- 
tion and training. Early in December, the Video Specialist had explained and 
demonstrated the equipment to the classroom teachers and their pupils. He and 
the Coordinator of Teacher Education had identified three aspects of teaching 
upon which to focus the videoing: multi-ethnic content, manipulative learning 

activities, and inductive teaching strategies. While the major purpose was 
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self* evaluation, it was felt that the training aspect of the film could be used 
in future teacher training. From the 23 video tapes, 10 were selected for the 
TTT training library on the basis of the three previously established criteria. 

The Coordinator and the Media Specialist edited these 10 tapes for future training 
use in TC-T, TT, or TTT sessions. These ranged from a lessen on Japanese art 
and music to one on micrography demonstrating the effects of the multimedia 
workshop. Two showed inductive strategies in Science; another demonstrated in- 
ductive Social Studies teaching; another presented manipulative Math activities. 

Field Trips . Field trips were an integral part of the Curriculum. Many of the 
Teacher Candidates planned trips that would fit into the units they were teaching. 
They prepared the class for the field trip; and wrote a brief evaluation report. 
From these reports a list of suggested field trips has been prepared for T, TT, 
and TTT training use in 1970-71 (see Appendix U). 

Formal Instruction During Student Teaching. Formal training fol lowed both the 
recommendations of the TTT Subcommittee and also the Teacher Candidates' expressed 
desires. From the beginning of the year, the Candidates' expressed concerns had 
been considered in Curriculum planning and assigned tasks. These Instructors let 
individuals meet assignment objectives by their own procedure in R/LA, Math, 

Social Studies, Generic Curriculum, and all wrote their own 2-3 week contracts 
in R/LA in January. Following the individual R/LA contract in January, this 
participation increased dramatically in the Second Semester when a representative 
group was chosen by staff and students to plan and implement the formal instruc- 
tion concurrent with student teaching. In addition to this student?- staff curricu- 
lum, one Teacher Candidate designed an experimental course called, ''The Role of 
the Teacher" which carried credit for three college units. Nine other Candidates 
participated in this course throughout the semester, meeting together periodically 
and sharing their output with the other Candidates at the end of the Semester. 

The procedure for the joint planning of the content, sequence, and format of the 
15 weeks of formal instruction was a simple one. The group of Teacher Candidates 
and the Instructor/Supervisors each prepared a list of "Suggested Topics." From 
these items, the small seminar groups selected those of top priority to them. 

The staff- candidate group then planned the sequence and assigned responsibility 
for each session. The resulting calendar illustrates the scope of the content 
and variety of instructional responsibility. (See Appendix V.) 

As much as possible, instruction reflected the reality of TT schools and the 
Teacher Candidates' concerns. The TTT Subcommittee on TC training had recommendec 
that the small group sessions focus on : 

1) assessment of where children are, emotionally and academically; 

2) assessment of teacher style — specific behaviors related to TES items; 

3) management of pupil materials, records, etc; and 

4) further control case studies. How would you handle them? 

As the topics of the large group sessions required the full morning of attention 
and energy, however, there was no time for many small group seminars. These four 
concerns, therefore, were treated mainly in the on-the-job conferencing. 

(NOTE: On-the-job training of the Candidates occurred through post-teaching con- 

ferences, curriculum materials suggested or procured by the TT Trainer [e.g. , tasl 



ERIC 



29 



- 27 - 

cards], video self- analysis, planning conferences before school. Some of the 
most effective training occurred at 770 when individual. Candidates voluntarily 
sought help from individual staff members as "Resource Persons." In these inter- 
changes, Candidates were inspired to use teacher units, such as "Clay Boats" 

[ESS] or prefix-suffix "wheels.") 

Prior to the large group seminars on "Planning" and "Control," the TT Principals 
were asked for their expectations for their teachers in the areas of planning 
and control, so that their perceptions could be included in the formal instruction 
Similarly, the Candidates were asked for their evaluation of the first student 
teaching session on planning. In turn, their expressed preference for such 
aspects as "student initiation of concerns by feedback, informal structure, real 
classroom situations" were included in the ensuing instruction as much as possible 
' Accordingly, the phonics session focused on classroom situations. Paul Ricciardi, 
staff member of Schools for the Future, showed and discussed a film of a Harlem 
classroom in which the pupils were using Caleb. .Gattegno's Cuisenaire Rods and 
Words in Color, an example of effective "working wi thing the system." 

In answer to the Candidates' expressed desire to learn specific ways of being 
change agents, there were two sessions involving community persons. The first, 
a panel led by the Coordinator of Community Educational Services, involved a 
vigorous interchange of teacher change agents in a school. The second was 
planned through a candidate-staff discussion to be a 1:1 role-playing session 
of parents and community persons, each playing the parent who comes for a con- 
ference with a teacher about something the teacher had done in relation to his 
child — ■ the Candidates playing the teacher in question. From this role-playing 
the Candidates were to gain a sense of their own professional and personal role 
vis-a-vis the parents. 

The Teacher Candidates themselves conducted most of the final sessions: written 

and oral recommendations from TT's for FYT's (see Appendix W); effective student 
teaching experiences; psychoactive drug use; and the total program evaluation. 

There were extra-curricular voluntary large group sessions, such as the weekend 
at Santa Barbara for the New Schools conference, and the Black Studies sessions 
of the ACDC convention in San Francisco in March. Of particular note was a 
Saturday multi-media workshop held in February, and organized by the photography 
and video Media Specialists in conjunction with other specialists from industry 
(Kodak) and the School District Creative Environment Center. There was explora- 
tion as well as presentations of the use of multiscreen presentation, photography 
in language arts, teacher-made media projects, pictures for developing awareness 
of non-verbal teacher-pupil relationships, video tapes used for self-evaluation 
and teacher-pupil interaction, and specific media techniques such as: 

1) Constructing and using the pin-hole camera. 

2) "How to Set Up a Darkroom in a W.C." 

3) Using the overhead projector, transparencies and overlays. 

4) Micrography. 

5) Picture arrangement (story-telling with pictures). 

6) 8mm. movie camera. 

7) Ectographing machine. 

8) Video and audio taping. 

9) 8mm film animation, presented by STEP-TTT Student Teacher. 
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Evaluation of Teacher Candidate Competencies. The staff as a whole, each With 
his particular perception, evaluated the Candidates periodically for entrance 
into the successive phases: pre-TA, TA, ST I and ST II. All but four had demon- 
strated teaching competency at the pre-TA level by January, and about half had 
qualified unconditionally for the Teacher Assistant phase. The "conditional" 
Candidates demonstrated the skills of unit development and verbal expression by 
the Student Teaching phase. 

In the Student Teacher phase, the entire staff evaluated questionable candidate 
performance mid-phase so that the TC Trainer could specify deficiencies and sug- 
gest alternatives or remediation before the final day. These evaluations were 
based on weekly observations (at least one lesson with the Teacher Evaluation Scale 
discussions with the Classroom Teacher, conferencing, and seminar work. All but 
two demonstrated necessary competencies for their credentials. Of these two, one 
needed extended classroom experience to develop control skills and the other neede< 
additional experience in language skills. 

Following the initial procedure of written evaluation, and the Candidates' nega- 
tive reaction to written communication of the "conditional" status, the staff 
developed the following procedures for the identification of deficiency and 
remedial measures: 1) staff discussion and decision-making; 2) Candidate-Trainer 

interview; and 3) written report of deficiency and recommended remediation. 

These unusually thorough written conditional evaluations were filed with the 
Elementary Education Department. All evaluations were written on a College Place- 
ment Office form for use in District recruiting. There was also a STEP-TTT eval- 
uation by the ranking of the Candidates on a scale 1-5 representing the competency 
and potential of the Candidates compared with one another. 

While the TES was designed as both instructional and evaluative, it was often 
seen in the latter light; rarely as "helpful." There was divided staff opinion 
on how to use the Teacher Evaluation Scale most effectively, ranging from "use it 
whenever you observe a TC whether it's a whole lesson or not" to "use it only afte 
a full lesson observation." Many of the Candidates said that they never felt at 
ease when observed, thereby somewhat offsetting the argument that the students 
would be less anxious if it was always used. One Instructor tried observing 
fully and then recording the sumnary ranking. 

In all cases, the TC reported that this kind of summary evaluation was. more 
meaningful— they trusted the judgment since it seemed to be based on the total 
class interaction rather than serving as a checklist, and they relaxed in their 
teaching. 

Student Evaluation . At the end of the First Semester the Candidates were sent 
two kinds of evaluation instruments to answer: self-evaluation as to percentile 

of competency and a classification of the STEP-TTT courses in relation to their 
use in the classroom, TT or future. Few responses came to the first, because 
Teacher Candidates said they had no basis for comparing themselves to the others. 
The few responses that cane for the second instrument, indicated general satis- 
faction, concern for having more specific curriculum skills, and concern for 
having lack of opportunity to try the innovative skills they had learned. 
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At the end of the Second Semester, immediately after Student Teaching and before 
the Summer Individual Contract, the Teacher Candidates had an opportunity to 
evaluate the preservice program in an open-ended form developed jointly with the 
staff. Rather than the proposed questionnaire of objectives, they elected to 
write and then discuss in a round table setting the strengths and weaknesses of 
the program, and recommendations for the future. 

The Candidates' responses ranged from lists to essays. They focused on inter- 
personal relations, procedure, schedule, learning process, and structure. Rarely 
was their attention directed to content. 

From the Candidates' point of view, the strongest elements of the program (men- 
tioned by one-half to one- third of the student group) were 1) the group, including 
students and staff; 2) the workshop format used in the Math Workshop and half the 
sessions of Reading/Language Arts; 3) resources and services such as the library 
and use of the bus for field trips; 4) availability of staff for help, listening, 
showing concern for students. Several mentioned the value of Behavioral Objec- 
tives, rationale, and lesson plans; others, the effort to bring about change in 
education. 

The greatest number of recommendati ons (one-third of the students) concerned 
increase in 1) classroom experience, particularly observation, microteaching, 
and teacher assistant. Several others (one-sixth to one- tenth of the students) 
recommended increase in 2) attention to individual needs and differences of 
students; 3) communication between staff and students. 

The weakest elements (cited by one-third to one-sixth of the students) were 1) 
authoritarian nature of the instructional program; "Students are to be molded"; 

2) reality not matching expectations; 3) breakdown in communication between staff 
and students; 4) variety of criteria and brevity of performance of evaluation 
session. Several others commented on pressures to perform and emphasis on 
unrealistic theory over practice. 

The leader of students who planned and took the course. Roles of the Teacher, 
evaluated it in terms of objectives, content, and realistic conditions. This 
evaluation, together with the student- compiled booklet which was a product of 
this course, are presented in Appendix X. 

Staff Evaluation of Program . After reviewing the entire year, the staff recom- 
mended a number of specific changes for a future preservice training model focuseo 
on objectives, content, and procedures, as follows: 

Recommended Objectives : 

1. Define the "effective student teacher" in behavioral terms. 

2. Define the role of a TC Trainer in terms of principles of supervision. 
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Recommended Changes in Content : 

1. More multi-ethnic experiences and materials. 

2. Collaboration with College Department in Arts and Sciences so that 

Teacher Candidates start to think about use of areas such as geography 
and history to teach/help children deal with social and personal prob- 
lems.'';'' ■ 

3. More Curriculum content based on learning needs of Candidates with 
individualized sequence and early release of competent Candidates for 
first year teaching. 

4. Greater variety of teaching models, such as periodic changing of TT 
Trainers. ' 

5. More training in affective domain. 

6. More library resources in specific Curriculum areas. 

Recommended Procedures ; 

1. Early classroom placement with immediate analysis and small group 
instruction. 

2. Single Candidate placement in TT classroom. 

3. If Candidates are paired, specific provision for partner's time when 
the other Candidate is teaching alone (e.g., multi-ethnic materials 
collection or adaptation of affective strategy to inner city classroom). 

4. Successive blocks of separate Curriculum course. 

5. Alternation of small and large group Student Teaching Seminars. 

6. Scheduled demonstration by TTT staff (team or individuals) to show what 
they want Candidates to learn. 

7. TT classroom teaching by College instructors. 

8. Team-teaching of Candidate and TC Trainer in TT classroom. 

9. More microteaching and classroom teaching to test course content. 

10. More team planning and interdisciplinary research by Candidates so that 
their classroom lessons are not isolated. 

11. More attention to teaching skills such as classroom organizing, lesson 
timing. 
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Summer: Summer Contract . The Summer Contract was designed as a post-session 

activity to help students engage in self-directed training for two purposes: 

1) to remedy an individual deficiency in a curriculum or classroom area and . 

2) to prepare for their first year of teaching. The procedure and format had 
evolved over a period of three years. At the close of Student Teaching this year, 
each Teacher Candidate and his Trainer met in an individual conference to identify 
mutually individual strengths and needs and possible focus for the Summer Contract. 
There were seven basic aspects of the Summer Contract that were specified for in- 
clusion, although not necessarily in the form used in 1969. The procedure was 
specified in the following instructions to the Teacher Candidates: 

Formulate your contract using the form already distributed or a 
form you'd like to use as a FYT with your pupils. In either case, 
you'll want to include the basic 7 aspects of a contract -- 



1. Diagnosis - statement of problem or need. 

2. B.O. 

3. Procedure you'll follow. 

4. Resources you'll use (people, places, experiences, 
books) . 

5. Criteria for evaluating your end product. 

6. Way you'll "report" your "findings." 

7. Followup in FYT classroom. 



Using the rationale that this kind of individual contract is the kind of contract 
base they may want to use themselves for individualized instruction with pupils 
in the classroom, the Teacher Candidates were urged to adapt these categories to 
their own particular language or format. Some staff members suggested some of 
their own ideas, thoughts, and suggestions (see Appendix Y), but in no way did 
they attempt to tell the Candidates what activities to select. 

Within three days the Teacher Candidates had formulated their own contracts, 
written a concise abstract of what they planned to do, with one of the Instructors 
as a Resource Person, and made an appointment to check it out with the staff 
member having that responsibility. His approval did not mean applying his own 
criteria, but rather his checking the completion of the seven aspects, the logic 
of the procedures as applied to the Behavioral Objectives, the reality of the 
criteria of evaluation, the practicality of the follow-up in the classroom, etc. 
What was stressed was that it was the individual Candidate'? contract and his 
own criteria with the TTT experience helping him to formulate a defensible study. 
The students produced a range of creative and realistic contracts. Of the 28 
reports, 15 were selected to be reproduced in some quantity for the use of the 
others as source material when they became First Year Teachers in 1970-71. The 
complete list of contracts with the fifteen starred, appears in Appendix Y. The 
only drawback of the Contract identified by the staff, lay in the difficulty of 
balancing high staff expectations and student freedom. By relying on Candidate 
self-direction, the TC Trainer responsible for administering the contracts 
found it hard to follow up if "flaws" developed. At the same time, the ability 
to let students fail and learn from consequences was suggested by some staff and 
Candidates as an area for TTT Training, so that these difficulties could be 
sustained. 
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III. EFFECTS, OUTCOMES, PRODUCTS 



Much of the TTT training will bear fruit in the succeeding years -- in community 
leaders, children, teachers, and professors. There were signs of immediate effects 
however in terms of changed behavior, training products, and curriculum development 
in the 1969-70 STEP-TTT program. 

Within the project, the TTT staff members expressed and demonstrated impact of 
training in: development of interpersonal management skills of group process; admin- 

istrative skills of shared accountability; receptiveness to alternative ways of 
teaching; identification of a STEP-TTT career ladder approach which included Taba 
Teaching Strategies to Develop Children's Thinking, Taba. Social Studies curriculum., 
multi-approach to Reading/Language Arts, manipulative Mathematics, the "Integrated 
Day" of the British primary schools, and development of a coordinated preservice and 
inservice teacher education program with specified competencies and periodic 
evaluation. 

The incorporation of Media into the 1969-70 curriculum was strong because there had 
been criteria established to determine the selection of* video subjects, and both 
teamwork and constant communication among the instructional staff and the Media 
Specialists. Media was involved in all training levels, including the community 
Western Addition Festival and the graduation exercises of the Opportunities Indus- 
trialization Center (OIC). Teamwork was best examplified by the instructors' use of 
video along with the Teacher Evaluation Scale in the classrooms of TC/FYT; the in- 
structors' use of video and photography in formal instruction; the instructors' and 
trainees' use of video and photography for evaluating; microteaching; and the edit- 
ing of ten training films by the Coordinator of Teacher Education and the Specialist 
(training film on inductive strategies, multi-ethnic content, science, micrography, 
and manipulative mathematics). The major weaknesses in the video program stemmed 
from the unavoidable time lag when equipment was stolen, thereby making it impossible 
for pre-post evaluation of the Teacher Candidates and workshop followup in the class- 
room. 

TTT members had an effect on the College in three major ways: (1) staff members' 

participation in departmental discussions such as involvement of the College in the 
District move to integrate schools; (2) staff members' work on committees (advice on 
three-semester credential sequence in Curriculum Committee, screening procedures for 
Credential Review Board, development of Masters Program on MA Committee); and (3) 
individual interaction and dialogue resulting from (1) and (2) above (individual 
College faculty members visited the TTT Center of activities; the Chairman of the 
Music Department took an active role in planning sessions of the Advisory Board; 
a Math Professor attended geoboard workshops at Dudley Stone School; an inner-city 
Elementary Education Professor described Math Workshop materials and had Teacher 
Corps trainees visit the Center). 

At the District level, and through the continual liaison work of the District Instruc- 
tion Coordinator, administrative personnel from the District Office visited the 
Center for conferences and explored the manipulative apparati and materials. The 
Coordinator herself was invited to participate in meetings of District Principals 
and Specialized Teachers. 
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At the Schools level, the Principal of a T-school requested a geoboard workshop for 
teachers and parents, and the Community Representative, Instructor/Supervisor, and 
Math Instructors presented such a workshop at which parents, teachers, professors, 
and pupils all learned toegether. Upon hearing of plans for the Active Learning 
Center, three schools have requested communication and involvement. Perhaps the 
most striking example of positive effect in schools was the petition presented by a 
TT school asking that STEP-TTT locate its 1970-71 program in its school, the key 
school in the upcoming desegregated complex in the District. 

In classrooms, through working with TT Instructors and the TC Instructor/Supervisor, 
TT teachers changed room environment and grouping practices, tried Social Studies 
strategies, adopted manipulative materials and activities, and assumed teaching of 
multi-ethnic units — all started by the teachers. 

There were a number of specific instances in which the STEP-TTT impact went beyond 
the Project, College, School District and Community. The most notable were through: 
(1) professional conferences; (2) the large number of visitors who came to learn 
about STEP-TTT, talk with its staff and, as time allowed, see some of the TTT com- 
ponents in action; and (3) participants in the workshop sessions based on active 
learning. 

The Coordinator of Teacher Education planned and chaired an afternoon action lab for 
the 1970 ACDC Conference held in San Francisco in March. About twenty visitors par- 
ticipated in a discussion of the project, examination of materials, and analysis of 
a video tape of a Teacher Candidate. Several participants returned later for further 
inquiry. 

The Student NEA "heard" about STEP-TIT and sent a national representative to learn 
about the program. As a consequence of this visit, they printed an article (App. Z), 
written cooperatively by STEP-TTT Teacher Trainers and Teacher Candidates, on the 
training component for Teacher Candidates; and asked STEP-TTT to participate in 
their annual conference. This participation itself was innovative in that a total 
group of conference participants were bussed from San Mateo (another Bay Area city) 
to the STEP-TTT Center for a full morning of study, with the Third T's, about the 
innovations used in the TTT program for training Teacher Candidates. The TTT staff 
was very much encouraged by their challenging questions and enthusiastic responses 
concerning the program. 

One of the strongest effects of the STEP-TTT training which went beyond the project 
can be attributed to one of the most active components of the curriculum — the 
workshop sessions, primarily in Math but also in Reading and Language Arts. From 
this active form of learning experiences , some members of the staff began to develop 
a series of voluntary training workshop sessions on "Learning Possibilities in 
Space," "Freedom to Learn" in British Infant Schools, and construction of learning 
space. As a result, visitors from several independent schools. Teacher Corps, and 
non-STEP-TTT schools arrived to explore the learning possibilities and to ask to be 
included in future workshops. 

In view of this effect of active learning experiences at the TTT and TC levels, the 
Director of Schools for the Future, Caleb Gattegno (Cuisenaire Rods and Words in 




Color) elected to use the STEP-TTT facilities for his scheduled three-day seminar on 
"The Subordination of Teaching to Learning." 

The above are some examples of the many ways in which STEP-TTT disseminated informa- 
tion about its activities. 






IV. PARITY IN STEP-TTT 



Our concept of involvement of community, liberal arts, school personnel, etc. — the 
Parity Principle — is involvement in an actual working relationship (in Appendix AA 
and also Appendix A are some of the kinds of things that have been done in these 
areas in keeping with that concept). We feel that it is more important to have fewer 
persons involved, but have those few sincerely interested, representative, and as a 
result giving more valuable input and being able to disseminate information about the 
STEP-TTT project from some first-hand knowledge. In keeping with this concept, you 
will notice that the following summary report on parity stresses active participation 

The Community 

We started the year with two part-time regular staff community representatives. One 
is a resident of the Haight Ashbury community and her two children attend Dudley 
Stone Elementary School. She has long been active in this community's activities, 
having participated in organizing the Haight Ashbury Children's Center. Formerly 
Publicity Chairman for the Dudley Stone PTA, she is now its Vice President. She is 
Park South Complex representative, and as an interested person, worked with the 
Ernest Ingold Branch Boys' Club. The other community representative is a resident of 
the Western Addition community and her children attend Raphael Weill School. She was 
President for two years of the Raphael Weill Parent Organization. 

Their primary responsibilities were: to participate as much as possible in relevant 

TTT activities and in schools and organizations in their community areas; to act as 
two-way communicators, feeding into TTT community/schools thinking relevant to edu- 
cation and in particular to teacher training and to STEP-TTT activities, and feed- 
ing out information about STEP-TTT objectives and activities. In addition, as much 
as possible they attempted to actually help in community education endeavors. 

The representatives served also as community resource people in the College methods 
courses for the potential T participants, in the inservice seminar for potential 
TT's and in the training by sharing sessions of the TTT group. They were also 
responsible for bringing in other community people to contribute/participate in 
these training programs. 

It soon became evident that we needed more staff time for these and other community 
involvement activities. Thus, as the total group was discussing and evaluating our 
community involvement and facing the fact of an already obligated tight budget, 
various TTT and TT volunteered to take overload work in order to free one member of 
the group to help in this area. 

During Spring semester, the community/school/project involvement was broader and 
m ore effective. It allowed us to do something for the community people who were so 
willing to do something for us; to work in areas like this: 




1. The development of a tutorial and enrichment program at the Haight -Ashbury 
Children's Center. 

2. The recruitment of parents for enrollment in general education courses prepara- 
tory to taking the High School Equivalency Test, and a series of educational 
sessions for their self-improvement. 

3. Construction sessions at Raphael Weill and Dudley Stone Elementary Schools. 

Such a program is designed to facilitate interaction between parents and teach- 
ers, construct materials for use in the classroom and assist parents to an 
understanding of current concepts and strategies presented within the school. 

4. The initiation of a news series in the Sun Reporter (a newspaper distributed 
primarily in the Western Addition target area) which is designed to facilitate 
three-way communication between community, school district, and college. 

5. Preparation and distribution of a STEP-TTT Newsletter in an attempt to keep 
parents, educators and community abreast of educational developments within the 
STEP-TTT project, the schools, the community and the College. 

6. Provide instruction by "helping parents to help their children," and through 
helping teachers to interpret and respond to the needs of the ghetto residents. 

7. Encourage participation of community people in educational endeavors, including 
the school, and encouraging the participation of educators in community activi- 
ties. 

We also opened the way for parents to come into seminars or open sessions to talk to 
teachers and teacher trainers about what they expected of teachers in the education 
of their children. 

In addition to these kinds of involvement, various TTT staff and trainer-trainees 
also became involved in the community. In Appendix AA there is an example list of 
one person's activities, also examples of other STEP-TTT community involvement, 

San Francisco Unified School District 



The program report describes in detail the numerous joint activities in the San 
Francisco Unified School District schools; therefore we will only summarize the 
major ones: 

1. The District Assistant Superintendent, Instructional Development and Services, 
works directly with STEP-TTT in planning and expediting the program. 

2. Three persons assigned to the District Instructional Development and Services 
Office were released full time to STEP-TTT as Third T trainees, with partial 
salary paid by the District. 

3. One of the three persons from "2" above was assigned part time during 1969-70 
as the District/STEP-TTT Coordinator, with responsibilities for communication 
and coordination between the District and STEP-TTT as to planning, policies, im- 
plementation, etc. (see description in Appendix I). 
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4. Various District staff people — in Personnel, Curriculum Development, Subject 
Specialists for Teacher Training -- have participated in meetings with STEP-TTT 
staff/Third T trainees. 

5. The District placed 17 "T's" in 8 schools under a "First Year Tea’cher Program" 
with STEP-TTT, which involved the cooperation of the Personnel Department and 
the Principals of the schools where these T's were placed for potential TT 
training — with an additional 7 T-TT's from STEP-TTT who were in their second 
and third years of teaching. 

6. Cooperatively with the District, a group of 17 experienced teachers from 5 
schools were selected and participated in STEP-TTT training as Supervising 
Classroom Teachers (TT) to become effective trainers for student teachers. 

7. A total of 30 student teachers in the STEP-TTT were placed in pairs in a differ- 
ent kind of student teaching program with the TT's and the TTT trainees. 

8. Some District personnel came into the College Methods Courses to give teacher 
candidates firsthand knowledge about District policies, expectations, etc. 

9. The SPUSD Assistant Superintendent attended the Phoenix Conference on the "Year 
of the Liberal Arts." 

10. Some schodls in the District offered their schools and had entire faculty par- 
ticipate in some STEP-TTT special sessions. 

San Francisco State College, School of Education 

1. The Dean of the School of Education, the Chairman of the Elementary Education 
Department and various other members at specific times and on specific issues 
participated directly in STEP-TTT planning and problems. 

2. The Chairman of the Elementary Education Department and a representative from 
the Education Administration Department were volunteer time participants in the 
STEP-TTT Management -Development sessions. 

3. For the first time in the history of the Elementary Education Department, pro- 
ject staff- trainees, including those from school districts, were given status 
with the faculty, participated in faculty meetings and as contributing members 
of ongoing and special faculty committees. 

4. Those Third T trainees not released from the School District were formally ap- 
pointed to the faculty on a Direct Hire basis. 

5. The Elementary Education Department approved special off-campus innovative meth- 
ods training courses for fifth year (graduate) students to be taught by STEP 
Third-T trainers, for one section of teacher candidates, and gave institutional 
support for salaries for that portion of teaching by Third-T trainers. 

6. As a result of the Chairman's participation in STEP-TTT Management Development 
sessions, he initiated a "Sensitivity Group Training" for his own faculty mem- 
bers for both the Fall and Spring semesters. 
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7. Some of the Department's interest and follow-through on changes and innovations 
were "kicked off" by a STEP-Elementary Education Department jointly- sponsored 
"Symposium." 

8. The interest and direct participation in STEP-TTT by the Department Chairman 
gave him impetus to innovate within the Department (i.e., a First Year Teacher 
special section was given institutional support in the regular program). 

9. STEP-TTT spent a great deal of time in planning and implementing a screening 
process for teacher candidates to look at their strengths and weaknesses in 
relation to their potential as teacher candidates. In 1969-70, the Elementary 
Education Department began to develop a way to screen applicants for the 
Standard Elementary Education Credential and requested use of STEP-TTT video- 
tapes (see Appendix BB) . 

10. Hie Department Direction Committee works with project involvement. Following 
is an. excerpt from a Committee report: 

"The Committee has been working overtime in trying to get at handle on the 
Committee's primary function, that of suggesting for departmental approval 
some criteria for department direction. Two meetings have been held with 
project directors and members of department committees in an effort to 
identify issues revolving around project involvement. The Committee's 
next session will be with some San Francisco Unified School District ad- 
ministrators." 

11. Partially because of projects' (including TTT, Teacher Corps, O.M.I., etc.) 
working relationships with School District and Community, the Education Depart- 
ment seems to have become more aware of the need for closer cooperation by the 
regular program personnel with both the School District and the Community (note 
excerpt above). For example, the Department has become involved in the SFUSD 
program for developing complexes (see memo in Appendix CC, and note that four 
of the participants are College STEP Third T's). 

12. Some '.of the College-Project interaction, support, and influences are not direct 
enough to be explicit (i.e., the STEP-TTT ethnic minority group may or may not 
have influenced the almost all-white faculty toward more cross-cultural repre- 
sentation on the faculty — this has come about this year; STEP-TTT participa- 
tion on the Curriculum Development Committee influenced some new directions in 
this area) . 

13. The Chairman of the Elementary Department was interested in having at least two 
of our Third-T trainers from school districts as regular College Supervisors 

in the student teaching program, although they had not completed their second 
year of training with STEP-TTT. 

The Liberal Arts 



Participation of the Liberal Arts was the weak parity link in STEP-TTT in 1969-70. 
Following are some of the attempts made by STEP-TTT to move in this area: 
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1. We talked with the Chairman of the College-Wide Teacher Education Committee and 
asked for an opportunity to discuss with that group the STEP-TTT program arid 
how we might all work together in sharing ideas and activities toward better 
teacher training. 

2. We contacted various Department Chairmen, or representatives when the Chairman 
was not available, to alert them to our thrust for involvement, in Liberal Arts. 

3. In planning for the 1970-71 program, we included active participation with 

representatives from the Liberal Arts in our double thrust: the Taba training 

and the Active Learning. In the Taba training, representatives from Liberal 
Arts will actually participate in the full one-hour per week STEP-TTT (emphasis 
on Third T) training. In the Active Learning, plans are under way to have 
Liberal Arts representatives actively participate in the open sessions. 

4. We worked with Dr. Frank Oppenheimer, Director of the Exploratorium and the 
Palace of Arts and Science Foundation, to develop a cooperative program whereby 
that Foundation, together with persons from Arts and Sciences from colleges and 
the community in this area, would contribute toward offering teachers and pupils 
enrichment in arts and sciences at the Exploratorium. Dr. Oppenheimer' s staff 
and our staff are now working on a joint proposed program to expedite this. 

This is a unique cooperative venture. 

5. We contacted various representatives from the College Education and Liberal Arts, 
the community, other projects concerned with education, and the School District 
to meet and plan for an Advisory Council for STEP-TTT for 1970-71. 

6. STEP-TTT took three representatives from the College Liberal Arts to the TTT 
Cluster Conference in Phoenix (April 30-May 2). They were Warren Rasmussen, 
Chairman of the College-Wide Teacher Education Committee at SFSC; Donald 
Barnhart, Chairman of Social Sciences at SFSC and presently working in one of 
the elementary schools with an Education professor; Luis Kemnitzer, Assistant 
Professor in Anthropology at SFSC, who has been affiliated with and still works 
closely with Ethnic Studies, especially in the area of Native American Studies. 
(Dr. Raymond Pitts, Assistant Superintendent of San Francisco Unified School 
District in charge of Instructional Development and Services, also attended, 
along with Florence Bradford, District/STEP-TTT Coordinator, Elizabeth Titsworth, 
Acting Director for Spring Semester, and James E. Bixler, Director of STEP-TTT.) 

7. STEP-TTT considers Liberal Arts Parity to include not on?y representatives from 

the officially cooperating College and School District, but also representatives 
of Arts and Sciences from other institutions and from professional work in the 
business community. For example: On May 14th from 3:00 to 5:00 p.m., Sim Van 

der Ryn from the University of California at Berkeley and from the Farallones 
Institute (environmental design) held a special session open to all Third T's, 
TT's, T's and community representatives to discuss and show slides about en- 
livening classroom environment for the learning of children; a special session 
was held for all TTT participants at the Palace of Arts and Science to provide 
personal experience of the principles as they "worked" the apparatus at the 
Exploratorium. 
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STEP-TTT Advisory Board 

Until the time of the first site visitation in midyear, the STEP-TTT program had been 
operating under an interval policy-making group composed of Third-T trainees drawn 
from College, District, and Community. The principle underlying this system of pro- 
ject guidance and implementation was to give TTT staff an opportunity to develop 
skills in democratic administration, with full participation in the planning and 
decision making for the project and its implementation. Included in this staff group 
were two Community persons, three District persons, six College persons, and two 
teachers hired for the project. 

During the first site visitation, this policy-making body and the site visitors dis- 
cussed at some length the desirability of a different kind of organization to act 
as an advisory board. As a result of this discussion, representatives from the TTT 
staff contacted other organizations with advisory boards and attempted to gather 
enough information about makeup and operations to organize an advisory board for the 
project. 

The information gained from this investigation was consideved and a recommendation 
to bring together a group of representatives from the different parity areas to plan 
with the STEP-TTT staff was adopted. 

As a result of this decision, an initial interim advisory board meeting was held 
on May ?th (see description and list of members in Appendix DD). As a staff, we are 
not certain the direction proposed by the Site Visitation Team is the most expedi- 
tious direction. The problems lie in the fact the "representatives" of various 
groups are hard to identify on more than a token basis, as well as the fact that 
formal representatives from organizations and areas may not be knowledgeable regard- 
ing TTT. However, we will try the recommendation and assess the consequences in the 
coming year. 
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w - . Appendix A (1) 

News I ette r 



San Francisco State College 
San Francisco Unified School 
Sausalito School District 



District 



Teacher Education Project 



San Francisco State College 
1600 Holloway Avenue 
San Francisco ^ California 94132 
(41S) 469-2296 



OIC l Building 

770 McAllister Street 



TmTTzf-noo Califomia Wfl June 1970 
Introducing Mrs. Jolla Moor, Aide Coordinator, Raphael Weill School -- 



I'm working in the capacity of Aide Coordinator at Raphael Weill School, which 
means that I function as a group leader; for^the paraprofesaionale here. I see the 
role of the paraprofeeeional ae being a co- teacher — one who works closely with the 
teacher in any learning situation , not justr doing the trivial tasks of correcting 
papers , arranging bulletin boards or acting as disciplinarian, but as a second teacher 
the second pair of eyes, to instruct small or Targe groups of children in the material 
with which they are workings letting their main foous, again, be on the children. 



The paraprofessionals at this' School are very capable of performing these tasks 
and many others that I would never be able to describe on paper. Some paraprofession- 
als og»e ^t ; ,bpf f y)g i Msed,pp . jSow e.are being used in good learn- 
ing situations which eheibte our' dtiiidf&h - achieve ! the" lev'el r ’df>l£d&hing : beei'sui ted 

for each child. When the paraprofessionals are allowed to function in the actual * 
instruction of children , besides helping the children, they themselves become moti- 
vated and inspired to further their own education. 

Teachers should not feel threatened or frustrated when the pcadprofessionals are 
able to accomplish 's'ofeib£ng : with : children where the ^ haven't felt suc- 

cessful. It should ^create anawareness :ori ;dhecpart.of thsj teacher that the parapro- 
fessicmal is doi-hg ati effective fob-of relatifig \Well with .children. 

I'm not saying the teacher' s hide in the ! dldssr6bm is 'what 's moking our ehildret. 
produce this ifectr, because there is c hd' yardstick for measuring < the ^effectiveness of 

nfiY*/rriY^‘p0aa*i'./YnsTT<a * hul: amj4nn Me see OUX* childP&Tl TttOVlYlQ 



our paraprofessionals ; but we 're saying progress in which we see our children moving 
proves something. Children who last year didn't read at all are now reading -- 



wanting to read — because the second person has strengthened the other to do things 
necessary to make a god learning situation. 



Our situation at Raphael Weill is unique. Through the efforts of our community 
and the help of the Board of Education, we are able to bring about changes and 
enrichment for educationally deprived children. 
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I am just standing here 
Watching the blue sky " 
Turning to dawn. 

. ..Cheryl Baca 



the, blooming of the flowers' 
Made the hungry bees 
Happy. 

...Frances Espinosa 



I run fait from my shadow 
I run very fast 
. It runs with me . 

...Sandra Stewart 



In the middle of Spring 
The petals from flowers 
Fall into the mountain 
streams 
. . . Josephine Bush 1 ' 
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The blue waves of the ocean 

Slowly calm down 

For an overnight sleep. 

. . .David Spruill 



The blue sky above, movin' 
slowly 

Following the wave of wat. 
?lear the beach. 

" . Soman Parais 



Critique by College Supervisor. tuhe Williams — These poems are a result of an_ 
Ecology unit taught fifth and sixth grade students by STEP 



student teachers at LeCon 

Elementary School. Some objectives of this unit are to develop an awareness of how 
man is only one part of the entire universe, and how all parts of life relate and 
r depend on each other , also to appreciate and preserve nature. From this study stu - 
lents have become conscious of many problems which threaten man and nature (i.e., ai 
pollution, litter, destruction of plant and animal life). 
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enjoyed communicating .with you and appreciate your respbnses. to 



t y:2 



* 



On the following pages we have given abrief OVERVIEW J 
Of STEP-TTT to bring together ;for you our various ac-jJ 
tivities in a summary form; j-iWecwill welcome any -coi^o# 
ments or suggestions from. you regarding our program. ; 

I** 










rr/J: 





um m £ £ / 



SOMETHING TO THINK ABOUT: 






You, the parents, are v the fulltime 
teachers for your children for most 

■ of., the summer. ri | v . f/ ,-. 
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Appendix A (2) 



OVERVIEW OF STEP-TTT 

History^ - STEP started in 1966 as the Sausalito Teacher Education Project. It was a 
cooperative effort of San Francisco State College and the Sausalito - School District. 
The Sausalito School District was selected since it had just desegregated its schools 
The goal of the program was to develop ways to prepare teacher candidates to be more 
effective with students in desegregated classrooms. From Spring 1966 through the 
Spring of 1969, three groups of teacher candidates completed their credential through 
the STEP program. 

The program was a combination of instruction and classroom experience. There were 
changes in methods for each of these ^voups, because we tried to improve, each year. 
For example, we realized that we should have a program for classroom teachers who 
would be working with our student teachers so that they could help us in training 
student teachers. We added this in 1967-68. The Sausalito School District had few 
vacancies for hiring our graduates, and we needed, to add experience in other types of 
classrooms. Thus we expanded to having student teachers in the San Francisco Unified 
School District in. 1968-69. It then became apparent that we should have a supportive 
program for our graduates placed as First Year Teachers in the San Francisco District 
so that these teachers would have an opportunity to be even more effective with the 
children in their assigned classrooms. Therefore, this year (1969-70). we moved our 
program into the San Francisco Unified School District and worked with about 24 First 
and Second Year Teachers. 

We also became concerned about the effectiveness of instructors who help to train 
teachers. We felt that we should have a combination of College personnel and Master 
Teachers right out of the classroom in a team program of training to be teacher train 
ers. We began that program this year also. 



Now - The present program is called "STEP-Triple T" (STEP-TTT) . The "S" in STEP now 
stands for San Francisco State College and the San Francisco Unified School District. 
The "TTT" stands for the three teacher training components. Actually, this year we 
have four, because we included Teacher Candidates. Our program looks like a ladder: 



TT 



TTT 



10 Trainers of Teacher Trainers (Who also work with 

, J TT, T, TC) 

15 Teacher Trainers (Classroom Teachers Training 
Student Teachers) 



T _ J 24 Teachers (First § Second Year Teachers) 
TC 1 34 Teacher Candidates 



"TC" - The Teacher Candidates are SFSC students who have completed their four years 0 
college for the BA Hegree and are in a 5th year program to fulfill requirements for 
the Elementary Credential. Their training is a combination of: instruction at the 

Center, participation in the classroom in relation to their instruction, then student 
teaching four full days a week during second semester, with Friday devoted to semi- 
nars and small group sessions with their instructors. The student teachers are in 
pairs in the classrooms of the "Double T." They are placed in pairs to give them 
experience in the team approach to teaching, the value of sharing ideas and problems, 
and to give more attention to and experiences for your children. 



n T n - The "First T" are the STEP .graduates olaced-.in the San Francisco Unified School 
District. This program is a helping relationship of the instructors ivith the "new" 
teachers. They discuss problems, do some planning and evaluating together and at 
times the instructor teaches a session in the classroom. This program is to help the 
"new" teacher to become an even better teacher for your children. 



n TT n - The "Second T" (TT) group are classroom teachers who want to improve their own 
knowledge and ability and help train student teachers. This group has one three-hour 
training session each week and also works with the instructors and the student teach- 
ers to give your, children a better education in the classroom. 

"TTT", - The "Third T" component (TTT) is to train master teachers from the District 
and personnel from the College to be effective teacher tr.?*ners. This group of "in- 
structors" has special training sessions in teaching strategies. They also "teach" 
each other by sharing their special knowledge and experiences. In addition, they act 
as a team in training teacher candidates and in working with classroom teachers who 
have our student teachers. 

Commit y - Another part of the STEP-TTT program is community involvement. We have a 
full-time person in Community Services and two half-time parent representatives. The 
community activities are varied but include communication (such as our Newsletter) 
and work with community organizations and activities (such as Child Care Center and 
adult education classes four nights a week for those who have dropped out of high 
school and want to progress in their education), and an attempt to bring parents 
and teachers to closer understanding. Parents participate in some of our instruction 
at the Center to give our groups their expectations for their children and from 
teachers. We are also developing an Advisory Council which will have a large com- 
munity representation. : 

Liberal Arts - We are now attempting to bring in more involvement from arts and 
sciences. We have already, had representatives in for our open learning sessions, such 
as a Professor in Architecture at the University of California at Berkeley who dis- 
cussed and showed slides on how dull, boxy, school buildings and classrooms can be 
made bright, exciting learning centers through imaginative use of places and spaces. 

We are cooperating with the Exploratorium on a program for Museum as a Classroom; 
have persons from a Drug Treatment Program in the Haight -Ashbury conducting a Work- 
shop on Drugs, etc. We also have representation from Liberal Arts persons on the 
Advisory Committee. 

Cooperative Effort - In our program we are striving for cooperation among the College 
Education Department, Schools, Community, and persons from arts and sciences. n ur 
1970-71 program will focus on the First T, who will be in a number of different 
schools in the District, concentrating in one school on a "Second T" training program, 
and emphasis on the "Third T," especially as this group puts into practice a partner- 
ship training- learning program with the classroom teachers. Another major thrust 
will be the development of an ACTIVE LEARNING CENTER. 

Our Center - Our program center is at 770 McAllister Street. This center was just a 
vacant third floor which had been used primarily for storage. We all worked on de- 
veloping it -- with students, teachers, professors and some community persons clean- 
ing, building shelves, painting, moving in old desks, putting up bulletin boards. 

That is why it feels, like a warm activity center instead of a cold office area. In 
this center there are classes, workshops, open learning sessions. N- 3 xt year we plan 
to make it an ACTIVE LEARNING CENTER, open to any. teachers, teacher aides, students, 
parents, etc., who want to teach so that, children can learn by being directly and 
actively involved in the learning process. 

Our Goals - In our teacher training we want more than subject matter knowledge and 
teaching competency; we want sensitivity, flexibility, and commitment. We want the 
"child" to be the most important concern of all our teaching-learning activities. 

For the child is our hope for a better world. And the environment we all (teachers, 
parents, friends, government, television, newspapers) give him in which to grow will 
determine the kind of contribution he will make to himself and the society of his 
O ;eneration. We feel the commitment to do what we can and will genuinely appreciate 
I RJC n y thir *s y° u can do to help us. 



STEP-TTT Calendar of Experiences 1969-70 - STEP-TTT/SHiSD/SSD/SFSC/Coamjunit; 





Sept . (2 :wks) 


Oct. (4 wks) 


Nov. (4 wks) 


Dee. (3 vks) 


Jan. (4 wks) 


Feb, (4 wks) 


Mar. (B wks) 


FOCI'; - 


■ I. II. HI. IV. V. VI. ' VII. 

ftjectives/Diagnosis/Content/Materials /Strategies/ Activities/Evaluation ' 



TC 



x, n. m. iv. v. 

explain explain explain list explain 

identify list identify file identify 

i 1 lus- describe outline state describe 

trate use crite- use 

writs .cite -ria 

3 les- VI. 
sons explain 
list 

illustrate 

„ „ \sse 



(Dec. 18} 



micro teaching 



observe 
checklist 
(2 pupils) 



Reading Group Teaching 



lues . mornings 



Data will be individually 
determined as students 
meet competencies in 
Objectives, Diagnosis, 
Content and meets on- • 
going competency measures 
in materials, strategies , 
and activities 



VII. 
explain 
list 
write 



(Feb.: 



"faacher 

Ass ist ing 



AJ-i. 



Tues, **' 
Thurs a 
(dan. £ 16) 

•(3 wks.} 

. paired to 
teach groups 
in R/IA 
Soc, St. 
Math 



■4) 



(Ha 



Seminar in 



(interv iews: : with. 
8PUSD Personnel 
Office for FYT 
positions). 



Student Te&c'iii % i ' 
(Peb. 9'#fe.--:20)' 



(6 wksiJY 



paired for 4 weeks; 
one student aloh'e"; fpr 
1 week while other 
prepares. ‘Other •• 
student alone for- 
1 week while -other 
prepares . 



First Year Teachers receive TTF Supervisors 3 aid as requested. 



TV 



Supervising Classroom Teacher Seminar in Teacher Training, 

Classroom Supervision of pairs of Teacher Assistants/Student Teachers. 




ERIC 



Staff meetings ........ On- the- Job training. 






*. 1 ! 



ss 1969-70 - STBP-'fTT/SFUas/SSD/SFSC/CoaGmjsnity - Preservics/lnservice . 



5 wks), Jan. (4 wks} Feb. (4 wks) Mar. (S wks) Apr. (4 wks) May (5 wks) 



vi. vn. 

■’'Act. iviti es /Eva . . jat ion. 



June (2 wk) 



( 2 - 

J uiy (•> wkaj 



{Dec. 18} 



y 



vn 

explain 

list 

write 



(Feb. 3-4) 



Teacher"”" 

A ss ist ing 



’ A.M. 



Tubs 
Thuya , 
(Jais. 5 16) 

(3 wks.} 

. paired to 
teach groups 
in R/LA 
See. St. 
Math 



(Mar. 



Seminar in 



(interviews:- with. 
SFUSD Personnel 
Office fox- PVT 
positions)' 



Student Tsa^'infe -2 ; 

(FebT* 9 ^^7^20} " 
(6 wks)'-. 

paired for 4 weeks; 
one student alone";lPor 
1 week while other 
prepares. Other ■ 
student alone for 
1 week while -other 
prepares. 



it 

LSJ 



30) 

Student Teaching 



(June 2-4) 



Student Teaching II 



(Apr, 7 - May 28) 
(:S wks) 



nr 

L 

A 

K 

N 

X 

N 

G 



paired for S weeks; 
one student alone for 
2 weeks while other 
prepares. - Other student 
alone for 2 -weeks while 
other evaluates . 



Sumer 

Contract 

to 

prepare 

for 

F/7 



E 

V 

A 

I. 

U 

A 

T 

I 

0 

N 

i? 

S 



(possible 

extended 

experience) 



d as requested. 



r Training. 

t ants/Student Teachers . 
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SECTIONS OF INSTRUCTION 

Foci for Sequence of Instruction STEP-TTT, 1969-70 
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Lppendix C (1) 



The following objectives must be exemplified at a grade at both the primary and 
intermediate level. 

• I; OBJECTIVES 



1 • 1. Explains what is meant by an educational objective. 

. • Tells why important for effective teaching. 

Cites or lists at least 5 examples they consider important in each of the 
curriculum areas. 

3. Identifies at least 4 different types of major educational objectives and 
gives examples' of each (behavior, attention, thinking, skills)-. 

3. Explains what is meant by Behavioral Objectives. ' 

Tells why important for effective teaching 

Writes several examples of behavioral objectives in each of the major- 
curriculum areas. 

4. Explains the relationship between behavioral- objectives and evaluation ' 

measures. \ : . 

Gives examples of specific questions which could b® used to determine the 
degree to which certain objectives have been achieved. 

' IV DIAGNOSIS 

1* Explains what is meant by "diagnosis” and lists different forms. 

2. Explains rationale for diagnosis in the classroom. 

' 3. Describes the strengths and weaknesses of a pupil (both at primary and 
intermediate level) in the Curriculum areas of S5 C R/LA P Math. 

(Check list to be provided). 

111. CONTENT 



1. Explains what relevant content means with regard to a multi-ethnic society 
and its important social and personal problems. 

2. Explains what relevant content means with regsird to urban inner city children 
and cites at least 3 examples. 

'Si Identifies criteria for selecting the content. 

4. Uses such criteria to select and outline in logical and psychological order 
a body of content. 

5. Differentiates among different levels of knowledge sad utilises each in 
planning lessons. 



IV. MATERIALS 




l. 



List the different kinds of curriculum materials. 

' Gather and organise curriculum materials for a multi-ethnic classroom. 
Identify criteria for selection of materials. 

Explain how would use at least a different type of material in each of 
3 lessons in their TA/ST classroom, (total of 3). 
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Appendix C (2) 



TEACH MS STRATEGIES 

.1, Explains what a teaching strategy is and states a rational® underlying 
concept. 

2* Identifies at least six teaching strategies he could use in Student 
Teaching* 

3 0 Describes the use of at least three teaching strategies in his Student 
Teaching. 

4. Uses each ©£ these three teaching strategies in a teaching lesson. 

LEARNING ACTIVITIES 

1. Explains what a learning activity is. 

2. Lists at least IS learning activities he could use during Student Teaching 

So Explains how to use at least 5 learning activities in each 'curriculum area 

4. Uses at least 3 ©£ these learning nativities in a teaching lesson. 

EVALUATION 

1» Explains what evaluation involves and lists kinds ©£ evaluation processes. 

2. Prepares objective and subjective "evaluation items" in 8S. i*/LA, Hath for 
‘i$$s both during and at and of periods of instruction. 



TEACHING EVALUATION SCALE 
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Appendix i-' (1) 



January 14, 2970 

MEMO TO: STEP-TTT Staff 

FROM : Herman Wallen, Coordinator, E § R 

SUBJECT: Working Paper ~ STEP-TTf 



' tiers seems to be considerable agreement on the part of the S'iTP-TTT staff that 
the 'time has come to develop s. clear statement of STEP-TIT philosophy and program. 

As 1 understand it, this is to be one of the main activities of the TTT Seminar in 
the coming months. This paper is offered as a vines to start. 21: represents nothing 
more than an attempt to articulate my own perceptions of what STEP is all about. X 
am going to try to do this within the following framework . It seems tc- me important, 
first, to try to spell out the kind of influence which we believe schools should 
ideally' have cn the children who pass through them. Second, it seems to me important 
to try to spell out the kind of conditions within the school and. classroom that ws 
think sire likely to bring about such an influence. Third, it. seems to me important to 
try to spoil out where we are at the present time, what kinds of classroom do exist , 
what kind of classrooms we axe working in, what the program consists of at the present 
time, fourth, and probably most difficult, we should try to indicate the kind of 
stops that we think need to be taken to get from where wo are now to the, kind of 
classroom and school conditions that we would like to see. 

2. The school’s influence on the c hild. One of the problems in trying to wrestle 
with this one is that it is usually quite easy for groups to agree on very general 
statements of influences which the school should have, such as "promoting reading 
skills end a positive self concept, but the task of spoiling these out in sufficiently 
behavioral terms that one can. tell whether various people arc talking about the same 
thing is a long and laborious one. I’m not sure how much time v?e ought to spend 
wrestling with this, but I would suggest that we might take a look, for example, at 
the objectives of the Tabs curriculum as a place to start, /a oxswple of the kind 
of difficulty that is encountered pertains to that of a positive seif concept. There 
are a couple of studies, in addition to our own, which indicate that Black pupils in 
either segregated or desegregated settings tend to answer questionnaires in a direc- 
tion that would indicate they have a very positive concept of themselves* sr«ea in 
academic areas where objectively they perform poorly. Yet this is in direct contrast 
with much of the literature which expresses the view that the present schools promote- 
a negative self concept on the part of Black children. The pcibfc is to determine 
what we consider to be evidence of attainment of positive self image. 



My own view is that STEP-TIT is in general committed to a kind of school experience 
which will promote not only acquisition of basic academic skills- such ss reading, 
writing, and arithmetic, but in addition, at least soma ox what are referred to as 
thinking skills, certainly certain attitudes such as decentering, openness to new 
experience- , ate. The mention of decentering, however, causes me to raise another 
question , and that is whether we do in fact wish to promote on. the part of chi.ld.ven 
this _ particular attitude s. t the present time. 1 think it’s very difficult for anyone 
to disagree with this attitude or characteristic as desirable per se (den entering' 
meaning essentially the ability to move outside oneself and attempt to perceive the 
world and events as other individuals might perceive them) . At present", however, 

•• suspect that at least some of the more militant, of Black parents would argue 
that an 3 r attempt to inculcate or promote such an attitude is essentially -antithetical 
to Black progress --since at the present time, the need is to develop in" Black 
children both the competencies and the willingness to fight against oppressive forces 
the society and not, for example, to see the point of' view "-of the opposition. -- 
do we feel about this? 



.3*m«*ary l* : \5*H1 

VozrLijg Paver - lior^au ftaXien ~ \'age 2, 



nppontnx n 12 j 



2, CoTidAtAgis that g” KO vM ...^jjg -? .^choglf?. X would S:ike te sas sdipoiss 

fsanctl.^ 'tere;My Tk ' tilsT' VrSai:?/*:-*r * advocates. by" the most radical critios of’ 
preset e^nc&tsor., six-;3i as Paul 6c&cte&j&. Jslm Holt, etc- This* wstsaa in a general 
way* fch&t J. would iifc© to see schools as a place yrhere cfclidr er?. aye tr-s&ted very* much 
as irrUv^&iVA;*., wn^re their ironc-o?; experiences are the result oi: mutual planning on 
t.h« jart c»f: both the child S:*d adults* where s«ch planning is Influenced sufficiently 

by- adults ov ol&wt children to insure that sffsscwfcGre along the lino basic skills tf*.U 
bo Aoarned ci.r- ft part cf the total learning c?:cpc^vieiice, and whm the loaning experi-* 
ohms thfit j^’c. provided to ©&ch child sre swSijcicntly varied to staiRtsia Ms attention . 
In contrast it *??? te s©s «ls£sroc3is In which children have absolute?// is© wics? 

In determining whst h'0.pr;at.- ; . l:a which there is virte^Hy no Indico t?.o>3> that e&ch child 

is unicue a%d wh&rft iU* ’S^anfiag activities arc nbvieusly of v«nry little and 

inadequate to ^aiut^iu the attention or? children for SEy appreciable periods c* time. 

X a)!- equu-Uy of;f:r<ted by V, ca^sigo;;; iu which -lucre xyperre to be ao 1 1 *;Cte 

or. the part t.C suyons thru: i.io children are essentially en£agi;i>; la pixy activities 

for reet of the scheo.1 fci&e . 

I £■:>* also much in farer of a school situation in which children have a great deal of 
cp]xrrr;-uiiy tv erel. .. ;;cuv variation of the require* or Inductive -ipproadi to learning ? 
though 1 car v t find ryrelc agreeing with the extsemo position of Footman a::d Ifelre 
-;: rete-v (inquiry l,-. tl. :- r:d:y reproach) . At th© same time, i aw r.ot clear us to my own 
foe lint about the -hr l a business of: divergent thinking- It seamr clear to we that 
most classrooms pre-ido too little opportunity £ or i; ids to fres-whoel and yet I have 
always yrjacd that siuV-.3cqi-.ent to the purely fantasy exploration of new acsaoeS-sticns 
and ifieas- it ;>? o: Sc?^tii.l that soude'-vts apply sons fcorn of cosivorrent procusr; in 
order to eventually uv ulnafc the w.o:rit of their divergent product f - *• at least, in 
certain areas such ac Social 8tnd:es« Perhaps , however ^ the:«:« ougJ-.t t:c be greater 
C'ffijhanis on certain for;w> of nnique assoc?.?Atior. e:cperie^.ce such as those ri.dvocav.ed 
by Do Bono. 1 an also intrigued but: confused .by t.ho cwcrnc-nt att;dd:.s v..pcn. A^istoteiian 
logic. 1 am rot r>v:ra that I ^dftr&tsnci their portent. It has bee?:... anv! still is, 

»iy contention that >:x:-r too few people can manage to get from A to D in a linear sequence 
utilising logical principles. If i!cl*ulic3^ r . DaEon#, ovacI others ar^ c imply telling us 
that in additioi: to this type of sequential logic, children .also ra:cd to experience 
opportunities for .other binds of thinking and problem solving often ^arasrtsriaad as 
insight or con£ig? 2 xati.onul a fino r but to what extent does this reemi deemphasis 'on 
critical-logical tJulrdchig wliicu bar only recently begun to uaJo itself felt cu a 
widespread scale in the Curriculum . 

With regard to the whole area of discipline . interpersonal relations, sfcc.* I have 
see-iU cilcLSsrooms and school.*? function in wsy/s which come close to what 1 would view 
as idea. For example. ; school 3 in which thoru is no policing by adults; in v/hich 
children are free to «.:»•/© vfherever they wish within the school at any Mrue; ■ discip lire ■ 
thems^ives on tb/s* playground at recess and at other times; and in v.hirh. there is pro- 
dominant. ly an i^r.sy, friendly Interaction siaosig children, as u*ell as ch:\ Idren ar.d adult:.-, 

1 was also very much impressed by c-tao classroom which I have observed extensively in 
which the children had mastered the principles of discussion (such as conducting s. 
hearing of various viewpoints- majority decision with 'subsequent attention to the 
axeeds of minorities) bovttez tlian any adult group X have ever cheeked- -thie was a 
sixth grate cJ.assxoonu Qno? of the most effective insf^cos I have witnessed consixterd 
of *;.:v r a teachers tornn teaching about 60 children in which they init:i a Hr distributed 
the lyxics to "Somxd of Silentev* after vjhicli they played the record and encouraged 
the children to begin discussing the kinds of persona?, meanings which this hac for 
them- It was my view that th^ following discussion, waiich Kant 0:1 fbr over an. hour,, 
elicited an amasing variety of highly personalised. Interesting P and valuable oormnento 
from children -and Interaction among the children. 
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These are only cusii-a c-f the classroom and school conditions which seem to me optimal 
and they are in great contrast, with most of what I see in inner-city classrooms. 
a see., for the most part, very few opportuniti.es given to children £ or. practice in 
either convergent thinking skills or divergent activities; I see the whole function 
o£ interpersonal relations and discipline handled by and large in a police fashion; 

I see what appears to ms- to he a high degree of antagonism; oath pupil to pupil and 
pupil to adult; I see very little attention given to the whole realm of interpersonal 
relations, attitudes., etc. If. also seems to me important that a concerted emphasis 
be placed somewhere in the Curriculum on in'?, whole area of affective concerns , 
attitudes, etc. 

3. .W her e we ar e at present. It seems to me that if we have any such, conception of 
the foregoing as’ the’"Tc teal 'school setting and the kind of change that w« wish to 
work toward, that wo must admit, that STEP -TIT lias not progressed very far. 1 think 
many of our graduates would have & description of the ideal school not too dissimilar 
from the aspects that I have previously mentioned. I seriously doubt, however, 
whether they have acquired the experiences which would enable thorn to successfully 
conduct such a classroom in oven the easiest teaching situation and clearly for the 
most part: they are incapable of doing this in the present inner-city classroom . At 
the present time, it. seems to he our assessment that the reason they can't move toward 
the kind of classroom that we would like to see is basically that they luck certain 
basic teaching skills which are prerequisite. One of these seems dearly to relate 
to discipline in that we have’ been increasingly insisting that our teachers must be 
willing to become authoritative in the sense of stating clear cut rules on conduct 

and tolerating no violations. Does this mean in 'fact, as v;e seem to he saying, that 
it is not possible to give beginning teachers other kinds of tools with which to 
overcome the discipline problem, such as creating better learning experiences, it. 
seems to ms that, the pr os&nt goals which we have for our pre service students rra 
essentially geared to getting them to a point where they can maintain adequate class- 
room discipline, where they can at least begin activities for students which wo think 
have good potential fee developing basic skills, reading, nxif hmat:.c , etc., and in 
addition, bops that wo have introduced them to enough of the newer developments in 
Curriculum that they stay eventually use them and begin to move their own classrooms 
and others at least somewhat in our ideal direction. Kith regard to the supervising 
teachers that we work with, it seems to me that we focus primarily on the. latter-- 
introducing them to innovations which are certainly a substantial departure from much 
of what most of them are doing at this time in the hopes that once again, this will 
affect cheir own teaching and that of others in the schools. 

4. Step s to betak en , As difficult - as the other points are to grapple with, I 
suspect That this is "the one that is hitting us the hardest at the present tire . 

I think we are individually and collectively in conflict around what we would like 
to see going on in the schools — what we would like to see experienced teachers and 
STEP-TIT teachers doing, and what on the one 'hand they are able to do, and what, exists 
in the schools in which they in. II be teaching, I am not sure that, we have ever though, 
through some .of these conflicts and the position we taka in respect to them. For 
example, suppose that we wanted to set up as a possible goal for inner- city schools 
something like the Infant Schools program in. England (which I for one would like to 
know a good deal more about) or as an alternative, the kind of program which appears 
to be in effect at. the Old Mill School in Mill Valley, Is there any point in even 
introducing preservice students to such programs if it is owr opinion, as it :1s mine, 
that it is virtually impossible for an individual teacher or even several teachers 
to move in that direction without substantial help. These departures it seems to me 
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are sufficiently radical as to require at the very least an entire school building 
to adept such a Curriculum approach. Xf this is unlikely, why give our preserviee 
people wore that; a very brief exposure to such ideas. Do the possible advantages 
of expanding their conceptions of what might be outweigh Che frustrations encountered 
idler, they find they can't put such ideas into practice. 

What kind:-" of changes ore ve really' trying to bring about with our supervising 
classroom teachers? the i&oaient re seea* to b® adopting the position that the 
priy.i nvy defect :hi the teaching of such teachers is lack of skill and kror&edge in 
:u-.w Curriculum, hence the emphasis on such things as Tata Social. Studies and the 
Math workshop, but is this.. l.i fact, our belief? Certainly, at least on© alternative 
is that the raa;;o.v change to bo made an those teachers is in the sttitudinal realm, 
in which ocr.e such activities as long-fcera sensitivity training might be indicated. 

.Vf i.v; could mate some progress on. these issues , 1 think we might be able to avoid 
the oil too frequent <*<:>~rai?.i»g of planning sessions over philosophical differences 
which '<!:-■/ bo ‘.flora irppavcovit than real. 

Questions : 

Avc wo pu s/r-og gaud ier planning as opposed to teacher-student planning, because 
for it a?i the "correct." way or as the only feasible approach to train for at 
this iiitui:? 

To what oxter,;; do we accept existing conditions (o.g., lack of adequate facilities) 
and to what ex'-'.ix-.t do we push to change them? 

How do v/e articulate the necessity of working with principals and district personnel 
while attempting to change thorn— -and the system? 

How do we help our students see the necessity for starting where things are—pupils, 
school, arindwistrators- -sad moving •;••» where we want to bet 

How are we helping students deal with their conflicts around authority? 
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MS'oO TO: Ourriculruu Staff 

FROM: Do Vi R. G-. S&i'fca., Hi-p^rvisor 

SUBJECT ; Hcnf J Ps* STr.r 



5 £32 STEP v.U 5 & pvcj set that offers. an aSurt i?> I:c n?^.ay ways 

Ufi.iqc-vi a:?.d rf-ioJ. lending £'..« ft:? 5 s .md £T S £, The •^ssibiSic.i&s for growth 
iiad us-;;: ox specialised tender tyf-i^riors.-; could hp.v& f sr -reach ;I ng effects 
on pi-O^-OUt £2Vi fllturo tO^ehvrS . 

ivrjXviraliy? the concern of &1I rsrsrrnoi im'Olv?vd has o&visod siohig diversify 
of omission as to what is the hert way to proceed in iftipIeiiiCBtiug the eSjs?i*g$ 
thr.t v# are all cor^itt^d to, It h.a-; l-c-sr. difficult to avssh the ixiteil&Gx* 
v.i^.Lly persons with tho ?i^ld-^>:r;erievicivd persoiiE a?; to v. f hat 

is i:i reality theory as opposed to :, v/htt c ; vt: really bo dorc-ob' 1 

It if? my opinion that & tTwct &ust he called ootw-icra the «&»&£ arul that 
tarts that can b-3 doao bo given a priority as c?;posed to or air:; sto:r»u*ng 
50 :aa«v fo-trare ysA&£S that caa. not be i^le^antod.as the systov-j nev; exists* 

a see- tasei^ss ha irs boiug .Wftt; on theory when a bettor ®-v>r:.JS.i:h ^i^ht be 
to take v/hat v«5 have* inspvov^ on it and. ccvitinu® to add improvisation as 
it enva be used in a fuuetioari nan^ne, 

In gm©i?aI P school oystivos t.? at are ok-or and instabij^iva-d in rathed take 
i-; ‘lowly to inno ration vnlo ->a the? innovate proof h&s hovv (^taKiitbed, Per- 
haps n : e crp-vlc*. better the pnwura that be end eoiiifttiniiy ] persons 

that re tiro a factor effect A?..*g change it v,’a echotive strategies 

design to da juct th?,t ; 

Owr strident?? n^od rrrrc coniiv:;v:i(^'Ut:U;:a viivsi a variety ■-,. A* f/vperio^r^d p-srj&ox>.s 
fro& th.^ college,, district trd oov^R^i-y to better f;:V*;; liaris# ihi$& with 
the total picture &:? what they <sr& gain* to step urtr, The vr-o^leu^ 
thrrt th»y gait, cauld be v-ssd tv fowralr/ifc their opinion :i z 
arvi hcjpdfuily octe better prii^av:i : d for their tasks Vh^so peu-ple 
^bo c.f;iK; tc hslp can bs iisae &s ^gonts; to spre-sad );ho ?,/ord thorn is? 

6 thing sailed STEP, 

Pictorial brccra. : .ros ran be fraU- sUo^irij; STS? x:t ark , This infcri;;ft.tiiA ! K 
ssho^ud bs :3sdft ayrilabiho to thv eol.lor;^: . cc?^i**uit;y 5 £v:Vur-ol5 vnd presp-oct- 
>v y e st r fu -"vre :> - £ vrj ri 1 n i :^h ■■'? :;2 d r a re rpr &£*i ; :' ! c? v ??■(; t*. ^ :■. o£ ‘ • V5>rs^ .cs n s ■ 

Jctovo w& can ^vrtev^ ;■*•■■:: ■?,.?.* dsv o.ry of the o.-bove cr t- i^-pArrso^^t ideas oth'O? 
o^-v;cr!?OTrr; .? tjugg&s?: r.ho.t sac:Urv>& he r^ido to nrpr^c on lust v;hr\t 

•■•■■ - "■* vine ha v vb voVifr; to g;.*, about got^dng it, At ir, -^v fee; that t--e 
totej. grovqv agr-no;s on rv;ch o:? th# udlc rophy ae irtatod daring; vcotinac, :;ut 
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niKi'Sli *:Ja 'rJzt'kS ii^£S i G*$jSCAtV. \ c ] s ,' V-: ~ •? — , ' - i -Avv-t* . - 

rjfi<?x>le*es msi h* s*« ‘J^**^**. 0 ? *** aseti;.^ Hssli. 

a*e eaai« tr KTdesi W 4th *«*«** tuiT '^3 «*> «asks that 

*», « k» m :.‘’ a «“*««»** «•* *s«wi *o 

wasted, " J •'— **—•«• *--*•- saw jcomst touch tim ;i.l ha 

us select the leedershi® ov *«»w ^ .,, 

J.’i.giif. tur-ack tract pv.X'sue ca:: i>ba«x with'd*-* •l’-*--' A- "V m* iV '~ J - ® e ' i: us ori »*& 

Myors 
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MEMO TO: Curriculum Staff 

FROM: Paulette Grigsby, Community Worker 

SUBJECT: A Special Breed of Teachers 



STEP'S Final Report, September 1968 - August 1969, pp. 21-22, dearly identifies 
some of the feelings of the community workers. We feel that if some of their 
ideas had been acted upon, then there would be no need for a repetition for this 
present feedback. 

As community workers, our job is to interpret the program to parents and 
concerned educational groups. STEP'S job is fully preparing a special breed of 
teachers, supposedly. Before we interpret the program, there are many questions 
which must be answered end soon. We are not going to sell the community "a pig 
in a poke." 

Our concerns are dealing with the PVT 8 $ .aud SYT's performance in the classroom 
with the inner-city children. Some SYTs are still not able to teach because 1 of 
their lack of discipline. We find that some are spending most of their time trying 
to get the children to settle down. STEP has a revolutionary type teacher, but 
it's very hard for them to divorce themselves from their sympathies for the injus- 
tices of the minority pupils, so what happens is— when the teacher wants to disci- 
pline the child, he can't handle it. He's gone in there as a Big Brother, and 
now imist act as a disciplinarian. This is very confuting to the children. 

In the SCT seminar, a teacher asked the question, "What kind of students are 
recruited for STEP? My experience with STEP students is that they feel unions 
they are being creative in all or most of their lessons, they haven't accomplished 
anything- «*his is so unrealistic." The Instructor's response was something like, 

"You must understand that these students are not satisfied with present methods 
of teaching inner-city students." Even though this may be a valid statement, we 
feel that they haven't been able to< come up with any alternatives and they eventually 
end up accepting the traditional ways of disciplining kids. 

STEP teachers feel that if they have to discipline the traditional way, they are 
compromising their beliefs and not wanting to, they end up leaving the schools 
after ebcut two years. The demands made on them for not being traditional minded 
come from administrators, parents, and the teachers who adhere to traditional 
methods. The parents don't understand what the innovative teacher is attempting 
to do. In the final analysis, the children who are permitted freedom to do thsir 
own thing, end up with no noticeable gain because they are placed and taught by 
other non-STEP Grads by traditional methods. 

cc: Bixler 
Titsworth 
Moore 
Townsel 
Wallen 
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ffBBRUftittf 1S7 Q; 6 FEB , REVIS ION 



A inm: 



Genera 1 Clmw'om Env igoroaent; 



3h&riaj» •■ exdMmgiag «at ©rials cv possessions 

Actively responding 

Attcudinf to 51 loaning activities" 

Stot sighting 

Setting their own classroom management 
Conversing in a rational manner 
Speaking tip fox what believe in 
QBestloninc teaehwr Is peers 
Listening: intently «« what ©the?* say 

-others to offer their ©pinion* 

St tidying quietly 

Laezghingj crying, fighting, challenging, disagreeing 

Starting to fight -■ stop hostility* cksal with it in different way 

Bringing in things from environment , including paople 

Watchiag adults disagree $ mt shewing obvious anxiety 

Teachers listening to children 

Teachers talking infextaally with children 

Teachers ft children eating: lunch together 

Challenging each other and teacher for violating logics! processes 
Having a party 

Children set up <m m interest centers 

Holding child when crying*, when appropriate 

Children touching each other 

Teacher giving hugs 

Vol lowing Re vert* g jte.l'ss of Ord er 

Lots of sid'yl tlT in TpoST" ©*T TfcISoT 

Younger children teaching elder children 

Children § teacher talking about current issues at grade/age level, such as pollution 

Teachers sharing with each other 

Teacher, laugh, cry 

Teacher planning with children 

Boys being mischievous without being punished 

Student government has authority ft re&ponaibll iiy to carry out decisions 
Making positive statements about others in class 

Children admit they don’t understand and than they do not accept anything or- not 
proceed until teacher has made them understand 
A small too - aaiasais accessible 
Plants, rocks, animals 
TV in every room 
Listening center in every rosea 
Murals on walls 
Moveable walls 
Pond accessible 

Smelling aresas throughout school 
Helping each other 
Bringing parents to school 
All the children singing together 
Working together in groups 

Children break up neighborhood groups § mix together 

Teacher ft students jointly working m projects 

Older students teaching younger students 

Kids making mistakes without being punished 

No usual awards for competitive activity (trophies, etc.) 

Celebrating human differences 

Making positive statements about each other 
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. __ (?, 3 A i tC'-'.' COSiSil'.Viiri} 

Lids playing games 

, . Bon© coUoctiott* sfcoae*., suiuorals 
Tool kit accessible 

Broad br?o of cultural eachaag® - kids oxchtago ::*ai''Ojf»schooi srperieuces unique 
to Shi. .1 ? cu» wsltura 
Having s tegefchet 

Counseli...; cmtm in every school 
School with windows 

Individual childrea saying things they want A other kids helping them get it 

Risking tksRsalves for something the}’ ralue 

Kids walking around classroom 

Bvidence organization in classroom activities 

Kids have hoot © aannie 

Rap session attong children, wish or without teacher 

Children c.sm call teachers at thou 

Teacher § kids jointly sot up rules 

Children being quiet without being put down 

Dancing together 

Skeleton in ©cch rows 

Activities to channel physical aggression, e.g. , pillow fight 
Asking questions 

Sitting down § listening to teacher when she ask:: them to 

Whoa want to, going to a special comer of room - privacy place 

Getting a fruit or pudding cup or other food when want 

Moving freely in the room at will 

Being along in roots without undue notice being paid 

■Reading to each other 

Place to go when upset sad ear: cuss - punching bog 
'Taking care of the rsoa themselves 
Looking out windows (of which lots} 
talking around the classroom § listening 
. Greeting strangers who some into school 
Weaving in a weaving rcoss 

Children have jobs in school, like operating AV 
Pises to rest 

Childress witte what they want •• newapapsr writing, editorials, poems 

Celebrating seasonal events 

Parents, teachers, sttsdsnts working in groups 

Decorating % designing own roou environment; 

Kids playing games H having fun 

Kids saying, "I 'like to case to school f” 

Kids bringing their parents to school 
Drawing kit in each room 



B ITEMS : Learning Activi ties 

Listening to S writing a desoiptiox of what they heard 

Actively involved in number of interest centers like looking at books 

Writing clown description of what they are doing 

Studying quietly 

Handling animals 

Researching something they want to find out about 

Going to library on their own 

Classifying things 

Summarizing verbally 

Reading 

Forming § validating hypotheses 
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Writing legibly 
Describing their dreams 
Sharing their dreams 
Writing their dreams 

Drawing picture of what is important to them 
fainting 

Spelling word don*t tea* 

Listening to music § describing what jMsant to Shew 

Hatsaoring % building 

All ages building a greenhouse 

Children £■ teacher talking about currant issues at grade/ age level, such as pollution 

Teachers respond when child makes mistakes 

Teachers use mistakes as learning experiences 

Children using kitchen 

Taking pictures of one another 

Cbservinj/^MSfroOed" § "uncontrol led” oonditbns 

Teacher planning with children 

Children to relate hose and school 

Children admit they don't understand ana then they do not accept anything or not 
proceed until teacher has made thm understand 
A small area - animals accessible 
Using greenhouse 
Plants* rocks, animals 

Design ,, make & model different types of clothing 

Make <1 use printing press 

Writing own song 

Making learning materials 

Making movies 

Murals on walls 

Children distinguishing between facts, inferences $ value judgments 

Children discuss nature of truth, beauty § reality 

Living geography - exploration § sequential use of geography 

Making own books* writing own songs 

Taking pictures, making film 

Kids playing games 

Broad base of cultural exchange •■ kids exchange out-of- school experiences unique 
to their oim culture 
Teaching about Heros 
Children doing magic tricks 

Writing music and perfeomixtg it with instruments they have made 
Dancing together 

Exchanging letters with pen pals 

Formulating warranted generalisations from various pieces of evidence 
Making all ki»ds of far out ass sociaf.it® s shocking their implications - like "What 

if it rained daisies?" 

Writing stories about actual things $ then fantasising g making content 
Making value judgments § talking about implications of value judgments 
Asking questions 
Reading to each other 
Weaving in a weaving sacra 

Children have jobs in school, like operating AV 

Children write what they want - newspaper writing , editorials, poems 
Communicating in Morse Code with the apparatus they have built 
Decorating § designing own room environment 
Make value judgments •- discuss their implications 
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Activity. % Ou tside the Classroo m, Inc l uding Parent Involvemen t 



Working outside the classroom, e,g„ in halls 

Walking around hall without permission 

Working in a garden 

Going to library on their own 

Teachers ft children eating lunch together 

Teacher takes pupils away fees? building 

Evidence s£ school -related work done at home 

School marching bmd with cymbals 

Lots of adults in ft out of school 

All ages building •' groewhouse 

Holding school celebrations like kite-flying 

Children using kitchen 

Student govormient has author! tyS responsibility to carry out decisions 

Taking frequent field trips 

Overnight ft weekend. trigs 

Teachers teach outside 

Smelling aromas throughout school 

Bringing parents to school 

Children responsible for conducting themselves on yards (playground) without 
teacher supervisors 

Children break up neighborhood groups ft mix together 

Older students teaching younger students 

School celebrations 

School banners 

School motto 

Major decision-making policies decided by teachers , parents- #.draininst£'&tion § 
Celebrating human diffoatsases 
Parents , teacher ft students in groups 
Frequent field trips 

Segment of community •working in schools 
Counseling center in every school 
Kids have hoot © nan&ia 
Children can cull teachers at home 

All adults :ia cosMna&ty coming to school and. working with children 
Litary in school 

Changing ©dibits - school musets? 

Exchanging letters with pen pals 
Special outside activity at least once s week 
Have free physical exam- before beginning school year 
Greeting strangers who come into school 
Children have jobs in school, like operating AV 
/ctsf^inildren's home the second day they’re absent 
™ Teacher visits hoses ft becomes active in community 
Playing on the grass os?, school grounds 
Celebrating seasonal events 
Parents, teachers, students working in groups 
Kids bringing their parents to school 
Parents in neighborhood contributing to school 



students 



cc: Bixler 
Moor© 
Tifsworth 



Towns©! 

Wallen. 
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S UEJSCY : Hhat 

PaceBb& y 
TIT Sub-group 

Ja nuary 

ST Sab- group 
§ students 

Jan, -Feb, 

STEP-TTY staff 
members indiv- 
idual ly 

Fab, 2-6 

STEP-TTT Cur- 
riculum Staff 

Fab, IS, 16 



?®&„ IS-? 



jc 

1/9/70 



We've Bone ?i Kfeeye W&'ts Going (Time Line 8 Tasks) 



Identified components of TTV training 

Heart task, by Feb, % : Hstafeiish sequence ct assign 
responsibilities for instruction 



Identified components of ST instruction 

Next task, on Feb. •>?: Establish sequence § assign 
rasponsibfi lities of instruction 



Identify ion of what we'd like to see in schools $ 
how we see STEP 

Next task, by •—?: identify predominating point ef view 

of StEP-TYT staff m: education, school „ teaching, 

learning, cojraamity,, is-ndie., environment .. etc. 



Listed,, grouped and labeled "What Vd Like to See in s 
School” 



Next task, by Feb, IS: General deucription of the 
•nature of the items in each group 

Within parsai&tei’s of STBP-TTT goidaiiaco, description 

§ justification of oosjaible STBP-TTT revisit*:, of 197J ;. 
program 



Next tasks.-. , 
components ; 
197&-71 



x 3 : identification of preferred program 

rssnk order of components as psficirities* for 



Using in Enaction of staff points of view, priorities, 
program components,' possible roviaiaas of 1S70-7X arofess a 
tjj& i'Oiioge-Mstrict-G’iffiP eosBsitten will draft s. rWissd 
progress, fer? 1970-71 as a whole coneaptwal schttae with., 
specific ©exponents detailed in relation to cask othe v 
and the whole STBP-TTT staff will va&zt* 
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T he Coord in ator of San Francisco Unified School Di.stei.et participator! in training at 
'all levels "and provided!*" 'particular Information^ liaison service between STEP-TTT 
components snd the District personnel and schools,, 

A. Di strict 

i„ Harked on tasks involving personnel from both TTT and District; 

a. Selection of schools for research, TC 9 IT, ?, and pispil testing 

b. Procedures for personnel hiring of TC 

c. Procedures for selecting TTT school 

d. Procedures for STSP-TTT bus on field trips 

e. Procedures for selecting TFT school for 70-71 

. 2. Informed the District about STSP-TfT 

a. Problems in T § IT schools 

,b. Newsletter contribution and circulation 
e, STEP- TTT organisation to T and IT Principals ' 

d. STEPOS (observation schedule) to District schools "-(Principals, -faculty 
meetings, special workshops) 

8, District Newsletter 

' B; . gTEP-TTT : . 

I.. TFt 

• a. STEP-TIT Hews, letter.- 

b. Information about. District, materials , structure, programs 
' c, Position paper 

cL General tsurriculum guides 

e. ALC - British Primary School session 
£, Media workshop ■ 

g„- Team planning- 

■■_ : h.- Integrated Day -seminar, Atherton 
;ic Cognitive teaching strategy, Berkeley 
. j, 2SBA CoBBsunication skills workshop, San Fraacisce 
kc.TTT conference, Phoenix, Arizona 

• . : ‘l. Subordination of- Teaching to Learning, Caleb Sattegn®, TTT Center 

t&. Ccjaplex conference 
n. Evaluation of FVT 

Demonstration of Taba strategies 
. p, Development of ALC Proposal- 

q„ Davelopuaent of Bxpiaratoritss project 
■■ ■ r.' .Team development of point of view re; teacher education § schools 

s. Supervision of TC and 2 PYT 

2a ‘IT 

a. SOT seminar and. conferences 

b. Principal conferences 
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a. fesofeo ara t;uws nop 



b.- 2 PTF's. materials, ©v&faatio®, liaison 



4, TC 

a. • Sap&rvision and ©valuation 
b„ Seminar sessions on persona el practices 

Co. ' C oHogo . 

■Sc Slpaantmcy Education Departmental Meetings 
2 * Csmiculua Committee Meetings 
So CcsapleK Conference 

Do Ccsaaaffiity 

ly- ' Guidelines for Ccsanwnity Representatives 

' 2. Complex meetings 
3; General Education' (class planning) 

4; Development of Newsletter format 

Eo 'Media 



’• 1. Western Addition Festival 
2 ? Media workshop concept 

The Coordinator of Teacher Educatio n participated in development, implementation, 
arid evaltsatioa of "training at all levels as well as coordinating curriculum activities 
of this training "ladder*' vertically and horizontal ly . Coordination meant the communi- 
cation ..of information arrangements for training canf creases , : the establishment of 
facilitating procedures, the supervision of the- calendar of activities, the supervision 
of ths implementation of decisions and follow-through of training, aad the development 
of on-the-job management skills. 

.■a. itr 

2» Cossssisieatiag of infoamatien through meetings, memos, calendars, bulletins, 
announcements 

2. Conceptual icing sequence of instruction 
So Ona-to-ea© cs- the- job training 
.4. 

S, 

team (sabeonsjittses, component responsibility). 

6o Identifying multiple channels and audiences for jssiadsaiziBg training efforts 

'%C tr 

. i. Helping to plan seminar format and sequence 
. ;2i' ;• Soliciting T? concerns to guide the TC and TTf* training 
. 3o Informing TT's of TC, T, and TFT training 

. '4v Conducting 4 sessions of seminar in specific supervisory training in relation 
.. . : to coEsanity, evaluation, and vjdeo' relations with''?Co. 
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f «. 



C. f 

1, Coordinating and, distributing 1969 susaaor contract materials to PYT 
2„ Helping to plan PY? objectives and format 

3. Helping TO’ instructors use TES and classroom observation to guide their 
FYT more effectively 

4. Observing, counseling, and evaluating 4 T (FYTs) in two schools 

5. Arranging for involvement of P YF in afternoon or Saturday sessions in 
Reading Workshop? Hsplorator ten , FYT Seminar, Media Workshop 

D. TC 

1, Observing each TO twice and conferring about concerns with TTT instructor 
and TT 

2- Ccsssnnieaticn among 3 instructors and staff so that Instruction is reinforced 
and implemented is the classroom. 

E. Professional Contact Beyond TTT 

Coordination of equipment, place, format, presentations of; 

ASCD Conference - TTF Centex* 

NEA Youth Conference - ITT Center 
Schools for the Future* - TIT Center 
Visitors 

F. Media 

mw tw w a w tf 

Encouraging, coordinating, and assisting systematic and creative use of 
photography and video for self-analysis, performance evaluation, classroom 
teaching end training, 

6. College 

Elementary Education Departmental Meetings, Curriculum Committee Meetings, 
Elementary Education ■ candidate screening, 

H* Community 

Helping to define 1970-71 roles in closer relation to TTT schools and staff, 
S, District 

Conferring with Principals, District Curriculum Director. 

J „ Evaluation 

Scheduling and collecting evaluations from ?C, TT, TIT j and arranging for 
training in interpretation of STBPOS (observation schedule). 
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Appendix K 

STEP-’ ITT ; 
Burns/ Kof sky. 
Math i-VorkslvcD 

U/n/bi) 

-Geoboard Sequence: 

Ist^day: 3,0, - Given -an explanation and demonstration of how to make a geo board 

§ an instruction diagram, all the children are to make geoboards 
out of the wood § nails provided, 

2nd day : B*0 o - - Given /.their freshly made -geoboards >iid 10 rubbe'rbands , the children 

are to explore § play with the' geoboarcL 

This B*0. is preceded by rules on rubber bands a 
Sequence: 

1* Make the prettiest design with the 10' rubber bands,. 

2d (Given a sheet of paper with geoboard markings on it) try 
to duplicate your design on the paper with crayons or colored 
pencil s e (These designs will be displayed in the room)® 

3o Make another design you like, 

4>. Duplicate this design if you want to -.-save it* If not, make 
. another design you like,, 

3rd day: B 6 (V -Given free play with the geoboards § further instruction, the 

children are to make geometric shapes/ (? Just squares k 

Id Take one* rubber bando Make the. smallest figure you can 
which touches 4 nails* 

2a What does that shape look like? 

3 a Make another snap© that looks like the first one* 

4* Make a shape that touches three nails,. 

Sc Make another shape that looks like itc 
6* What: kind of a shape is it? 

4th day : 3*0* - Given the preceding 3 days* work § a previous acquiant&nce with 

squares and rectangles* the children are to make squares and 
rectangles* 

• 1* Make a square that encloses 2 nails on each ’side* \ 

•2/ Make the biggest square you can* 

3/ Make the smallest square, 

4 0 What is the area of the square you made? 

(How are they to know what area is all about?) 

So. . Make the smallest rectangle you can make. > 

6„ Make the largest* 

7* What Is .the ai^ea of this rectangle? 

Sth day: B„0/ ^Given the preceding A days 9 work and a previous acquaintance 

with triangles, the children are to make 

I* Make the smallest triangle you can, 

2 . 1 ; Make the large^tv, 

3* Make a right triangle d 

4y Make a triangle Whose sides are equal c 

So Make a triangle^Whqse .sides are unequal.^ - 

Supervisor's cossmonts: Good overall/ structure, but you need lots more activities 

more carefully sequenced/ ' 
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Appendix L 
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SEMINAR FOR SUPERVISING CLASSROOM TEACHERS (SCT) 
Emphases for th© Spring Semester 1970 



By. Jack R. Praenkel 
Instructor 



'2/18. Discussion of 'Student Teach©:? Evaluation Scale. 

2/25 ' Role-Playing (Film sad Discussion) 

S/4 Writing Objectives in .the Affective Domain 

3/11 . Strategies for Developing PEelings (Film and Discuss ion) 

3/18 Strategies for Value Analysis (Demonstration and Discussion) 

SPRING VACATION— SPRING VA<MTI0N-----v----~- »-SF®B»S /VACATION * ' 
4/1 Strategies for Dealing With Interpersonal Conflict (Demonstration 8 Discussion) I 

4/3 Games and Simulation (Presentation and Demonstration) I 

. .. ' . '. .. .•'. . . ' • • .'. • ... . ••• -.' • • . ' • ' ■ • , §' 

4/35 Strategies for Forming Concepts - Theory (Film and Discussion) I 

4/22 Strategies for Forming Concepts “ Practice (Film and Discussion) !■'. 

4/28 Strategies for Comparing and Contrasting - Theory (Fite and/or discussion) 5 

S/6 Strategies for Comparing . and Contrasting - Practice ' (Examples) J 

S/13 Strategies for Applying Generalizations Previously Formed (Discussion) \ 

; S/20 Wrap-up Plans for the Future j . 
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SCT SEMINAR., D E C. 3, 3.969 

Questions and Discussion about, student Teachers 
by S1HP-TTT SCT’ s and Coordinator^ Teacher Education 

Do students write lesson plans? 

1. Yes. Students plan before teaching. 

What to do if 'teacher does not Tike plans? 

T» Ask /for student’s objective and rationale. 

2, Point out consequence; 

Identify ways. to handle consequences. 

4, Offer alternatives. . I- 

Axxivait 

1. 'One-half hour before school starts. 

How do 2 students work , in class? 

1 ,. Successive teaching ” one. per subject 
: 2, Gita teach, otiiors aid 
. All coach 

■ 4. One tsach 5 ; others /confer 

5. . Two teach, other observes 

What to do to get time .'Jo*' planning MMjd; - evaluating students? 

1. Jan. -June: Will have titae and it will be required {* in calendar. 
2° If two. students, one teaches ,.srad other is outside with teacher. 

Can students do yard duty? 

I- Yes, Feb. -June. 

2. Expected to participate in all activities of teachers, including 
: selected parent; conferences and coinmunity meetings. 

Should students phone school if absent? : ■ 

1. Yes, by 8:00. 

Cm. students take over other classes in the school if necessary? 

X. Until further notice,, students will stay with class while 
SCT takes other class. ■ ' . 

What sre. January placements? ; 

1° • Scheduled- soon and will be informed by Wed , Dus. 10. 

;Bnc«mrege students to ask' questions; they '-.want specifics.": 

1.. : .Ex^Bplej.'HQw teacher handles certain childr’en.. 

2. ProcadureSjOtc. 

Be honesty open and . not ssluctasit to criticise students or ask questions, 

Whfc® help do students heed most? " 

1. . Clarifying procedures pupils are to follow. 

2. \.'jB3qplaining direction; • 

3. Identixying practical routine, like withholding supplies until 

directions given,, ■ V 

4. When- a few pupils cling to teacher, discourage it. 
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Appendix M (2) 



. M. • Could- student toacliers come some afternoon (Ansa) to see other 
reading groups? 

I./ . Yes. Work it out with- students* ■ . 

Can you give other reading-type lessons- these three weeks? 

Ik Yes, -if the SCT elects to do so. 

How do students use manual? 



N, 



0 . 



1. Use. behavioral .terms’. 

2 „ Feelings , relevance,, etc, *. 
a. Question sequence* 

3. If- in doubt about the lesson’s following the manuals SCT could 
aslCj "thy are you using this ••b-j active .instead of manual? How?” 



problems working with pupils? 



■ lo- Again, be honest, direct, and point out problems you see 
immediately. 

; 2. Share helpful suggestions for correcting errors in control, etc* 
So rOIassroom • procedures. 

4c Routines, 

5r it’s helpful to have a composition book at the comer of the 
desk in “which both SGT and St/ write .suggestions, questions, etc. 



R 



Q„ What subj. icts are expected to he taught? 

i,.: Reading/ language arts will be stressed in Dec.; R/LA/ SS, Math 
:m Jsn,; all curriculum from Feb. -June. 

Wfe&t does ’’pattern practice" mean? 

1. Teacher provides oral niodel pattern of structural or 

.tvarisforniational grammar and the children’ repeat. (Analysis 
. and.; labeling come later in children’s development). 

Bx« 1 : : The bird . is singi ng , '// "■ . 

The dog is barking. 



Ex. "3: The bird is singing. 

The blueb ird is singing. 

The bluebird is .singing sweetly. 

Ex. 3: The mother is calling loudly. 

(Take. out last word; first word. Is it a sentence? ) 



2, Pattern practice cari.be a. short lesson. (5 min. , etc.) within 
another lesson (reading, social studies, etc.) 



So SUMMARY 



1. Maintain open, direct, honest conaauni cat ion between SGT and ST 
concerning problems, concerns , ... questions. 



2r. Supervisors will help solve immediate problems. 



3. Bring concerns to SCT beminar so that if there are common concerns- 
they can be handled .in ’pro- service instruction of the ST’ s. 
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| STEPJITT 19 ?0 



■ -Super vis i ng C lass ro op :Te-'qc.hef s ■ Suggest \®m . 
...'• •for- First Y^.^r Teaoh#sff;f4 : rat, Ife^fes 

Wh&t specific advice would you give. a STEP Student Teacher- as to preparing 
for his first weeks of teaching as a First Year' Teacher 'in- September , ; 

Clour advice will be collated, with, that of thhe other Supervising. Classroom 
teachers and will ' be ; distributed to and d is cussed with the STEP student 
CDesehers -'.and you on ■■, Wednesday:* June 3:-. at 3 S 3Q? ?7-0' McAllister Street; 

What' specific adifede Would you give, a first year teacher based on ya-.-.r .. 
experience in .the following areas? . 

X o .Arranging' .'physical .• environment .'including bbulletin. boards? 



2o . Establishing groups psycho 1 ogica.l- social climate? 



■:v3o... Setting up —’centers of interest". . Including library , science# -.math 



k-o] .Housing arid, .distributing of- supplies 




Vf , , w U 
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5 'o ' WojSAng out mutually "rules” of behavior 



g c . Diagnosing individual children 



? 0 Preparing for. record*- keeping 



8.0 seating . up' resource file including muXti«etlmic 9 . manipulative .material 



9?. -Getting acquainted with school staff 



10> Relations with parents 



Ily; Learning- school polioies 







Appendix N (3) 



12o Planning yearly curriculum goals with children 



13? Establishing classroom routines 



14c Y©ur particular MUST 
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Appendix 0 (I) 


Readisag/Langcag© Arts: 







Objective - To state behavioral objectives for reading, writing, speaking, listening. 

To cossannicate aim in micro- teaching so that peers can restate, • 

To rewrite behavioral objectives for developmental reading and identify 
cesponont skills, 

•Diagnosis - To administer, record, interpret diagnostic- surveys in visual, auditory, 

oral, written perception. 

To record objective description of R/LA behavior. 

To identify own .feelings re: observations. 

To ask questions re: teaching/ learning R/LA, 

To writ® £©ll©WHip lessons from observation. 

Content-.- ' To select "relevant’' affective, cognitive, or skill content and explain. 

To write, plan, and teach- S-rainute lessor* toward behavioral objective 
for diagnosed ehildrenwith evaluation measure, identifying level 
of knowledge. 

To identify assumptions underlying reading' program. ■ 

To identify 'and generalise relationships and -'psychological sequence of 
learning- language. 

Materials - To identify cisrriculua materials appropriate to level of children, to ' 

behavioral objective, t© main idea of Vunit," t© pupils in multi- 
... . .. . ehtnie urban ©osBnunity. 

To analyse use of tont -material, teacher-ip.sde materials, end. language 
patterns in classrooms. 

To start file of multi-ethnic materials usable- 'in R/LA, 

To write plan, teach, and evaluate reading lesson. . 

Teaching - 

■' Strategy »■ To explain concept of . teaching strategy in. R/LA. 

, To . identify six strategies to use in teaching R/LA. 

To use 3 strategies of concept -form,'- geaoralis'at io® , and feeling in 
'■ ’ ■ ■■ / ' • classroom (at least in T.A, phase) asid .evaluate. 

To describe -teaching sequence for three others in longer "unit" in St .-. 

. . and explain rational®, 

iseasm'ing ; 

Activity - To explain. . concept of R/LA learning activity -'aTit? its characteristics. 

To explain five learning activities in the four SLA areas and rationale (PSI) 
To use at. least two in actual R/LA lesson's, . • 

. Svaluafioa - To evaluate /the us© of these two with pupils,;.. .- 

"■■’■■■; ' To. evaluate, pupils' 1 learning in relation to behavioral objectives with ' 

I ' subjective : and objective instruments. .... 

■ To evaluate parts of the lesson iss relation '■.tp/mtcosae and write appropriate 

- ; ■ ; follow-up, ' ■ ; ' - .• 

• . To identify strengths and weaknesses in-. personal teacher characteristics, 

and plan remedy. 

To identify .strengths and weaknesses in partner’s lesson and style, and 
state constructiy© suggestions for improvement. 
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Social Studios: 

Given devious instructis:®!,, students will be abl® to: 



.. distinguish overall goals (coots©, wait) &m instructional objectives (less da).; 

. .. distinguish between illicit and explicit statements of instructional objectives: 

... state the category labels for fear commonly used categories of objectives (knowledge; 
thinking; attitudes, feelings, and values; and social and academic skills) , •and 
write an explicit statement of an instructional objective- in each category; . 
o o explain what is meant by the concept ’’rationales-" and write a rationale for a parti- 
cular explicit statement of an instructional objective -considered important ; . 

.. distinguish between facts, concepts, and . generalisations, sad identify ©xasples of 



'distinguish ewsag several different types of -questions (factual, descriptive, -. 
explanatory, judgmental) coaEsonly used in social stedi©s -.Instruction,] and prepare 
in writing at least two examples ©£ each question*, • " -. 

... -distinguish among intake, organisational, and 'exprassiw-. learning activities ,'• and : ’ 
prepare in writing, a learning activity sequence involving all three typos of --- ’ ““ 
activities; 

-. . o describe the steps (in order) involved in four coassmly used teaching strategies (two 
in the cognitive domain and two in tin® affective do&oin) , and prepare in writing a 
'safcpie .lesson organised around ©no of these ser&tegios; 

.-. explain what is meant by the concept ’’teaching strategy,”; and give at least silt’". 

examples’ -Of such strategies; ._.-•* . 

.. prepireis? writing a. sample lesson plan (following a model presented ’’earlier)'- which., 
included the fallowing: ■■ ’ . i, ■ 

a) instructional objective (stated explicitly) \' 

b) ; rations.!© for this objective ■ 

c) materials and equipment needed 
. d) procedures to b© followed 

e) alternatives to such procedures ... ii, " ■’• 

' f) suggestions; for future fellow-up . . ’ ■ ■■ 

,. .\. explain what is meant., by. .tike concept "evaluation,” .'state. ' tt’ least four commonly. r ’ 



-. :.how’ well students have . achieved a desired instructional v'qfcj active. 

Math " ..;• ... .- • j ■ .-. . ' ., .- 

Students will develop a positive, and hopefully joyful, attitude towards matt: so that- .' 
.they will be capable* of giving- the children in their classes; the opportunity of esperiw.: 
.’dicing; the joy of learning. ’ I : .•• ■•• 

’Students will’ become confident in their ability to attack and solve mathematical 
problems so that they will b© able to transfer this confidence to their children., 

Students will understand the scop© and sequence of the ssstli curriculum so that they 
.will: b® able to .’develop .’ "appropriate” learning activities 'for .-their classrooms. . 

.’Students will .becos® teachers who -are participants rather 'than spectators in the ■ . . r - .*. 
leanaii'g experience so that -. they 'are .able to cr&af® the necessary environment :iS ?mi<ch-' 
.the children may also bee'eas© participants. V. . \ 

'Student's will -become 'teacdiers who. will possess a variety- of means by which they can 
■ evaluate'.; the degree to which -mathematical learnings have taken place in their classroom. 
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Appendix Q 



Math Workshop 
STEF 



Glass #8 
1/8/70 



Marilyn Burns 
Sujenna Kofsky 



. OBJECTIVES: Students should identify the reasons for ample counting and 

readiness experiences for priaary children. 

Students should prepare at least six different counting 
experiences for the class involving manipulative materials. 

Given the micro- teaching of Verts’ s Operations With Whole 
Numbers 8 students should be able to identify the mathemati- 
cal operations involved, . , ' v':r 

MATERI ALS: Primary books from Mol lie Clarke series (Great Britain). 

Operations With Whole Numbe rs. Ditto of "Mathematics in 
the Kindergarten." Ditto of "Suggestions for Number Readi- 
. .. . ness Experiences," 

ACTIVITIES : (I) Micro- teaching of counting experience .'done by Sujenna 

~ and Marilyn. 

(2) Students write at least six counting experiences on 

3 : ’ x 5" cards. . 

(3) Three students micro- teach counting experiences. 

(4) Discussion of counting and readiness with emphasis 

on diagnosis (Hot? do you know if your students can 
count?) . 

(5) Micro-teaching by Marilyn of Operations With Whole 

Numbers. “ : 

(6) Discussion of overall primary math including framework 
of new text, other vehicles for teaching text (Rods* 
Dienes Wood , Number Line ) , 

ASSIGNMENT : Given inventory sheets for task cards* collect items listed. 



MB/SK: jc 
1/7/70 
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^■^■■’v GenesrieXwiwicuanja Class Assigiraent . for '/Tosessanity .Experiences." 

During the' nest 8 weeks you are to schedule for yourself the -"community Experiences".: 
described. below. These are to be completed by Thursday, .December 11, 1969. I suggest 
one a week,, but you are responsible for the -scheduling. DO NOT LET THEM RIDE? ■ 

After each of these experiences you are to wits a. reaction paper. Please do this 
'^immediately following the experience and then go back to what you have written in 
24 hours and add additicnal' coiisassstsj, thoughts, ideas. The focus of the paper is .. 

.'to be what you go through, to attempt to describe the impact, for you, and what you- 
.think are the implications for the classroom, the children, the parents, and yourself 
: ^s ; a teacher in process. . ; : ■l/J/'V .., ' . 

j . . .' . County Hospital . .' J' - v'.'V' V--/'. •'■■.•/' ’• ' 

.-•' 'You are to find it. Go by bus and alone. One© there-,; go to Social Services and 
find where the clinic for. expectant mothers is located. '. ..You are to go between '- , 

■ ' the hours of 12 and 3 p.m. Monday through Friday and stay.- no less than two hours., 
y. You may take no reading or. writing material.. Please sense, 'watch*, experience! all ' 
v that is going on around you. . -V . ' 

2. Mission Emergency. 

Locate. Spend no less, than an hour between the hours of 10 p.m. and 1 a.m. on a 
.Friday, Saturday, or Sunday night. What are implications .for you as teacher? 

3. . Hall of Justice - "The only. Justice is found in thf halls.-" — L. Bruce 

ay ' Arraignment - Attend between the hours of 9-12 in the morning, spend no less 
than 2 hours in the court of Judge 0* Kane - 6th floor, 
b. Process and Pending Trial - Dept. 22 or i5 between the hours of 9-12 noon. 

Spend no less than two hours. 

c; Cdiirt of- Judge Pitzgerald Ames - Spend no less than. two hours. Check for 
location on the marquee in the lobby. If Judge Parrish is presiding while 
you are in the Hall of Justice, you should check out Ms court. 

4. ' Department of Unemployment. 

Wait in the lobby for no loss than two hours. Optional '- apply for unemployEant.' 

-So '"Public Assistance" - Welfare 

Attempt to get on Welfare. If you are unwilling to. go through the process, then 
spend no less than two hours in a central location of the Welfare Dept. If you 
. . are not going to apply, then attempt to find oat what Is available in terms. of ■ 
‘■■Child Welfare and where, how, and who to see to obtain Food Stomps. 
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Appendix U 



STEP-TTT 



San Francisco 

American Conservatory Theater 
Angel Island State Park 
Black Man's. Art Gallery 
Cable Car Baras 
China Town ■ y- 

Coit Tower (Telegraph Hill) 

Exploratorium - Palace of Arts $ Science 

Fisherman's Wharf 

Fort Point (Golden Gate Bridge) 

Golden Gate Park: 

Aquarium 

De Young Museum (Conservatory of 
Flowers) 

De Young Museum (Science) 

Hall of Flowers 

Museum of Natural History 

Planetarium 

Josephine Randall Junior Museum 
Levi Strauss Factory (where Levi's are 
made) V.' .. V 
Maritime Museum 
Matson Shipping Lines 
More Bookstore 
Museum of Black History 
Parisian Bakery 
San Francisco Tour 
San Francisco Zoo 
Sigmond Stem Grove 
Spreckles Russel Dairy (buttermilk, 
ice-cream) 

Wax Museum 



Marin County 

Bolinas Bird Sanctuary 
College of Marin 
Fort Cronkite, Beach 
Kerby Cove Beach 
Mt. Tamalpais 
Muir Woods 

Samuel P. Taylor Park (redwoods) 

San Francisco Bay Model - Sausalito 
Stinson Beach 



SUGGESTED FIELD TRIPS* 
East Bay 



Chabot Observatory, Oakland 
Lawrence Hall of Science, U. of C. 
Oakland Fairyland 
Oakland Zoo 



Peninsula 

Gary's Pumpkin Farm, 

Half Moon Bay (726-4929) 

Golden Gate Produce Terminal, 

South San Francisco 
Marine World 
Moss Beach Tide Flats 
San Francisco International Airport 
Thorton Beach 

Train Ride (Southern Pacific), 

San Francisco to Stanford 



Other Areas 

Alum Rock Park, San Jose 
Cheese Factory, Petaluma 
Fort Ross (Highway 1, North) 

Fort Sutter, Sacramento 
Indian Museum, Sacramento 
J ack London ' s Home , Sonoma 
Petaluma Clover Dairy (cottage cheese, 
bottling milk) 

Soda Springs (Interstate Highway 5, 
snow area) 

Sonoma: 

Adobe 

General Vallejo's Home 
Mission San Francisco Solano 
State Capitol, Sacramento 



When field trip is planned, an advance call to point of destination is 
strongly recommended; in fact it will frequently eliminate the usual entry 
fees. 



I:RJ( 10/13/70 
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ASSIGNED RESPONSIBILITIES POR FORMAL INSTRUCTION 



P ocus' • . Responsibility 

lo Planing TC concerns (small seminar) 1. Individual TC trainers 

, 2 . Control {total class) 2. Staff 

• (staff panel) Individual TC trainers 

Smell seminar - 

3 . Phonies (programs-raaterials-methods) 3 . 

R/LA (sewence-Eaterials) R/LA Instructor 

4. Personnel s Placement in SPUSD 4. District Instruction Coordinator ft 

District Personnel Officer 

S 0 Ethnic Minorities in the Community 5, Community Services Coordinator 

(community panol) 

6. Black identity feuest speaker: 6 0 TC Trainers 

Clack psychologist) ' 

7. Professional Or pirn', rations 7. Individual 

(guest speakers) 

8o Simulation games; 8. Social Studies Instructor 

Manipulative Math Activities 
(2 guest speakers'. Math Teacher; 

Foreign Pol icy AasoCo) 

9 o Working within the System 9. Coordinator of Teacher Education 

(guest speaker: Saiools for the 
Future) - - ; 

10 o Grouping for instruction 10 „ Individual TC Trainer 

lie Teacher relations with parents 11. Coordinator of Community Services 

(multi-ethnic community members and TCandidates 

1:1 role-playing) 

12. School Administrators (staff panel) 12. TC Trainer 

13. Role of the Teacher 13. Individual Teacher Candidates 

(10 candidates - demonstration) 

14. Drug Workshop 14. individual Teacher Candidates 

(community and school panel) 

15 o Recommendations for PYT 15. 2 Teacher Candidates 

(Supervising First Year Teachers) 
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STEP-TIT - June 2, 1970 



MEMO TOs Students 



FROM: 




In order to help us get through the first few wssks of teaching next fall, our SCTS 
were asked to give us their advice in 14 specific areas. The following is <rsumniary 
t.4nnc aii teachers have different styles you will find contradictions 



b) Might be arranged in circle or horseshoe to well store ciass oascussions 
#>V Hnuc movable name taes on desk 



2) Bulletin Beards 

o) Plan basic outline and let It grow . 

b) Plan an activity that results In material for the bulletin board 

c) Have displays that begin conversations and preveke questions from the 

students v : -r. 7. ; \ ■ 

d) For primary grades use colorful and large pictures 

e) Lecive bulletin boards blank and let siudant-s fill them with their own 

stories , and pictures the first dey 

f) Put up cheerful backing paper end let students choose theme from 



% .» ESTABLISHING "GROUP" PSYCH QLQGICAL-SCC1AL CLIMATE 

•.{)_ Find ^project related to school or community that everyone can get involved 

2) Take oil field trips alone so children can get to know each other 
> 3) Let children pick own seats - wafoh that one child is not isolated _ 

a) Have students write a short paragraph about' who he .would -.like to 
sit by > this gives insight into the leaders of the class 

■ ;;4)-.::le.;youiself : -: '. 

5) L*arn the names of the children 





g) Might liave a bulletin board of children's outside reading 




ERIC 
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- 2 - 



6) Organize game* requiring participation of all children ;j: . 

7) Have children write about their summer vacations and make them feel 

important when they read them to the rest of the class. 

8) introduce new kids and either assign or ask for volunteers to act as big 

brothers or sisters if 

9) Have daily class meetings where you discuss with the children the problems 

within the class 

10) Have a class government 

11) Have trust developing exercises such as blind walks ! 

12) Let the children decide what they expect from each other. List their 

conclusions on a chart with a possible heading of "Gciod Citizens 
.. Remember These Rules” >), . \4; ■ ■ 

13) Role playing will provide o means for the establishing of a positive 

psycho! egica I --social climate j 

#3 - SETTING UP CENTERS OF INTEREST INCLUDING LIBRARY, SCIENCE, MATH 

1) Get to know your class first - develop canters according ) to yours and 

class' interest | 

2) Having visited different classrooms, plan an interesting, functional arrangement 

(This can be readjusted as interests cSiange) : 

■3) Include easy books for slower readers and some familiar books 'so they feel 
comfortable I 

4) Have manipulative t ings and things provoking questions! 

5) Use refrigerator carton boxes to divide interest areas and provide some 

privacy 

6) Display puzzles and games 

7) Introduce now' books ' 

8) Use plastic vegetable bins to hold books if space is limited- 

9) Don't set up too much at once; explain things to a few kids and then let 

them teach others j 

10) Have a corner desk or utility table with library bodes, pajievbacks of your 
own, math games, puzzles, science material, small fish tank, racks, 
sea shells j 

VI) Have children help choose new books far library table 





HOUSING AND DISTRIBUTING OF SUPPLIES 

1) Make all supplies readily available and within roach.;. of tho kids; should be 

neotly kept j 

2) Try to ovoid possssssveness - have classroom pencils,: erasers, cidyons, etc. 

rather than each child having his iswn' t 

3) Each child should have his awn tools 

a) Distribute pencils and crayons) and let children use them right away 
as it saves problems later • 
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b) Milk, cartons covered with contact paoer and labeled with each 
child's name, plastic cups, or dishes make good containers 
for crayons and pencils 

4) Keep paper on shelf and bring out a daily supply 
5} Have definite place for kids to put completed daily work 

a) Apple boxes covered with contact paper make good"filing cabinets" 
for paper supplies 

b) Cut-down grocery cardboard cartons or a basket are also adequate 

6 ) Have stick for dishing out paste 

7) Plastic buckets are useful In rooms without sii^ts 

^5 - WORKING OUT MUTUALLY ''RULES" OF BEHAVIOR 

1) Go over school rules the 1st day 

a) Orient kids in school yard (i,e., hew to wait) 

b) fVdetfce no-running rule and entering school building 
e) Expiafrrw 

2) Establish a few rules yourself (8 0 e; don't hurt yourself, others or things} and 
dlseuss them the first day, thens 

a) let class go from there 

• or ' ■; 

b) establish other rules as problems arise 
3} Give kids a chance to moke mtsjudgments in their ados, fos, so that they 

are actually sharing in the decision making 

4) Adhere strictly to the rules the 1st few weeks, loosening up as weeks go by 

5) Be consistent. Rules are meaningless if you can't or don't follow through 

6) Have each child think of the rule he feels is most important, Discuss the 
suggestions and then let everyone vote to decide whether or not to keep 
the rule 

7 ) Have a class election after one week and elect a committer/ to formulate 

mutual rules 

8) Discuss with the children how they feel about certain things such as someone 

being Interrupted 

9) Have a class meeting discussion. Decide necessary rules - Keep simp!® end 
attainable , : 

*6 i DIAGNOS8NG INDIVIDUAL CHILDREN 

1) This will take time,. Confer, if possible, with former teachers. Children 
do not always show their capabilities at first with a new teacher 

2) Have kids read aloud in small groups starting with easy readers 
3} Gisve some diagnostic tests to group In math etc. 

4) Keep a one day's observation record on children whose behavior puzzles you 

5) Don't diagnose during 1st few days - give a week or so to warm up 

6) Play arithmetic games showing a lot of ability 
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Try. to learn all children’s names the first day 

8) Refer to "cum" folders: list kids with difficulties in previous classes. Use this 

fist as a guideline and try to find solutions, using also /our own observation 

9) R3adparagraphs{autobl^iophical?)kidswrlte 

10) Check "cum" folders for physical disabilities 

11) Check reading cards for group placement 

#7 - PREPARING FOR RECORD KEEPING 

1) Keep simple at first. Some teachers like card files, . /Others rscoid becks - <ar 

individual subj 0 record pages 

2) Do lt immediately so you don't get behind 

\ 3) DurSng the second week of school or sornake out a ditto of all the students* 

names listed In alphabetical order 

4) Set up your grade bode after 1 month because there are many changes the first 
s few weeks '■ ■ ... 

* 5) Dp not enter names in the State Register until you are fairly sure that the class 

f given to yp« ' W?l. !>'• TO'mdiri: 

6) Try James Brown or cool jazz while work is going on 

ivfo ' MATER'lAtS 



i 

l 



l 





l ) This will be a growing/ continuing file * Many children will help in gathering 
materials. Parents and members of racial groups will add much 
2} Use a big booc covered with wallpaper for each subject. Cardboard apple boxes 
covered v/ith contact paper o Iso work or you might spray paint grape boxes 

3) Set the file up according to subject and grade 

4) During the summer start collecting spools, buttons, chips, yarn, egg cartons, 

pictures (he. from magazines) and snapshots of different sections of town and 
landmarks 

5) took through library card Index and develop lists 

6) School department furnishes good reading lists from time to time 

7) Look through visual aid catalog and order materials ot beginning of term 

- GETTING ACQUAINTED WITH SCHOOL STAFF 

1) Ask questions 

2) Smile a lot 

3) Wear a name tag .* 

4) j Show an interest in getting to know other teachers 

5) Peek In rooms and comment on the work 
;6) Be open to the staff 

7) You will be introduced to the staff the 1st day at a school meeting 

8) Chedc with teachers having the same grade level 

9) Try to get intoclass the Wednesday before school opens: 

a) Clerks and administrators will be there to advise you 

b) You meet the custodians and other “earlybird" teachers 

10) The principal will involve all new staff in school activities 
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Ho - RELATIONS WITH PARENTS 

1) Be gracious! Parents are your best friends and helpers! 

2) Be positive first (he;, the treason you're calling is because you're concerned wer 

child's well-being) 

3) Send note home explaining your position on homework, dlsclpisns-v etc. and 

welcoming parsnh to discuss any problems with you 

4) Begin the first day 

5) Always.be available for conferences 

6) Get to know parents before trouble starts 

7) An open classroom with on invitation to visit anytime Is « good rule 

8) Solicit their help 

9) Arrange home visits, if parents are willing, to introduce yourself and find out what 

parents expect for their kids 

10) Hay® group meetings 

11) Move Individual in-depth contacts 

12) Drop in on things (choir, basketball practices, etc.) In which kids ore 1 Involved 

13) It's better to phone then to write a not® 

14) Don't try to handle serious problems yourself - let the principal in on • what Is 

going on 

#11 - LEARNING SCHOOL POLICIES 

1) Work to change them If needed 

2) Don't cut. yourself off from older teachers? they can help if you don't turn them off 

3) Ask before you doj ask questions 

4) Listen end look 

5) Consult the teachers handbook 

6) Principe! end administrative staff will present and explain school policies 



#12 ~ PLANNING YEARLY CURRICULUM GOALS WITH CHILDREN 

1) Be flexible to kids interests 

2) Give Hie student's real options 

3) Have lots; of Ideas vo stimulate students 

4) Have discussions? ask kids what they went 

5) Refer to * ’cum" folder for any needs or weaknesses 

6) Plan to do what you know or enjoy for your first unit 

2} Study kids' interests? at) , observe class behavior when working or playing? b) analyze 
news and stories for their background? c) get acquainted with the neighborhood 

8) Don’t set goals until after a month 

9) When advised of grade you will teach learn the curriculum areas - scope and 

sequence of learning activities of each subject. Plan and discuss with class 
these goals 
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*13 - ESTABLISHING CLASSROOM ROUTINES 



1) Moke charts for helpers and activities 

2) Set an example for neat ness and completion of work 

3) Set a few ground rules (lining up, raising hands, sharpening pencils, where they 

eat lunch, what part of the yard they play in, how they are excused) 

o) This could be done in a "talk" the first day. initiate with such questions 
a$ "How do you feel when...?" or "What Is best...?" so that children 
feel a part of the routines. 

4) You, as teacher, may have to take a day to show how things are done in class 

5) Discuss good habits end attitudes with class. Allow children to help set up 

rules of behavior In helping to establish these routines 

6) Have kids suggest ways of organizing 

7) Emphasize on© routine at a time 

8) Adhere strictly to the routines once they are established. Be firm and consistent 



! ■ YOUR PARTICULAR MUST 

1) Do as many things as you can that aren't academic or school Ish and that get your 

class together (Build and fly kites, make bread, play musical instruments, 
have a picnic, go swimming, have so evemlfe blke/comp, sing & paint 

2) Plan 1st dey In extreme detail and get a good nlfres sleep beforehand. Don’t 

oversleep the 1st day! 

3} Have an activity chart that changes daily for the class to use during free; time. 

The activities could involve; blocks, puzzles, painting, library, science center 
chalkboard, art box (paper paste, scissors), magnetic board, arithmetic games, 
spelling games, clay, flannel board 

4) Have a folder for ea. child and instructions on how to file their own papers — 

staple work to be sent home each Friday 

5) Have a box or folder to put work that i> to be corrected in 

6} Get kids to accept and like each other. Keep feelings in the open 

7) Share yourself with the kids — learn with them 

8) Keep youf mouth shut and listen! Eventually you will take part in faculty 

discussions 

9) Have something to do the 1st day that makes the children feel that coming to 

school Is worthwhile. A simple project that they could take Horne the 1st day 
would help 

10) Visit your classroom in vacation 

11) Plan; arrange classrocTt furniture in a convenient, functional pattern 

12) Select seasonal colors, pictures, exhibits to stimulate Interest and learning In a 

creative environment 



APB/ TB 5/14/70 
ab/6-2-70 
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Evaluation by a Student of Ed. 177 Course - Roles of the Teacher 



Content : 1 . 

The proposed content areas included 

1) Social issues (community action) 

2) Alternative schools 

3) A teacher 9 s personal growth, and 

4) Urban problems 

to be explored through individual projects. We all attended and participated 
in a conference on "Alternatives in Education," held at Santa Barbara in April, 
but did, not explore the other three areas. Instead, w® inventoried various 
activities and strategies used by STEP student teachers and compiled then 
into a booklet (see attached) . We also organized a workshop in which teacher 
trainees shared various skills that could be used in the classroom. 



Participation: 



We had 10 meetings of the entire class and several other meetings of small 
groups of students. Including time spent for these. discussion meetings and for 
work activities, each student spent around 25-30 hours for the course. 

Evaluation: 

Use course was not successful in meeting the proposed objectives, primarily 
because students had a conflict of time with student teaching. It was flexible 
enough so that we could digress into an area not covered in the objectives 
but which was of interest to the participants: specific activities; lessons; 

ideas; units; projects that student teachers found successful in inner city 
multi-ethnic classrooms. The resulting project — a booklet -- would not have 
come out of student teaching seminar alone because of the extra time and effort 
needed. 





SUBJECTS 

O 
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\fmt Is ths True Function cf :a Teacher? 

The banyans and the tamarinds dominated the sinall valley p which ms green 
asid alive aftar th© rains* In the;- open tbs - sun. was strong and biting, but in 
the shade it ms pleasantly cool* The shadows were deep, and the old trees were 
shapely against the blue shy* There* was an astonishing number of birds in that 
valley, birds of many different kinds,* md they I'jould come to these trees and 
so quickly disappear in them. *n^©2*e. would probably be no more rain for several 
months, but now the countryside lay green and peaceful. /•■.the wells, were full , : 
and there was hope; in the land* 'The. corrupting towns v/ere far beyond the hills, 
but the nearby villages were filthy. and the people were starving* The' govern- 
r/ient only promised, and the "villagers seemed to care so little. There Was beauty 
am gladness all about them, but they had no eyes for. it nor for their own in~ 
wrd riches* Amidst so much loveliness the people were dull and empty. 

He was a teacher with little pay and a large family, but he was interested 
in education, He said he had a difficult time making ends meet, but he managed 
somehow, and povei ‘ ' was not & disturbing factor. Though food was not in afeim« 
dance, they hud enough to eat, and as his children were being educated freely 
in the school where he was. teaching, they could scrape along* .He was. profici- 
ent in his subject and taught other subjects too, which h© said any teacher 
could do who was at all intelligent. He again stre^ssed his deep interest in 
.education,. ' 

"What is the function "of a teacher?” he asked . 

Is he merely a giver of information, a transmitter of knowledge? 

"Ife'h&s to be at least that*. In . any given society , boys and girls must he 
prepared to earn a livelihood, depending on their capacities, and so on* It is 
part or? the function of a teacher to impart knowledge to the student so that he 
may have a job when the time comes, and may also, perhaps, help to bring about 
a better social structure* The student must be prepared to face life* 51 

That is so, sir, brat aren't we trying to find out what is the function of 
a teacher? is it merely to. prepare the student for a successful career? Has 
the teacher no greater and wider significance? 

"Of course he has. For one things he cap be an example. By the way of his 
life, by his conduct, attitude and outlook, he can influence and inspire the 
student*” 



As it the function of a teacher to be an example to the student? Are there 
not already enough examples-, heroes, leaders, without adding another to the long 
list? Is sxampla the way 'of education?. Is it not the function of education to 
help the student to-' be free, to- be creative? . Avid is , there freedom in imitation, 
in conformity, whether outward or inward? When the student Is encouraged to fol- 
low' an example* is not fear sustained in a deep and subtle form? If the teacher 
becomes an example, does not that very example mold and twist the. life of the 
student 9 and are you not then Encouraging the everlasting conflict between what 
he is and what he should be? Is it not the function of a teacher to help the 
student to understand what he is? 
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A SoSsnpHiig of Staff "Thougkts, Ideas, Possibilities on Summer Contracts" 

1 

. You could take an ESS science unit and ACTUALLY DO IT. By gathering th® material 
/' and actually experiencing the unit it would b© possible to understand how ym can 
us® it in your first year of teaching, ’sixer© are many possibilities in these 

i _ units — for ©xaspl©. Shadows, Baytime Astronomy, Where is the Moon?, Tadpoles, 

! Slides and Whistles, Musical Recrips Book, Bulbs and Batteries, etc. 

■ <■,.. Another possibility would be to go on. some of the field trips. A summer contract 
was dons last yes r on "Field Trips for You and Your Kids," which you can' consult 
on the bulletin board or. at Jearmett f s desk. Also, San Francisco Unified School- 
l District has field trip information at their professional library, as well as 
/ a booklet. You could take one of interest from one of these sources^ or you could 
j go to the places you. never get around to going to yourself ~ for example: 

. The elevator to the top of Colt Tower. Do you know what 
Coit Tower is supposed to represent? .0© you knew its 
history? Do you knew there is sn elevator in it? 

. The cheese factory 

. The pumpkin farm 

. Tiie Golden Gat© Bridge constructed of cardboard would be a 
wonderful class project culminating a small unit on bridges 
in the Bay Area. 

Instead of reading about if go on the field trip yourself. Experience the event 
and think of the possibilities for follow-up in your classrcora. 

, . . The Glasser tapes are here and it would be simple to set up & viewing time to see 
. the tapes, read the book Schools Without Failure, and think how you might implement 
these in your classroom. 

... Using the art reprint fro® Julie Edwards that you received early last fall, actually 
take seme of the experiences she outlined that you DO NOT know how to do and DO 
them. 770 could, if necessary, be open in evenings for you to work on this,- 

> 

... Go back to FREED® TO LEARN by Edith Biggs and work on a small area in that which 
.you could fake with you into your first year of teaching. 

... Take 3 to 5 books that you have wanted to read but did not hav® time for and 
simply sit down, get comfortable, and read them. 

. . . The important thing is that you choose experiences which are new to you and which 
have interest for you. Otherwise the process gets invalidated before it has a 
chance to begin. 
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Arts .and Grafts Workshop to Improve Skills. 

Read Blade Literatus®. 

Lessisn . Plans to improve , Pupil -Reading Skills. 

*Laggh'£er in Classroom. (Outstanding work with coaspieted file cards of gems, .jokes , etc.) 
Independent Seatwork for Reinforcement of Reading and Math Skills. 

•Plans for a Collapsible Math/Seience Lab Center. 



. *Coisrsti'.»s and Measuring Skills. 

. Sentence Structuring for Grades 1=4. 



.*6ariies,-to b© Us©d During Intervals of Extra Time. (A good, resource for FYT) 

Read Stories t© b@ Retold to Pupils for Better Self Peeling. 

*Study of. Cultural Cmiayhities in San Francisco. C^©H. done .in lesson form) ' •. 

* r » b , i r ; l" 

'fjfwaous- Blades. (Listings can b© used in Multi-Ethnic setting.) 

/^Bibliographies of Cultural Groups. (Useful for RTF to find: sources of informAtion.' 

.. A; -Study of How Yoga Can 8© Applied t© Classroom Use. • ‘ : ‘ •, ■ • 

. Unit ' ‘.bn Magnetism and Electricity. , .;■ ..•■ 

■ 'Outstanding Reports ©n Self-Discipline. (A Sturdy ©f Japanese- 'school system and 

•'•'■,. books to 



’‘Art Activities Sequence t© Give Pupils Tools to Express Himself in Art. 
ft Study of Life in Other Barts of the Universe. 

* Exploration ©£ Painting Techniques . 

''^Outstanding Scavenger Services to Aeeului&te Useful Materials.. 
^Development of Series of Math Games. 

A' Pile of Useful Children's Games. 

‘Introductory Study in Phonics. (Student mad© pictures of -'sounds.) 
’^.Outstanding Task Cards Involving Counting Experiences / . 

^A'Msourc© Paper to be Used. .by Teachers in Making Bulletin Beards. 



'^C.Iass .Trips — Where to Go. and What Yois Need to Knew. 
*A Study of Rhythm Concern snS ' with Blade Humanities. 



^Duplicated for distribution for T-Training of First Year Teachers, 19T0-71, 



dt QQ 

J.OO 



Appendix Z 



S AN FRANCISCO STATE COLLEGE 

AN FRANCISCO UNIFIED SCHOOL DISTRICT 



(TRAINERS OF TEACHER TRAINERS) 

Education 

Project 

. Dr. Jamea E. BixIer 

Director 

770 McAllister Street Miss Elizabeth Tltsworth 

San Francisco, California 94102 Assistant Director 

Area Code 413 922-3100 ■ '*' 



T EACHER 




(Following is a reprint from STUDENT IMPACT Occasional Paper, May 1970 , 
published by the Student National Education Association) 



These are 
the training 
groups 
involved: 



The 

STEP 

Story... 




is about teaching 
teachers 
through a 
cooperative 
program . . . 

in an off-campus 
setting . . . 

with a 

specific goal . . . 



on the team 
concept . . . 



To Make 
Education More 
Relevant and 
More Meaningful 

for children . . . 



of joint college, school district, and 
community effort 



in a training center and in schools in the 
heart of a San Francisco “target area” 

to train teachers to be more effective 
in multi-ethnic classrooms in inner city 
schools 

with college instructors, district 
personnel, classroom teachers, 
community representatives, and teacher 
candidates all training together 



children in elementary schools, of 
different cultural and socio-economic 
backgrounds, all with needs and 
problems and potential and aspirations. 



— There is a faculty staff of about fifteen 
people, from different cultures, different 
educational and experience backgrounds, 
with different philosophies and talents. 
They, too, are in training: to become better 
college and school district teacher train- 
ers. They study and practice using new 
methods and new materials, and share 
their strengths with each other. Those di- 
rectly from inner city classrooms team 
teach or demonstrate in the college in- 
struction; those from the college go into 
the classrooms and work with the teachers 
and students; those from the community 
participate in both arenas, helping parents 
and teachers and teacher trainers get to- 
gether for a better education for their chil- 
dren. 

— In turn, members of this group share 
their training with a corps of sixteen class- 
room teachers from inner city schools, 
who volunteer for participation in STEP. 

— Both of these groups then cooperate 
in the training of about thirty-two teacher 
candidates or students — in their fifth year 
credential program. STEP instructional 
staff works with the teacher candidates in 
the training center and in the classrooms 
of the STEP classroom teachers. As stu- 
dents are ready, they go into these same 
classrooms with these same teachers for 
their student teaching experience. 
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This is the 
way it 
works tor 
teacher 
candidates: 



— We applied for STEP. After individual 
conferences on the program, its expecta- 
tions, our qualifications and interests, we 
were scheduled for an interview and told 
to bring with us a creative object — some- 
thing we had done ourselves. The inter- 
view teams were made up of three STEP 
faculty-staff and a current STEP student 
from both black and white cultures. During 
the first half of the interview we were asked 
to discuss our "creation.” The team mem- 
bers played different roles as to positive, 
negative, disinterested, etc. This was to 
test sensitivity and communication. For the 
second half we were asked to play the role 
of the teacher in a difficult fifth grade 
classroom on the first day of school, with 
a given task. We had five minutes to pre- 
pare. The team members played "to the 
hilt" the roles of problem pupils you might 
find in such a classroom in an inner city 
school. This was to test control, and it cer- 
tainly did! I don't think any of us had ever 
experienced just that kind of interview be- 
fore. Of about eighty applicants these 
teams selected thirty-two preservice stu- 
dents. 

— During the beginning of fall semester, 
concentration is on instruction with some 
observation/participation in classrooms 
with pupils— -the focus is on what you 
teach and how you teach it. 

We had all our so-called "methods 

O 
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courses” with STEP. In our Social Studies 
we were trained primarily in the Taba ap- 
proach. This was new, difficult, oftentimes 
frustrating; we were taught to plan on spe- 
cific behavioral objectives, with a progres- 
sion of activities and responses on the 
part of teacher and student that would 
achieve these objectives. It wasn't easy, 
but it gave us some solid skills and com- 
petencies that are now paying off as we 
student teach in tiie classroom. 

In our Reading/Language Arts, we had 
a college instructor and a STEP instructor 
directly from an inner city school class- 
room who taught as a team, with other 
STEP instructors coming in to demonstrate 
lessons or work with small groups. The lat- 
ter were from different cultures and had 
each used some different kinds of tech- 
niques in this subject area. The Taba ap- 
proach was followed in this class also, to- 
gether with micro-teaching, the Active 
Learning concept, group and video feed- 
back and evaluation. 

Our Math was taught as a workshop. We 
met for three hours one night each week 
in the off-campus training center. There 
we worked with concepts and materials 
and solved mathematical problems in 
small groups, just as we would be doing 
with our own pupils in the classroom. Em- 
phasis was on the Active Learning ap- 
proach, with wide use of manipulative ma- 
terials. 



There was also a course in Generic 
Curriculum which related the content and 
methods to. the kinds of children we would 
teach, with emphasis on special problems 
and understanding community influences. 

The STEP instructors had specific ex- 
pectations of what students should be able 
to do at various stages of the instructional 
program. Some of the competency testing 
was through micro-teaching, some on 
actual performance with pupils in a 
teacher assistant capacity. 

As we were ready, we would go to the 
next stage. For example, some students 
went into classrooms as teacher assistants 
in Reading /Language Arts earlier than 
others. Some went into the first student 
teaching phase on the condition that they 
undertook some simultaneous special 
work in an area of weakness. 

— By spring semester, almost all of us 
were placed in pairs as student teachers 
with the classroom teachers who were 
also in training in STEP. The STEP super- 
visors were the same people who had par- 
ticipated in the instructional phase. This 
made a team of the STEP instructor/super- 
visor, the STEP classroom teacher, and 
the two STEP student teachers in the 
classroom. 

We are now In the first phase of our 
student teaching. Student teachers are in 
classrooms four full days, Monday through 
Thursday. On Fridays we all meet at the 
training center. The first half of the morn- 
ing we meet in small groups. These 
groups are composed of the instructor/ 
supervisor and his pairs of student teach- 
ers. In these we share our problems, 
ideas, and concerns, and also get addi- 
tional help from our instructor/supervisor 
in content, methods, and materials. During 
the last half of the morning, which often 
goes on to 1:00 p.m., we have special in- 
structional sessions. For example, in one 
of these a group of community people, 
mainly parents, discussed with us their ex- 
pectations of a teacher. This particular 
group was all black and they really laid it 
on the line about what they wanted for 
their children, what they wanted from a 



teacher of their children. It was a fiery 
give-and-take session that added a very 
important dimension to our perception- of 
the kind of children, parents, and com- 
munity we would face in inner city 
schools. 

Our Math workshop is also continuing, 
and there is a student-initiated class on 
The Role of the Teacher that we can at- 
tend on Tuesday nights if we desire. 

— When we demonstrate that we are 
ready, we will go into our second student 
teaching phase — in a different community, 
on a different grade level — to give us a 
more varied teaching experience. 

— After spring semester, we will go into an 
individual contract program to continue 
through June. This will include in-depth 
evaluation of each of our strengths and 
weaknesses. Based on the results of these 
evaluations, each of us, together with our 
instructor/supervisor, will prepare an indi- 
vidual contract. According to needs, the 
contract may place emphasis on room en- 
v'ronment, grouping, pupil assessment, 
teaching reading, or just more general 
practice in lesson planning — and for prep- 
aration for our first year of teaching. 

— Those of us who are recommended by 
STEP and accepted by the district will be 
placed in a group of inner city schools in 
the STEP involvement areas as first year 
teachers, with STEP providing supportive 
services for that year. Others may be 
placed in different kinds of schools in 
other areas. 



In all of the STEP program, with teacher 
trainers, experienced classroom teach- 
ers, first year teachers, and teacher can- 
didates, there is an emphasis on pro- 
viding the very best learning experiences 
for the child — learning experiences which 
are rich and meaningful to him, which will 
motivate him to think, feel, and value for 
himself . — 
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Hy- community activU’ww <luri'» t-h< •>*: il^mjc v«*nr - 7 ; > h-ive t n»* i *» t-*1 
work with liift following age; . e» . 

1. Western Addition i.'arly ChS 1 dhood Centers. ('.’or* ducted workshop at 
Ir8k« Tahoe { assisted in- proposal development * developed area 
eon foresee for national group}. 

iissosiation of Black Psychologists (Assisted in preparation of 
presentation to .Can Francisco Unified liehool Mp.trict Board of 
Sduestion). 

. 3. Task F ores for Minority Recruitment. {Chairman’ of group which 
in eluded minority group edi.ica.tora ia the San Francisco area). 

■ 4,. -ifeatern Addition (Youth organisation youth advisor). 

; v5. ; ’ Skater *s Point Concerned Parents (Consultant to group). 

’•••:.•. . y-.''-: S; to®axgis . For WXlsoo. Files. . 

■ .. . ■•.';> 4V.?'.' .Asacjoiifeiioa of Afr©~Aneriesn Educators (awfeer). • • ; ,v / ■■ 

•' ' B< .Cfissroity Education Planning Program '{«dvl#or) . . '■• . .'** 

. '"Vi;:-’, ■■<&). skater . H Point /fcayviw Community College (Board Member >V 

if laa&ue Be^&ust Seam (Member of Education Committee). 

'',..711. ASOfr Convention (BospStality -Commit tea , Minority Planning). 

IS, Raphael ifeiir Elementary School {Presentation to parent group on 
* • .-** ffc';"? • ssograw- planning, for the paraprofeaaional) . 

.. .^okety T .. W&ahlaatoa Coiraiuaity Center ( Proposal advisor). :. ’ 

1 N \ ftefc South Coianles {Personnel Planning Ccasaittee). . 
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San Francisco ..State Col lege ] 

San Franc i sco' Unified School District 
Sausailto School District : : ) 

•: ' ' : , .'■■■• . ■ i ■ 

./San Franczsco State College . jj 

'* ■ 1600 Holloway Avenue ' ’ • ’ 

V : San : Francisco t California . 941 32 , . . ? r/ :> 



(416) 469-2296 



STEP COMMUNITY EDUCATIONAL SBRVI^I WaWk\ 



Teacher Education Project 

. .January 1970 

OIC Building 

' 770 Me A Hie ter Stvec t: ' ’ ■ ■' _ 

' * r .San Francisco j. California - 941021 r ' 



STEP feels it is very important that .the people of the community, and the schools, 
where they send their children, be able to communicate freely with each , other. This 
way, the, schools can gear some of their activities toward the needs of the immediate 
community, and the people can make their needs known to, the schools, : 

It is also felt that if parents know more about their" children's education and the 
schools; they attend, they may then create. a better study atmosphere and try .harder 
to encourage their children to complete their education. ; v , 

For these reasons, a Community Educational Services program has been set up Within 
STEP to try to build this kind of communication and understanding. The Coordinator 
of this program is Mrs. Altheda Carrie (922-3100). Mrs. Carrie has been a teacher 
in the SanFrancisco elementary and secondary schools. She has coordinated a tutor- 
ial 'program in the Western Addition and has actively participated in many volunteer 
projects, of .which the Black Dan's Free Clinic and the Western Addition Youth Center, 
District s, counseling youth, are the most recent . firs;. Carrie and her husband; 
..Roosevelt, have two teenage children. This summer she and her soh plan a study tour 
of ’West' Africa. , * r . / ‘ j ‘ . **."'• 

Working with Mrs. Carrie are two Community Workers: Mi's- Mary Wilson (863-3361) and 

Mrs. Paulette. Grigsby (922-3100). ' fd''--.. ’ V' ; ' 

Mrs. Wilson is a resident of the Haight Ashbury community and her two children at- 
tend Dudley Stone Elementary School. She has: long been active in this community's 
activities , having participated in organizing the feight Ashbury Children's Center. 
Formerly Publicity ! Chair, nan for the Dudley; Stone PTA,,:she is now its Vice, President. 
She. is, Park South Complex representative, ana as an .interested per ;on, worked with 
.the Ernest Ingold Branch Boys ' Club . Through the Black Panther Party,' she has 
.•.worked to: get free breakfasts for children i" : f ’.‘T; 

• Mrs ' Grigsby ' is a resident of the Western Addition community and her children attend 
Raphael Weill School. She was President for two years of the Raphael Weill Parent 
Organization, and is still an active member c f that school 1 s Comnuni ty Organization, 

These people would be happy to talk with anyone about problems or ideas for the 
sohob Is 1 or ihe comuhity . They can be reached at the telephone numbers given. 



- — o — - 
PARK SOUTH COMPLEX 

A STEP Cormunity. Worker reacts: Education should be a preparation for life and in- 
dependent living within society and should help develop the kinds of skills to live 
and survive in a world yet unknown. 

Is it; right for any individual to deny another the. right to a Quality Education? 

| i. say no ,, In - r this society , or any society/ I feel ’the community, teachers, admin- 
istrators, .etc..i have, to come together to fight , for a common cause ,-- that is a 
better education.,: it, is very, important i that i we, understand what Community Control of 
Schools means, . We have the power to determine, what is being, taught, whp teaches it, 
and who runs it. ' ' \ , / v , . , ; / , 

In the Fall of 1970 / the Park South Complex will be implemented Within” the San Fran- 
cisco Unified School District. It is my opinion that I, along with others in the 
community, will have to play watchdog over" the Board of Education to assure us that 
our children will get a better education. We .cfS do it as a Community! 



RAPHAEL WEILL PROJECT LEARN WELL — EXPANDING! 

.. An adult education program to provide refresher courses is being initiated by the 
parents and some of the teachers at Raphael Weill School. A committee of 16 con- 
sisting of parents, teachers, paraprofessionals and other concerned members of the 
community has met several times to make tentative plans for the structure of the 
night school. Behavioral Research La^.s .has ; promised financial support; therefore 
there will be no individual cost for taking any of the courses. 




preparation for the General Education Diploma- 
Service examinations. They also decided 5 on criteria for teacher selection, - and set 
; up a, selection committee,: made up of eight .of ^the., parents. ... 

At the end of the meeting'-, parents 5 signed' up- for’tburses to begin February 10th.. 
Parents can sign up for courses at any time by contacting Larry Yabroff at Raphael 
W®ill School. Courses .will be held Tuesday nights from 8:00 to 10:00 p.m. at 
Raphael Weill School, 1501 0:' Farre 11 Street , Telephone 346-4278 : ■' ; ,.. ' ; 

ll;']*',"' : \ • RAPHAEL WEILL PROIECTO APRENDA BIEN -- EN EXPANSION?: :;p v.- &]■. ,:i 

Un pr.ograma die educaci6n de adultos para proyeer cur so s de rememprizacioh fue ini- 
ciado pof .los padres y algimos.profesores .de 1 a escuel a 1 Raphael Wei i 1 . ;> Una comisi^n 
' de 16 foi^da .por padres, profesprps, profesionales y otros miembros interesados de 
, la comunidad sp, , r eunio diver s a s vece s para hacer planes experimental es para la 
organizacion de una escuela nocturna. "Behavioral Research. Labs" promet i'fr' 1 a ayuda 
financiera y por eso no habra gasto alguno para hacer los cursos. - 3,: 

El 13 de Enero hiibo una gran reunion de^la comunidad: en la cual los padres decidi- 
eron el programa especifico de la Matematica, del Arte de la Lectura y Lenguage, de 
la Histpria de la Cultura y Politica del Negro en America;. y : de ; lps. cursos de.pre- 
paracion para lps ex£menes para :Tos ? t ltul os de Educac ion General y de Empleados 
-- 'Ppbl icos Elios tambien idecidieron sobre. el- critetio de seleccihn de profespres y 
' organizarah una comisi6nde selecci^n formada por $ de los padres, u: : .>i 

A1 teriiiharse la reunion, algjunps de' los .padres se inscribieron paracursos que em- 
pezaran el 10 de Febrero* Los padres pueden inscribirse a cualquier hora poriiendose 



en contacto con Larry Yabroff. Los cursos se realizatfani los Mhrtes, de 8’ a :! 10 de 
• la noche. en la escuela Raphael Weill, calle 0'Farrell, .1501, telefono 346-4270. 

'’■■'■■E "v.? :<( 'r.:::' --/Translation courtesy of'Amada, Brown 
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A WINTER EAT-IN 
SPAGHETTI. ■- .. 



January 28, 1970 ...- cy . > . : j , 0 ,.. Adults .... ^50 
Dudley Stone School Cafeteria ■ y\0hil.dren.^ v ..2S 
Serving 6:30 - 7:30 



i.Tjr. ■' 



1*''*'^ attempt to communicate With you as 'parents 1 and' to ■ 5 
* ybb.to i ibecbJhe mbrd“ inydlved in the quality of education for your chile 



your children? 

* 




" 1 • r* J .* f. £, 1/ J , i Ttl .■ J. ■> j .j J.i t ,i . " ; , ’*« (J v { *"■ ! j3 J r v . - ’ ; . 1 ’ i . ' •» * ■ 1 if' jn'.j' 



News letter 



San Francisco State, Col lege, 

San Francisco Unified School District 
Sausal ito School District 

San Francisco , State . College ; -V. 'V ' 

2600 Hollotfay Avenue 

San Fr'ancisco'y California 94132 'U ! ■ . 

y **^ V (415) 469-2296 \ ; . . • 
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770 McAllister Street' . ' ‘ 

San 94102 '-' \ ■ ’ ' 

- 922-3100l . ' • 
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is STssSMTST ••jfc. v\ 

i {hat do thb for. fray, y f en*? >0/ 'jjjC*?- 

: ;Si.-;Ss5i ,CoH«ge/^ FyascisMi Unfiftipi '.SGfcoa* ■" " 1 

• ; ts : Tef-cher i. . ; 4 '-7 1! . TrTraii&ti jo£ v jv'T' ' ' : 

• •■B: , t" ' ' ' '' t: ?«»ehe? : " ' "'!•!•’: ''/V/'K*. . ; 

?. , 5'roiect T: Ifrniners '■ ' '• ' ■ • 

tflxi t is 'S3W truing to tig? To fcecife'-sore *££e dive teachers fav your children. 

to, 1 ig StigP $£$1133 . BZ do this? STS? has six ®ajdr parts in it S' progr-SEe: 

if r 3 progrsR "for college instructors mi school district, personnel; to Jb^cose 
trainers of -wsdiw titiwnrt. The persons is this jHWgrasi are STEP staff,, 
different cultural and educational backgrounds, who: sihare with atul 
■ learn fsoa each' other as- tbsy •Saj»£Ov'e their - Oku- abilities and ^help in the 
training of others' in- the STEP progra»r fd "-•" <•■•-• '• >\ f ’ ••'> 

2). " a progrsa ;eo hoip ^regular ulassrooM teachers learn aboiit- methods ati4 
sfe'texlala and improve their; ability to krais atudotit.- ^oacliws t ' 

3}' a .program to help STEP fi teachers' diiriiig that csttcial -sifts; : 

41 a’ special mining program ; So» student eescfeers 'Sow Sa Stife&r fifth' 

coUegesjwho any'W taachers nekt year in : yeHr ; 'District y -- 1 ' : ••* '• 

5) .’ ' ST$?_»UP a m prograss wfcsoits. tsdaoff&ty 

persons idio- want to be te^chf/jrs ar4 heips tfeaia. got. -©pliego. w&. <&#• . 
plete 'their fraihingj • ; : /;t •' 

6) s. research program to evaluate ho?* wail STEP i.« tSaing ' these'"" things aftd ' 

.also to see what teaebing : ,a©tl^>d* aeea ‘ to be aioslt ^ 

ifhsm in fflS ' P in-thjs San $ XKmH ^;lHified- Sohdcl MsiT'Cet? :.- Tzs • t3ys , foi iatoi»g school i • 

•;.w :toS!ft a -: s v, i ,-pp «•«* i • •- V : j.l' :A s?F.9K . 

Bayvlaw. . John i-hjis •' ; 0rf4>j^ : F : ;?.• .... 

■'.OwadoM 'StodaeR: .John Swett ;Ra.f haei , %zill ■■ „-. • ; * • 

Daniel Webstar . •.,■ : • L-eConte . / ,;.l .Sheridan - i / :: 

Ihidlay Stone . Mevahall ' ' • . • •• •? .Saro^ : iftwptp’ ’■ , •= 

PARK SOUTH CWIJBS-CC&Mi^m KiSfi'flJJGa ” ■ 

bher, arid tiherz: 8v®>:y Thursday evening, ?;30-U);£0 at Jef^eitsm -Slaseataxy Sdjopl, 

lOwated at l$zh and irvir.g, 

The conadttees, which nsed all ..avail able .support ism t&®_ smsmity, are: 

. Curriculun Minority Coacems 

Staffing' § Pvepairbtiaa " • : - ■Cism&i&wztm ; ' ‘ ’ 

TranspfinfsatiJSft f ; ••••■’• - ••>■•*’• :-;:ar.v ■•;.>•.*• '’Fjsadiag.'- r>: ;V 

SchooJiUsa 5 PtJpiX Assigstsewt Evaluaticat / ••• 

The CoBjjlex will inclyd*. the free: • Clareadpsi;. CoJi^ntgi^ ‘RiidJey Stoa®; 
Grattan (^in Peshs/Corbit^Jj . J.ejf&tscaj ; legwia Hynca; -.arid .^Itihlpy^V . 

AH of Son Francisco haa a 'atafee "j.& seeing how veil the approach- twrkn 

to isnprove schools. - All., those ' interested are 'urged «« attend. 




step mn ■res parent interest and participation 

* On Noycffibe?r 2£th at Dudley Stone School, STEP held an instructional session in; 
the use of . the Geoboard, a manipulative device that, aids children in discovering tacts 
regarding 5 ' Shapes, classification of shapes, line segments fractions and rotation. 

The Dudley Stone faculty and a numb er of p arents attended this workshop, which was 
conducted by Marilyn Burns; and Sujenna Kofsfcy of the STEP instructional stnff,^ ‘-.(in.... 
future, this Newsletter will help in letting' paronts know about these kinds Pffif 
tuni.tiesi’}.. "Follow-up materials were sent to all participants tor use an<t 
deye logment 'by youngsters. and teachers. A"’ / ; •' 
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# /Any ^community people who are interested in : ,t echn ?. qu-es f -r t uech i up: - ma ; t h em:y 

tics* in .the t , elementary classical axe invited fco : iiXiim a Machtmat ics Worksho:^ winch 
is held regularly for STEP students, in ‘thv STEP Center '■. ^37^79.^ j r . • 

on Thursdays, from 6,;pq ! .tO; 1 §;.^^.ri)>, -.^.CAuss^f^o^qj $$&'$****$ 'wo-^shop will 
bo held oft] January '£6r fur f Kef "ififorsfitioJi: ' " If;, 

attend any of these: worRVhopS'i’l'iiiease call in advance so that we may; ai-raBgc^to let 
you in to’ the building..,__ ^’2^ :«» . . ; ' ''' •*" " 
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Prom -fc'Iie pupil: 

rrjrr-T-rrfr-- A rj . . ■-. - . - , • 

"This l:is > av-fetqr>: v -feor„ you.-iC-pnospy &?*.;:»&$ tyS.fafPPZh W; beacner, 

whose' name Of . ?: :Aiidtt c ;s;who^eachfs .therSj:!) .'prfwld -# -%lg He ; . i.s a nice 

guy, except when ho tries to got us i.n : Then* li|e * jho,. •* s a moan 

teacher-.. J:J ..--ho l iejj-..--ait .us,-i n..rlass : , ; .when :; w&rJ&ve; Tistoitifig, to, him..- ; But 

we know we shoiildodbi-as,: we..,are.;tq.l4j. pqc£Ui,c; it just 

si ips ouxj.'S^d»,>.;pri'iWO yiust .-hayc s -pla>y ng. ,oh -our .minds-, K-.Sq. ust. ciui^i sa.y, hq ; x$ 
an ;rl together . Tsoan : teachc r. ; .;can Tot; aviso., i. f-he dida;);. .onr : leanii ng , 

there wouldn’t be the '1 ^?F ■#&%■*&%. ■ 

Mr. J. Ali ; en,.'>-c ; - tuiiivcy:;; i •:■■■::, V."T; 

from "fcjg v dol lsgi^ns e^c ^ -i &:> oi v^- -uA: 

f(^i3hfa\ the nw$t"wote‘ tfde'vm’osr^h: ~~ ' •ivdtdiqi • ;:;;,u:- -Mi-...-v 

ton*** -a ill'-?-? ”$\PM.'h s %r£ oc * „ thc 

-development of an idea. The writer looked at his first reactions to »i’s raaan' 
tdaclfer , Sthen ; -'at- the iinvaii.iat.e cdbsOr^ ; sduhoKcririg /‘-^nd. finally'. st;^ 

the major reason- for ■- t-hd-^dcachor 1 s efforts toiget i-the children "in line, V;if*3 thou ph 
the pupil doesn't likeytowbe disciplined, he'^ciur. sense that his teacher irooTly cares 
about his .learning. i -Mdsf-Hinpcrtant, the writer ochn. genora Idat'c Xligt S g . job 
for the teacher to-'-Reep-t-He class learning as tt hey. -quite n " t ura Hy : .;t'-h'irik'- .-Bb'out 
p laying and' calT'-hisi a- T "mcan K teacher* wheri hdfd-holfers" ax. the:::. :-;'Thi-syi r iia-n"truth'’ 
tT<at many fifth grade writers. do not think through so objectively . 

' " ■ ' . ^ w; 7. r-r7r.l. iv^/v^ 
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■ Bci-i tfiwA S».:}i 

mw-r-iviO ■ iv-iio o-rvA’: 

• A * -n ir A^A * A. A ? ^ * J { H*,tt«*^**** 1 H»*** * * * A; «r «r ic ft * ft. A ; ft ft * •// ft ft. ft ^ ft * ft * ft w ft « ft ft ft ft ft * 

’The STEP Newsletter is an attemptf;tQ--coimunicato with you ss-payenfs van-T to invite * 
ilyou to become more involved in phe quality of. education i.fpr-' : ?y , 3 ur,-;chi"Adi;'c-n.. K.- hopej 
jto send you a Newsletter about, once a ./iionth. -. If you have .suggestions about the * 
,“*• inds. - of' 1 - tTiiftgs^ybuSd’'^ SH'the^f^Wslfetict;, -please cdfT .us. ;'-iv T 

r- .12-3100 or •.write"fis»yt T - ? ^ur^cw*d8ii^tS^n''Bcttt^ :/ i'de'ate'*J at -‘flQ 1 MBA! i i stef hs i ree c : ' j 

a® 1 “ tm *; i^sr i :*r ? * mrm *pmr y*v nr vwmrnrninn. 
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CES Group 
1/12/70 



FROM: Coiamsanity Educational Services Group 

SUBJECT: Minutes of Weakly Keating 1/12/1970 



Stey, Paulette*, Altheda and J, Bixier mat and discussed the purposes of 
this year's task which is primarily to 

® supplement the sea-vices of the school personnel. 

The few? schools m service &m assigned to Paulette Grigsby (Raphael 
Weill ~ John SwattJ and Mary Wilson {Ansa - Dudley Stone}. 

ife discussed: 

C1.j Tis® feedback £ror a the Newsletter distributed in December ..1969. 

(©) That tl»e readers would like to know about the- STEP staff. 

We plan to feature si profile os individual staff members 
in each of the ongoing newsletters. 

(2) Exploring ways ia which STEP students could work with para-professionals 
and/or parents (©.g., teaching ia adult education progress; attend- 
ing organisational meetings; locating resource persons to trans- 
late newsletter in Spanish and Chines® languages.) 

(3} Parent groups mating in parent's homes focusing on setting up 
block parents to supervise children ess routs to and from school; 
forming groups of parents to attend Board of Education meetings 
to for® panels for community complex meetings. 

. (4) Articles edited for ffewa letter to read as writer intended. 

£8) Lear® space at bottom of Newsletter for interested persons to react: 
coasaents in fora of suggestions, constructive criticism. 

£65. Setting up a traveling exhibit beard of what STEP is about.. 

(7) Coasaanity Educational Services -team will keep an ongoing activity 
journal. ” 



cc: Bixler 
Buxton 



AC:jc 

1/15/70 
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CES 



1/15/70 

W PROJECT LBA8N .WELL - EXPANDING? 

As' a result of the weed for parents to be able to employ specific tech- 
niques to follow up th© new BSL programed instructional tsaterial at 
ftttphael fell Schools aw adult education pmgi?m is feeing initiated by the 
parents and sos&a of th© teachers, A eoa&itte© of 16 consisting of parents, 
teachers, paraprofessienais m& other concerned members from the conaunity 
has «et several times to nek® tentative plans fox* the structure of the night 
school* Behavioral Research Labs has promised financial support, 

k large cosMsaity meeting ms hold Jaw* 11 At that meeting parents 
devised specific coaaxa© content fox* courses- in Math, Language Arts, Black 
Cultural and Political American History, and preparation for Gan era! EdsiCR” 
tioa Degree and Civil Service exams* They also decided on criteria for 
teacher seleetiono The selection ccmaittee is uade up of eight of the 
parents * 

At the end of the meting parents / signed up for courses to begin Feb, 10, 
Parents can sign sip for courses at any tin®. Courses will be held Tuesday 
mights froB 8:00 to 10:00, 
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' . Lhsceaher 1 1 , 1969 



i J : ’■ 

■4 ; ’ c/o’ Ptullojr 'Stoae School 

1 '^.,,; ,,^. Haigiit Street 
av^V^V fttl^co^CA :^41l 7 



. • * J vV-*^ H . i ' ../. « 

■ <*«■■■’■ OT ‘ 

' T'$ Mq Allied &W -\ 
f>iu> PramUco, CaUlon;\A Jw *2 



Appendix BB 



■ TvV'nvpK'l * 3 Mtt* 

frREP 

liun Fr-ki'.r^fOc. *i f * 



tur. Jftrrvts E- B^alor 
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State' Co l iege 
be made available 
process o£ developing 
:or the /''tundarc 



fe - . ,. tJici dents a^d;\procedutes, .he 'partx.cular segment. , selected TinViicaceA verb: 

h '■ and nPa-v^t^bl^i^ies'by you' -and a variety of. pupil responses to .these cues. 

This ?ci*ctbd video tape would be § 1 i^'-.ta. : -tSiiie' ’cretfehUa:), candidates .. They 
would react to. this video . tape i«vi^ This written statement would , then 

l ■ ■<*■■ m v isi : t he depart cent- and •ttsed: ;as : 'b p ar tial selection Bor teacher 

candidates .''•'••••'•• i 'i...: • ■. 
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| t : ’L Elizabeth fr^tsWoxth’ .'V '%'. •’’" ’ l S-. . - 
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Append is CC 
March 10, 1970 

TO: Faculty 

FROM: Marilyn Saack and Rob Moor© 

BE: Seminar Tomorrow on Pai*k«Soy.th and Richmond Comp Ilexes 



The faculty listed • below ecissitted themselves to the seminar on the Park- 
South and the Richmond Complexes. Assuming there is no 'conflict m 
teaching schedules', they will attend the seminar 

Wednesday, March IX, 3:00-5:00, HD- 127 

This asm© is being circulated as a way of inviting everyone. 

Copies or Quality/Equality will be distributed this afternoon to the 
following faculty who indicated a willingness to attend the seminar. 

Dolores Baugh 
v’" Sandy Billue 
Gen® Bryant 
v' Amity Buxton 
Elsas Carrillo 
Larry Carrillo 
Bob Hamilton 
Jim Hills 
Hal Janssen 
i/Siijemsa Kofsky 
t/Dorothy Lath an 
Mary Lewis 
Ennis McDaniel 
1 ,/Rob Moore 
Lois Nelson 
Catherine Platte 
Marilyn Raaek 
Virginia Rogers 
Marie Russell 
Thomassiae Seilers 
Alice Sieaons 
w/ Donald Smith 

Caroline Wass&smsi 
Margaret Weymouth 
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Memorandum To? STEP-TTT Staff 



Elisabeth Tifcswortft 



.1, Attached is a list of the persons, recoasgaeadec by various groups , who 
were invited to help sat up a new type of STBP-TTT Advisory Council for 
A aeeting was held at 770 McAllister Street on Thursday afternoon., 

May 7th.. 

2» Dus to the fact that, the iJovernor announced that State College campuses 
would fo® closed on Thursday and Friday, some of these invitees did not 
realise they wore still expected to attend and so did not come , Those who 
were present are starred on the attached list. 

3* Material describing our present prsserva.ee program end a packet describ- 
ing STSP’r, 'projected 1970-71 program were distributed, 

4„ The agenda was to discuss what kind of Advisory Council would fo® most 
effective, the kinds of representatives m should have on such a Council, 
and what should go on in th© meetings. 

5, It was suggested that (a) the Cou&cil be small enough to allow for com- 
plete participation and • interaction among the members; (b) representation 
should not fee ’’tokeniam, " but should be by persons who are actively involved 
• and influential in their different areas; (c) community representatives should 
be 'chosen on th® basis of their knowledge ox and participation in community 
action activities; {d} if possible, we should select representatives who 
interact enough in groups in their areas so that they could feed information 
and ideas into the Council and then feed back to the gsmsps ideas, questions, 
problems, etc, , discussed in the Council meetings : (©} there be student repre- 
sentation and/or a representative from each of the STEP-TIT training components; 
(£) priority for jaasibership numbers be giver, to representatives outside STEP, 
with perhaps only a couple of STEP persons there who can feed back to the rest 
■*' of the staff just as ths other representatives will feed back, to their groups, 

6« The group then discussed the screening process which was used for applicants 
last year and the screening process used by applicants this year, with 
some data gi ven by Mora Walls®, Safe-ids. Noland, who interviews STEF- graduates 
for placement in the SFUSL), commented ok interviews with previous graduates 
and on th© feedback she had da- how those who wore placed are operating in th® 
SFUSD classrooms now. She compared t ho present groiip of STEP students v?h©sa 
she had interviewed, and was very impressed with this present group, stating 
some of the qualities she saw, such as (a) every one of this year’s STEP stu- 
dents wanted to fee placed in inner city schools; (fo) they seemed much wore 
realistic in their understanding of children, classroom teaching, etc.; (c) 
in responding to the question, "What would you do in this particular situation 
in the classroom?** they gave vesy good, clear responses; (d) they s earned more 
stable; (©) their approach as to how to bring about change was a thought-out. 
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constructive Gppj-racb; (t) they war© vary sensitive to children’s mods sod how 
#o respond to them So g classroom situation; Cg| they ssemsd to hove flexibility 
ond alternative approaches to teaching. The group explored why STEP-TIT 
seemed to have been so much filer® successful In effective teacher training with 
this group, coming up with possible reasons such as? (a) the difference in the 
screening procedure for selecting participants: (b) with the change ;n the makeup, 

backgrounds end experiences in this year’s STEP-TTT group; (e) the teem approach 
and dedication of this year’s staff; (d) the ojiralsty of the program, with certain 
expectancies and activities much better defined than before. 

7 . Members of this present Advisory Council group stored their Interest In being 
cs part of next year’s Advisor/ Council. Also, a committee was formed to 
recommend representatives for the ? 970-71 Advisory Council, to begin looking now 
cit the best kinds of community representatives. 

8,. This group vdiii meet again toward the end of May or first of June to look at 
•what has happesied and the results of the 1969-70 program, and to wake 
recommendations to? representatives on the 5970-71 Advisory Council. 

ET/ssk 

Attachment 
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& teib®gs of ' Sr elifflinagy , STBP-TTT , 

'Donald Barafeart , ' Chairman , . Dept » o? Social - 'Sciences, .SFSC 

Stone Id Boyd , - £*smr Jy with . Bank ©C’ America; pro ssntly Assoc, Director, 

•Student Financial Md, SFSC, representing business 'and eossnaniity 

Florence Bradford, 'Coordinator, S1BP-TTT/SPUSD • 

Althede Carrie, STEP-TIT Coordinator, Comsunity Educational Services 

Lovell BavSs-, Executive .Director, 'Opportunities Industrialisation Center (Of C) , . . 
'■representing coBiassnity sgeney. programs 

Nathan Feifsr, ".'Assoc. Prof , , Interdisciplinary Sciences, SFSC 

John Gstss, Principal, Ansa Slera&ntary School, SFUSD 

Paulette Grigsby, representing parent school organisations' 

Robert Hamilton, Prof . Elens.. Edue, , SFSC,, in charge o£ .Student Teaching 

Hal : Johsson, Director, Tes'cher 'Corps, SFSC 

Luis Kamnitsor, Assistant Prof » , Anthropology’s SFSC 

Ennis McDaniel , As'oc, Director,: Teacher’ Corps, SFSC 

Robert Moore, Chairis&h , Dept , of Elesi, Sdoc» , SPSC 

Joseph Moray, Assoc, Pro f. , Elsa, Mac.., SFSC 

EifTida -Noland, Supervisor, Elementary, 8P0SD 

Frank Oppanhaines?', Director, Frisco of. Arts; and Science 

Raymond Pitts, -Ass’t. Sept., SFUSD, Instructional Development and .Services 

Marilyn 'Resole, As see.. Prof, •„■ El Bdnc . , SFSC 

Warren Rssniussen,’ Chairman, Dept , of Music; Chsiraan college-wide Teacher 
,-; ! j Education' C^asittee, SFSC . 

Tiioaassia© Sailers Ass H Prof , . B'lm, ,2d«e.', SFSC, teaching Special Section 

in Methods 

;^ai^bdth’ Titsw6rth,’ .Acting- Director-, STEP-TTT 
AlyiniToiOTsela ’Coordisiator, STSP-UP 

.Merman Wallen,; int^iiscipliriary Studies, SFSC; Evaluation, and Research 

Coordinator, 'STEP-TTT;. Evaluation and Research. Consultant’; ■ SFUSD 

Mary Wilson, representing parent^- in the coiaiaunity 
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